A Study of the Secular Content of the Educational Programmes of Prominent Madrasas of Uttar Pradesh by Ahmad, Mohammad Hanif
ir 
A STUDY OF THE SECULAR CONTENT 
OF THE EDUCATIONAL PROGRAMMES 
OF PROMINENT MADRASAS OF 
UTTAR PRADESH 
'JJ 
Mohammad Hanif Ahmad 
Under the Supervision of 
Prof. Ali Akhtar Khan 
DEPARTMENT OF EDUCATION 
ALIGARH MUSLIM UNIVERSITY 
ALIGARH-202002 (INDIA) 
2002 
SUMMARY 
TITLE OF THE STUDY: "A STUDY OF THE SECULAR CONTENT OF 
THE EDUCATIONAL PROGRAMMES OF 
PROMINENT MADRAS AS OF UTTAR 
PRADESH " 
RESEARCHER : MOHAMMAD HANIF AHMAD 
SUPERVISOR : PROF. ALI AKHTAR KHAN 
PURPOSE OF THE STUDY: 
The top ic "A Study of the Secular Content of the 
Educational Programmes of Prominent Madrasas of Uttar 
Pradesh," h a s been selected for this s tudy for r e a s o n s more t han 
one. Though several s tudies have been made on the Madrasa system 
of educa t ion to bving out its usefu lness or otherwise, there are still 
many a spec t s of it which need and deserve more intensive and 
extensive s tud ies to bring out the relevance and wor thwhi leness of 
the Madrasa system of educat ion in the modern Indian context. One 
of those a spec t s is the cur r icu lum (Nisab) of the Madrasa sys tem of 
educat ion . 
N o w a d a y s t h e M a d r a s a s a re in s h a r p focus . S e r i o u s 
cri t icisms are being made agains t them in different qua r t e r s . Some 
say t ha t Madrasa s are impar t ing purely religious educat ion, which 
is not found useful in the competitive job-marke t of today. As such , 
the cur r icu lum, in fact the whole educat ional p rogramme, of the 
M a d r a s a s should be drastically revised. Others , on the other hand , 
say t ha t this criticism is not valid: True tha t Madrasas are impart ing 
mainly religious educat ion, bu t they are not oblivious of the secular 
or worldly needs of their clientele. Their cu r r i cu lum h a s secular 
e l e m e n t s a s well . The M a d r a s a s y s t e m , they say , is a m o r e 
wholesome system of educat ion as it a t t ends to both the religious 
and secular needs of the people, while the so-called secular system 
of educat ion ca ters only to the secular needs and totally neglects 
the religious or spiritual needs of the people. They contend that 
Madrasas may not produce worldly very knowledgeable persons, 
absorbable in the fields of Agriculture and Industry, but they are 
producing better human beings. 
Thus, what these Madrasas are teaching, how far their 
educational programmes are relevant and useful, how much their 
curriculum is religious and how much secular, were, some of the 
questions, which needed to be answered objectively. This has led to 
the choice of the subject of this Study. 
The purpose is to examine the curriculum (Nisab) of the 
prominent Madrasas of Uttar Pradesh to see whether the curricula 
of these Madrasas are purely religious or are these Madrasas also 
imparting some secular education at the same time. If it is found 
that secular subjects like Hindi, English, Urdu, Arabic, History, 
Geography, Science, Maths, etc. are also being taught in the 
Madrasas, alongside the religious subjects, then it will be unfair to 
say that these Madrasas are imparting only the religious education. 
There are also sections in our society who thrive on Muslim-
baiting and are averse to any and everything having a Muslim 
connection. They are deriding the Madrasa system of education and 
go even to the extent of charging that the Madrasas have become 
the training grounds for I.S.I, agents and should, therefore, be closed. 
Such elements can be proved wrong and their prejudices against 
the Madrasas can, atleast, be lessened if it is objectively established 
that: 
i. The Madrasa education, as a parallel system of education, is 
imparting, over and above the religious education, secular 
education, too, almost as much as our main-stream system of 
Primary and Secondary education imparts. 
ii. That it is rendering valuable national service by eradicating 
illiteracy, free of cost (Madrasas do not get or accept any grant 
from Governmental agencies), from a large section of our society 
(Muslim minority) which, even in the government reckoning, 
has become educationally as backward as the Neo-Buddhists. 
iii. That it is not producing I.S.I, agents but rather nationalists 
and patriots to the core in the same way as Madrasas have in 
earlier days produced nationalist-giants and freedom-fighters 
like Maulana Abul Kalam Azad, Maulana Husain Ahmad Madni, 
Maulana Hasrat Mohani, Maulana Hifzur Rehman, to name only 
a few. 
PREVIOUS STUDIES 
Several valuable studies on Madrasa system of education 
have been done. The most comprehensive of these, perhaps, is 
Kuldip Kaur's "Madrasa Education in India" (Centre for Research in 
Rural, and Industrial Development, Chandigarh, 1990). Other 
significant and mentionable studies are Mohammad Akhlaq Ahmad's 
"Traditiongd Education among Muslims" (B.R. Publishing Corporation, 
Delhi, 1985), and Syed Masroor A. Hashmi's "Muslim Response to 
Wes te rn Educa t ion" ( A Study of four Pionear Ins t i tu t ions) 
Commonwealth Publishers, New Delhi, 1999. Zafar Alam's 'Education 
in Early Islamic Period' (Markazi Maktaba Islami, Delhi, 1991) and 
Dr. Qamarudd in ' s 'Hindus tan Kee Deeni Dar sgahen ' (Urdu), 
(Hamdard Education Society, New Delhi, 1996), are also significant 
s tudies. Besides, Hamdard Education Society, New Delhi, and 
Institute of Objective Studies, New Delhi have carried out a number 
of sectional studies. However, there is still much room for further 
research in this area, especially on the 'curriculum' aspect of Madrasa 
education. 
No one can deny the place and importance, which the 
Madrasa has had in the MusUm educational system. It needs, 
however, to be kept in mind that this system of education was founded 
in the fifth century after Hijra. The system of education, which existed 
prior to the Madrasa system has not been taken due cognizance of. 
The information available on certain periods and aspects of the 
Islamic education is too fragmentary to allow the systematic study 
and analysis of the course-content of the Madrasas. Consequently, 
anyone trying to sketch out the system of Islamic education comes 
to face difficulties of diverse nature. 
However, in view of its great importance, the system of 
Madrasa education needs intensive and extensive study, particularly 
its phase relating to the golden age of Islam, ranging from the time of 
the Prophet (PBUH) to the times of the pious Caliphs. In this 
connection even the minutest information which may cursorily appear 
insignificant and negligible is to be taken into consideration as 
something very significant in order to structure bit by bit the system 
of Islamic education. Every complex system develops from its simple 
form, and if the simple form is ignored the complex system itself 
cannot be correctly comprehended. 
The study of the Madrasa-curriculum is, therefore, to be 
made from its roots upwards. This brief study, therefore, makes a 
start with the early traditions of Islamic learning and then proceeds 
to gradually work out the system of Islamic education in as systematic 
and scientific a manner as possible. 
HYPOTHESES/ASS UMPTIONS 
The p r e s e n t Study h a s the following a s s u m p t i o n s / 
hypotheses, which it aims to corroborate objectively: -
(i) The Madrasa system of education is still relevant and 
useful in the modern Indian situation. 
(ii) Besides the religious education, Madrasas are imparting 
secular education, too, which is almost similar and equal 
to the secular education being imparted in our mainstream 
primary and secondary schools. 
(iii) The Madrasas are rendering valuable national service, 
free of cost, by helping in eradication of illiteracy and 
promotion of education in the educationally most 
backward section of our society, the Muslim minority, and, 
therefore, deserve bouquets, not brick-bats. 
(iv) The madrasas are preservers and promoters of the 
Muslims religion (Islam) and culture, and of the Urdu and 
Arabic languages and literatures in India. These, together, 
form the 'Muslim heritage' in India and a significant part 
of what goes as 'composite culture of India' and The 
Indian heritage'. 
TITLE AND STATEMENT OF THE PROBLEM 
The present Study is precisely, "A Study of the Secular 
Content of the Educational Programmes of Prominent Madrasas of 
Uttar Pradesh", That is, the prominent Educational Institutions of 
Islamic learning in Uttar Pradesh e.g. Darul-Uloom, Deoband, 
Nadwatul Ulema, Lucknow, Madrasatul Islah, Azamgarh, and 
Jamiatul Falah, Azamgarh, are attempted to be studied in respect of 
their educational programmes upto secondary level. 
As educational institutions are generally founded on and 
reflect a certain philosophy of life and approach of their own, their 
proper study can be made only with reference to that philosophy or 
life-approach. This Study, therefore, includes a chapter on the history 
of Madrasa system of education to serve as proper background for 
the analytical chapters on Nisab (curriculum) of the prominent 
Madrasas. 
SOURCES OF DATA 
The present Study is primarily a survey and analysis type 
of research, based mainly on library material, interviews of teachers 
and the content analysis of the educational programmes of the 
prominent Madrasas - (Darul-Uloom, Deoband; Nadw^atul Ulema, 
Lucknovi'; Madrasa tu l Islah, Azamgarh; and J a m i a t u l Falah, 
Azamgarh) of Uttar Pradesh. 
METHOD 
Objective and critical study of the relevant library material, 
personal visits of the chosen Madrasas, and interviews of some 
teachers and students in those Madrasas have been resorted to as 
the method for data collection for the Study. 
CONCLUSIONS AND SUGGESTIONS 
Madrasa system of education came into being and gained 
currency and prominence with the advent of Islam in the two holy 
cities of Medina and Mecca some fourteen centuries ago . It spread 
out far and wide when countries after countries fell under the spell 
of Islam, 
For centuries in the Muslim world Madrasa education was 
the established and comprehensive system of education. Though 
heavily tilted towards religious education, it also very well attended 
to the ever changing secular needs and demands of the societies 
concerned . As Islam does not accept compartmentalisation of life 
and society into secular and religious, worldly and otherworldly, 
realms, the Islamic system of education also shunned this artificial 
cleavage, and presented itself as a process which formed a happy 
blend of religious and secular elements. All contemporary needs, 
both of secular and religious nature, of the beneficiaries of Madrasa 
e d u c a t i o n were c a t e r e d to p rope r ly a n d s i m u l t a n e o u s l y . 
Consequently, the Madrasas produced not only God-fearing, pious, 
and highly moral men and women but also wise, efficient, responsible 
and dutyful personnel for different positions in the Muslim world. 
Madrasa education threw-up not only Alims, Muftees, Hafizs, Qarees 
and other brands of religious scholars but also soldiers, generals, 
m a t h e m a t i c i a n s , a l c h e m i s t s , a s t r o n o m e r s , p h y s i c i a n s , 
historiographers, sociologists and other brands of secular scholars. 
It was, indeed, a comprehensive system of education which could 
take care of all the religious and secular needs and aspirations of 
the ever growing Muslim world. 
Consequent ly , Muslims could become not only good 
warriors but also pioneers and leaders in different walks of life. For 
centuries they dominated the intellectual scene of the world. They 
blazed the path in the fields of science and technology. Their 
contributions to the fields like Chemistry, algebra, trigonometry, 
as t ronomy, tib (medicine), mechanical and civil engineering, 
weaponry, etc., were not only innovative and path-breaking but also 
far ahead of their times. When there was darkness in Europe and 
the rest of the world, there was broad-day light in the Muslim world. 
They did not have universities like Oxford, Cambridge and Harvard 
but only their Maktabs and Madrasas which gave them the kind of 
learning and character to became a world-class force. It was indeed 
their Madrasa education (as there was no other system of education 
prevalent in their part of the world) which made and maintained 
them as world leaders in almost all walks of life for centuries, that is, 
till the beginning of the Reformation and Renaissance periods in 
Europe. 
II 
May be the Madrasa education, with its heavy religious 
content and some sprinkling of the secular content, could well serve 
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the growing needs of the changing human society till the Reformation 
and Renaissance periods, for the reason that the human society at 
that stage of its development was not as complex and complicated, 
and the secular demands on education were not as many and varied 
and as pressing, as the onset of Renaissance made them to be. 
Renaissance made mankind first to make a recourse to 
Hellenistic learning and culture, and then to surge forward on the 
pa th of progress. Science and technology made great s tr ides. 
Scientific humanism and nationalism were born. Ultimately, a 
complete separation of the Church (religion) and the State, that is, 
the religious and the secular domains, took place. Democracy and 
Secularism came to be accepted as new social deities. As an 
i m p e r a t i v e of t he d e v e l o p m e n t s d u r i n g R e n a i s s a n c e to 
Enlightenment period, foundations of a new secular system of 
education, as separate and distinct from the religious (Madrasa/ 
Church) system of education were laid. Since then it is this secular 
system of education which is the state-sponsored and patronized 
system of education in most parts of the world, including many 
Muslim countries. And the Madrasa/Church system of education 
has been relegated to the background and is left mostly to the charge 
of non-governmental organisations (N.G.O.s), with or without some 
governmental aid. 
Ill 
In India, too, the Madrasa system of education functioned 
well during the long period of Muslim rule. It produced qualified 
and efficient personnel for various levels in the administration of the 
Muslim rulers and their subordinates. While Oxford university (1163 
AD) was established in England, Taj Mahal (1632-1643 AD), a marvel 
of Mughal architecture, was built in India. Red Fort and Jama Masjid 
of Delhi, as many other structures elsewhere, Mughal miniature 
paintings, Mughal administrative structure and system, etc. all go to 
demonstrate the level of professional excellence and sophistication 
of skills which were reached mostly through Madrasa education. 
There being no recognizable, alternative, system of education during 
that period, it can be said that Madrasa education served all purposes 
of education during the long period of Muslim rule in India. 
IV 
However, when Britishers came they brought with them their 
own Western, scientific and secular system of education, which had 
by t h a t t ime become wel l -developed. Alongside, Ch r i s t i an 
Missionaries started and continued imparting their brand of religious 
education. Madrasas, too, continued imparting their brand of 
religious education. But faced with the challenge of fast-spreading 
Christianity, and the need of defending and preserving Islam, they 
started gradually and gradually shedding-off the secular content from 
their curriculum and packing it up more and more with religious 
content. As a result, Madrasas went on losing much of their 
relevance and worthwhileness as institutions of secular learning 
and gradually and gradually came to be regarded as institutions of 
mere religious education. 
While Madrasas and Missionary schools both functioned 
side by side as competitors, the system of education which the British 
rule set in motion and officially patronized was secular and scientific 
in its nature and character. Religious and sectarian education being 
imparted by Missionaries, Madrasas and Pathshalas were gradually 
and gradually pushed aside and left to private enterprise. However, 
some big Madrasas, like the Calcutta Madrasa, were recognised and 
fully financed by the British government. 
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After Independence when India became a secular and 
socialistic democracy, the national government led by Jawahar Lai 
Nehru with Maulana Abul Kalam Azad as the first Education Minister 
of independent India, persisted with the secular and scientific 
education introduced in the country by the Britishers. Madrasa 
education, as also religious education being imparted by the religious 
and ethnic minorities was, however, constitutionally given ample 
space in the educational scenario of the Country as a private and 
parallel system of education. 
This could be possible for two main reasons:-
1. Independent India was conceived to be a modern secular 
democracy wherein religious and ethnic minorities were to enjoy 
certain special constitutional rights and safeguards, including 
those relating to their religion and education. 
2. While the Muslim League had lifted its leadership mostly from 
the Universities, the products of Madrasas, the Ulema, were 
mostly drawn into the Indian National Congress, the chief 
instrument of Independence, and had played a prominent and 
sterling role in the freedom struggle. The 'Khilafat Movement' 
and the 'Reshmi Roomaal Tehrik' had given much bone and 
flesh to the Indian National Congress and had made it a truly 
mass -based All-India Party. The Indian Nation felt highly 
indebted to Madrasas and their system of education for having 
produced a strikingly large number of freedom fighters of rare 
quali t ies . Nobody ever enter ta ined any doubts about the 
nat ional is t ic and patriotic credent ia ls of the p roduc t s of 
Madrasas. 
With the end of the Nehru era in the mid-sixties of the last 
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century, however, the political climate of the Country started getting 
gradually and gradually communalised. Political organisations and 
their ideological fountainheads, as also their satellite outfits, which 
had played no or, at best, very insignificant, even dubious, role in 
the freedom struggle started gaining ground and have, through 
playing the communal card, come on to the centre-stage of power. 
The pseudo secularists are siding with them on one pretext or the 
other. The genuine secularists have been put on the defensive in 
the political arena by the tyranny of the number game. Secularism 
and Democracy as articles of faith and creed are getting increasingly 
on discount. The worst sufferers in this respect are the Muslims and 
their Madrasas. 
After the demolit ion of the Babri Masjid and , more 
specifically , after the Kargil war , hell seems to have been let loose 
on Muslims and their Madrasas. Every Muslim is being seen as a 
potential terrorist, and every Madrasa is being believed as a breeding 
ground of I.S.I. (Inter Services Intelligence of Pakistan) agents. Gujrat 
has shown that Hindu communalism practised by certain Hindutva-
wadi organisations has now become very virulent and wantonly 
destructive. In the corridors of power, Hindutva has come to be 
accepted as the very synonym of 'patriotism' and 'nationalism' , 
while anything related to Muslims and Madrasas is taken as suspect 
and a potential threat to the unity and integrity of India. The Gujrat 
tragedy has further widened the Hindu-Muslim divide. 
Political parties which have by and large been secular now 
feel intimidated and though they make protestations, on occasions, 
in and outside the Parliament, on issues like Gujrat communal 
carnage, their political expediencies make them practically leave 
the injured Muslim psyche in the lurch. In crucial moments, they 
develop cold feet and do not come forward to unite in defense of 
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democracy and secularism. Taking the bull of communalism by its 
horns, therefore, remains for them an ever receding objective. 
The only redeeming feature and source of some strength 
that remains is that the majority of Hindus and Muslims still remain 
unbitten by the bug of communal hatred and frenzy. The intelligentsia, 
especially the media persons, have not let democracy and secularism 
down. 
Madrasas these days have suddenly come in sharp focus. 
And not for savory reasons. On the one hand, as stated above, certain 
political outfits inimical to anything with an Islamic or Muslim 
connection see them as suspect, as potential breeding ground of 
cross-border terrorism, and, on the other, certain sections in the 
Muslim community itself regard, for various reasons, Madrasa-
education either inadequate or totally ungainful and, therefore, a 
sheer waste of time, effort and resources. Their contention, among 
other things, is that Madrasas impart instruction only or mostly in 
religion, mostly in Theology, and totally or largely neglect secular 
and scientific education. As a result, their products suffer from gross 
educational, inadequacies and insufficiencies which makes them 
misfits in the society. There are no takers of them in the job-market. 
They are, therefore, generally employed as Moazzins and Imams of 
Masjids or, at their best, as teachers in Madrasas or as preachers in 
religious organisations. Their salaries are often so low that their 
families are forced to live on sub-subsistence levels. Sometimes even 
their otherwise bright children are found suffering from complexes 
and psychological disorders. This unfortunate state of affairs, they 
say, h a s been exercising a cumulat ive economic drain and 
educational pull-down on the Muslim Community as a whole. 
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FINDINGS 
It was in the above -men t ioned b a c k g r o u n d and to 
investigate into the above- mentioned kind of allegations against 
Madrasas and their system of education that the present Study was 
undertaken. And the findings are quite revealing and startling:-
A. Contrary to the motivated and sustained propaganda that 
Madrasas are turning out I.S.I, agents and international terrorists, 
the positive facts which the present Study has led to are the following: 
(i) Neither the police raids on some world-renowned Madrasas, nor 
the police records and pronouncements, nor the media reports have 
so far produced any concrete evidence of the involvement of the 
Madrasas of India, as such, in any anti-national or anti social 
activities. Mere fictions are being paraded as facts by elements 
blindly hostile to Muslims and their institutions. 
(ii) Madrasas as institutions and systems are purely a-political and 
detest the very idea of issuing Fatwas or appeals in favour of political 
parties to buttress their electoral prospects. May be it is their refusal 
to do so that has invited reprisals from the rebuffed political outfits. 
Hence, perhaps, the tirade against the Madrasas by the ruling 
conglomerations. 
(iii) Madrasas are presently, as ever, carrying on their historically 
well-defined and well-known functions of imparting instruction in 
religious and secular subjects and producing good human beings 
and good citizens for India, imbued with the qualities of character, 
compassion, commitment, patriotism, devotion to duty, etc. 
(iv) Confusing Ind ian M a d r a s a s with the M a d r a s a s in the 
neighbouring State, wherein certain objectionable activities are 
allegedly going on, will not be justifiable. The Indian Madrasas, 
especially the prominent Madrasas of Utter Pradesh which form the 
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subject of the present Study, have their record so far unblemished. 
(v) Madrasas have been found working within the four-walls of the 
Constitutional provisions made under article 25 to 30 (1). Maligning 
them and tarnishing their image just to suit certain nefarious political 
designs, and utterly disregarding the positive, patriotic, role played 
by them during the Freedom struggle, will be a travesty of facts and 
a historical unthankfulness. 
A. The view that Madrasas are imparting only religious instruction 
to the exclusion of secular education, and are thus producing 
unemployables, hasalso been found contrary to facts. A mere look 
into the tables Nos 01 to 50 given in the Chapter V (Analysis of Course 
Contents of Prominent Madrasas and Identification of Secular 
Elements in Them) will make it evident that in the prescribed Nisab 
(Curriculum) and the daily instructional programme (Time-Tables) 
for all the classes (excepting the Religious Specialization Classes) of 
all the Madrasas coming under the present Study, 
(i) The number of secular subjects is much larger than the number 
of religious subjects. 
(ii) The range of secular content is 0.0% to 90.0% while the range of 
religious content is only 10.0% to 100%. 
(iii) The range of periods per week allotted to the teaching of secular 
subjects is 00.00% to 97.91% while to that of the religious subjects 
is only 2.09% to 100%. 
Thus the Madrasas are not only not neglecting the secular 
education but, on the contrary, are giving more weightage to it than 
to the religious education (upto the Higher Secondary Stage) in terms 
of the number of subjects, percentage of range of content, and the 
tuitional periods per week given to them. 
(i) At the Primary, Secondary and Higher Secondary stages, the 
15 
Madrasas are teaching almost the same secular subjects as are being 
taught at the corresponding stages in the mainstream, governmental, 
schools. And, likewise, they are teaching from the N.C.E.R.T. books 
prescribed for subjects like English, Hindi, Science, Mathematics, 
History, Social Studies, Etc. 
Of course, over and above the prescribed secular subjects, 
the Madrasas have in their Nisab a heavy dose of religious subjects 
as well. 
The Madrasas have been found to have ensured that their 
products get good grooming both in secular and religious kinds of 
knowledge , so t h a t they may become c o m p a r a b l e to the i r 
counterparts in the mainstream schools in respect of their grasp of 
Secular learning, and over and above of them in respect of their 
religious learning. 
In fact, in perseverance, diligence, commitment, devotion 
to duty, hardwork, and other habits and attitudes, the Madrasa 
products may be found even one-up to the products of mainstream 
schools. Austerity, strict discipline, and a morally very healthy social 
environment ensured in the Madrasas saves their products from 
gruesome social evils like drug-addiction, disco-culture, truancy, 
vagabond-ness, etc., to which students from affluent and ultra-
modern families admitted to mainstream schools and elitist Public 
Schools often fall easy prey. 
(i) The one thing going much against the Madrasas is that their 
certificates are not recognised as equivalent to the certificates of 
similar levels issued to the products of mainstream schools. As a 
result , the products of Madrasas are not getting jobs or even 
admissions to mainstream institutions for higher secular learning 
on the basis of their Madrasa-certificates. 
But now Aligarh Muslim University, Jamia Millia Islamia, 
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New Delhi, Jamia Hamdard University, New Delhi, and some other 
institutions as well, have recognised some Madrasa-certificates/ 
degrees for admission to their certain courses, like B.U.M.S. (Bachelor 
of Unani Medicine and Surgery). B.Ed., M.A. in Urdu/Arabic/Persian, 
etc. This has opened new rooms for the accommodation and 
rehabilitation of Madrasa-products in the distinctly and exclusively 
secular, mainstream, institutions of higher learning. 
All said, all is not well with Madrasa system of education. 
There is lack of standardization and uniformity in courses and 
curricula, examinations, and certification. Some Madrasas persist 
in following their own furrows, refusing to accept the dictates of the 
fast changing times. Any suggestion for revision of their courses or 
opening of some new courses in order to make their educational 
programmes more viable and more beneficial to their products meets 
stiff resistence. This resistence becomes all the more stiffer when 
more secularisation and professionalisation of their educational 
programmes is brought into discussion. However, there are some 
big Madrasas which have shown willingness and readiness to move 
with the times in respect of secular education, without compromising 
with the religious part of their educational programmes. 
SUGGESTIONS 
In the light of the above discussion, a few suggestions 
can be made to make Madrasas play their roles better and more 
effectively:-
1. There is no gainsaying the fact that Madrasa-education is a 
parallel system of education and makes an important ingredient of 
our total system of education. Even after more than 50 years of 
Independence, the Nation, despite its huge resources and Herculean 
efforts has not been able to wipe out illiteracy from India through its 
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mainstream educational system. About 40% of our population is still 
illiterate. 
The generally unrecognised and certainly unrewarded, 
continuous contribution of Madrasas in the spread of literacy, free 
of cost, without governmental assistance and aid, among the poorest 
of the poor section of our population should, therefore, be given, 
a t leas t , due recognition and apprec ia t ion . Those ben t upon 
destroying Madrasas through their poisonous propaganda against 
them should be bridled by involving against them the relevant laws 
of the land. The secular and democratic majority of India should 
rise in defence of the Madrasas. 
2. Since Muslims make the second largest religious group in 
the world and the second largest religious community of India, they 
should be allowed and encouraged to freely establish and administer 
Madrasas and other educational institutions of their choice in the 
t rue letter and spirit of the provisions of article 30(1) of the 
Constitution. The only thing to be guarded against should be to 
ensure that the Madrasas, as other institutions of the Country also, 
do not indulge in any antinational and antisocial activities. All 
politically motivated and baseless campaigns against them should 
be dealt with firmly. 
3. It should be widely and genuinely accepted as a solemn 
fact in secular and democratic India that Muslims maintain their 
Madrasas, on their own, without any governmental aid or assistance 
for the sole purpose of preserving their religion and religio-cultural 
identity in India. Any attack on Madrasas, without any justificable 
reasons, is, therefore, bound to be taken as an attack on Islam and 
Muslim Culture and identity. Such unfortunate happenings, if 
allowed to t ake place and go u n p u n i s h e d , will not only be 
anticonstitutional but will also adversely affect the fabric of national 
unity and peace. 
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Madrasas as sanctified institutions should, therefore, be allowed 
to carry on their genuine, legitimate, educational activities, without 
uncalled for and unjustifiable interferences and pin-prickings by petty 
politicians. 
4. All big and small Madrasas of India should be brought under 
the ambit and administrative control of a Central Board of Madrasa 
Education (C.B.M.E.) to be created more or less on the pattern of 
Central Board of Secondary Education (C.B.S.C.). Of necessity, 
C.B.M.E. has to be a non-governmental organisation, as Madrasas 
are wary of governmental aids and strings. The membership of 
C.B.M.E. should be drawn from Ulemas (of all hues and shades) 
Muslim scholars, educationists, social scientists and activists, 
philanthropists, journalists and media persons, leaders of public 
opinion, etc. It may also have one or two Muslim representatives of 
the government. All the members of the proposed C.B.M.E. are, of 
necessity, not only to be well-acquainted with the Madrasa system 
of education but also genuinely sympathetic to it or, atleast, not 
hostile to it. 
The C.B.M.E. should frame its own rules, set its conditions, 
and take measures for the affiliation of all Madrasas to it, for 
standardisation of educational s tructure, curricula and syllabi, 
teaching, examinations, certification, etc. It should also take 
measures for uniform and universal recognition of the terminal 
certificates/degrees of the Madrasas (to be issued by the C.B.M.E. 
itself for all Madrasas affiliated to it), by the various mainstream 
educational boards and universities. With this recognition, the 
Madrasa students may join, if they so desire mainstream educational 
institutions after passing any terminal examination of their respective 
Madrasas. 
5. The Madrasas should further enrich their secular part of 
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education by opening more professional courses (like computer 
awareness, electric wiring, leather work, carpentry, motor winding, 
tailoring, etc.) and by better equipping their science and computer 
labs. Libraries, Hobbies-workshops, and games and sport facilities, 
etc. 
6. As far as possible, only t ra ined t eache r s should be 
employed, and the teachers on existing staff should be given facilities 
to undergo a crash-training programme of varying duration, wherever 
possible. Pay-scales of teachers should be made reasonable and 
respectable. Philanthropists and community leaders should be 
approached to augment financial resources of the Madrasas for this 
purpose. Madrasa-managements and the Muslim community as a 
whole should realise that by paying low salaries to Alims, Hafizs, 
Muftees,, Qareen etc., they, infact lower the esteem of their religion 
and the Holy Book in the eyes of the general public. 
7. It is to be generally realised that e lements hostile to 
Madrasas are quite convinced that so long as Madrasas are there, 
the Muslim-identity cannot be winded out from India. From their 
point of view, therefore, their blind hostility to Madrasas is quite 
understandable and even justifiable. Likewise, the Muslim-resolve 
to preserve and maintain their Madrasas, at all costs, under all 
odds for preserving their religion, their identity, in India is also quite 
understandable and justifiable. What is needed is to make the 
Muslim community as a whole and the secular and democratic people 
of India to realise that defending and preserving Islam and the Muslim 
identity in India is not the sole responsibility of Madrasas and the 
people associated with them, alone. Others also need to come forward 
and join hands in looking after these sacred institutions of learning, 
which are serving, in their own way, the great national cause of 
spreading literacy and education, free of cost, in a large section of 
the people of India where such an effort is needed most. 
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CHAPTER-1 
INTRODUCTION 
If we study the Holy Qur'an closely and carefully, we should 
be able to formulate a workable, integrated, curriculum with a unique 
philosophy and methodology of Islamic education. The Qur 'an 
attaches paramount importance to things that concern man, society, 
philosophy and education. It deals with the genesis of creation of 
man, his nature and nurture, his spiritual edification; it deals with 
the human social order and stresses the need of putting it on a sound 
spiritual and moralistic foundation. In the Muslim belief, the ultimate 
objective of Islamic education is the producing of good and righteous 
individuals capable of leading a happy and fruitful life in this world 
and of achieving, through their good deeds, a spiritually blissful life 
in the world hereafter. The principles and rules governing human 
life in this world are not left entirely to circumstances or to the thinking 
and reasoning of individuals. Man's life is intended to be regulated 
by God-given laws as enshrined in and inferred from the Holy Qur'an. 
Since education is of vital importance in guiding the lives of people, 
its philosophy and basic principles must be derived exclusively from 
the Holy Qur 'an . They should not be left to the direction of 
educa t ion i s t s who are subject to all k inds of unwho lesome 
influences. 
Since the alien system of education has failed to provide 
education to the individual and the society in the true light and spirit 
of Islam, Muslims feel that it is high time for them to turn to the Holy 
Book and the Sunnah of the Prophet for obtaining proper educational 
theory and practice. 
Modern or secular education differs from Islamic education 
in tha t it is built on two hypothesis. It does not recognise the 
supremacy of religion and it seeks to divorce religion from life on 
that very ground. 
Islamic or religious education, on the other hand, s tands 
on a different ground. It attaches importance not only to mat ters 
concerning otherworldly life but also to everyday problems of life 
and society here in this world. It does not regard worldly-life as an 
end in itself. The worldly-life is rather to be taken as a bridge which 
man must cross before he enters into the eternal and blissful life 
after death. Herein lies a fundamental difference between the secular 
and the religious education. Modern secular education merely 
considers achieving happiness in this world as its final goal, whereas 
religious education regards this worldly-life as only a means of 
achieving happiness in the life hereafter. This basic difference in the 
aims and objectives of secular and Islamic systems of education 
causes differences in their respective curricula and methods as well. 
PURPOSE OF THE STUDY: 
The topic "-A Study of the Secular Content of the 
Educational Programmes of Prominent Madrasas of Uttar 
Pradesh," has been selected for this study for reasons more than 
one. Though several studies have been made on the Madrasa system 
of education to being out its usefulness or otherwise, there are still 
many aspects of it which need and deserve more intensive and 
extensive studies to bring out the relevance and worthwhileness of 
the Madrasa system of education in the modern Indian context. One 
of those aspects is the curriculum (Nisab) of the Madrasa system of 
education. 
Nowadays the Madrasas are in sha rp focus. Ser ious 
criticisms are being made against them in different quarters . Some 
say that madrasas are imparting purely religious education, which 
is not found useful in the competitive job-market of today. As such, 
the curriculum, in fact the whole educational programme, of the 
Madrasas should be drastically revised. Others, on the other hand, 
say that this criticism is not valid: True that Madrasas are imparting 
mainly religious education, but they are not oblivious of the secular 
or worldly needs of their clientele. Their curriculum has secular 
e lements as well. The Madrasa sys tem, they say, is a more 
wholesome system of education as it at tends to both the religious 
and secular needs of the people, while the so-called secular system 
of education caters only to the secular needs and totally neglects 
the religious or spiritual needs of the people. They contend that 
Madrasas may not produce worldly very knowledgeable persons, 
absorbable in the fields of Agriculture and Industry, but they are 
producing better human beings. 
Thus, what these Madrasas are teaching, how far their 
educational programmes are relevant and useful, how much their 
curriculum is religious and how much secular were, some of the 
questions, which needed to be answered objectively. This has led to 
the choice of the subject of this Study. 
The purpose is to examine the curriculum (Nisab) of the 
prominent Madrasas of Uttar Pradesh to see whether the curricula 
of these Madrasas are purely religious or are these Madrasas also 
imparting some secular education at the same time. If it is found 
that secular subjects like Hindi, English, Urdu, Arabic, History, 
Geography, Science, Maths, etc. are also being t augh t in the 
madrasas , alongside the religious subjects, then it will be unfair to 
say that these madrasas are imparting only the religious education. 
There are also sections in our society who thrive on Muslim-
baiting and are averse to any and everything having a Muslim 
connection. They are deriding the madrasa system of education and 
go even to the extent of charging that the madrasas have become 
the training grounds for I.S.I, agents and should, therefore, be closed. 
Such elements can be proved wrong and their prejudices against 
the madrasas can, atleast, be lessened if it is objectively established 
that: 
i. The Madrasa education, as a parallel system of education, is 
imparting, over and above the religious education, secular 
education, too, almost as much as our main-stream system of 
Primary and Secondary education. 
ii. That it is rendering valuable national service by eradicating 
illiteracy, free of cost (Madrasas do not get or accept any grant 
from Governmental agencies), from a large section of our society 
(Muslim minority) which, even in the government reckoning, 
has become educationally as backward as the Neo-Buddhists. 
iii. That it is not producing I.S.I, agents but rather nationalists 
and patriots to the core in the same way as Madrasas have in 
earlier days produced nationalist-giants and freedom-fighters 
like Maulana Abul Kalam Azad, Maulana Husain Ahmad Madni, 
Maulana Hasrat Mohani, Maulana Hifzur Rehman, to name only 
a few. 
PREVIOUS STUDIES 
Several valuable studies on madrasa system of education 
have been done. The most comprehensive of these, perhaps, is 
Kuldip Kaur's 'Madrasa Education in India' (Centre for Research in 
Rural, and Industrial Development, Chandigarh, 1990). Another 
significant and mentionable study is Dr. Mohammad Akhlaq Ahmad's 
Traditional Education among Muslims' (B.R. Publishing Corporation, 
Delhi, 1985). Dr. Zafar Alam's 'Education in Early Islamic Period' 
(Markazi Maktaba Islami, Delhi, 1991) and Dr. Qamaruddin ' s 
'Hindustan Kee Deeni Darsgahen ' (Urdu), (Hamdard Education 
Society, New Delhi, 1996), are also significant studies. Besides, 
Hamdard Education Society, New Delhi, and Institute of Objective 
Studies, New Delhi have been carried out a number of sectional 
studies. However, there is still much room for further research in 
this area, especially on the 'curriculum' aspect of Madrasa education. 
No one can deny the place and importance, which the 
madrasa has had in the Muslim educational system. It needs, 
however, to be kept in mind that this system of education was founded 
in the fifth century after Hijra. The system of education, which existed 
prior to the madrasa system has not been taken due cognizance of. 
The information available on certain periods and aspects of the 
Islamic education is too fragmentairy to allow the systematic study 
and analysis of the course content of the madrasa. Consequently, 
anyone trying to sketch out the system of Islamic education comes 
to face difficulties of diverse nature. 
However, in view of its great importance, the system of 
madrasa education needs intensive and extensive study, particularly 
its phase relating to the golden age of Islam, ranging from the time of 
the Prophet (PBUH) to the t imes of the pious Caliphs. In th is 
connection even the minutes t information which may cursorily 
appears insignificant and negligible is to be taken into consideration 
as something very significant in order to structure bit by bit the system 
of Islamic education. Every complex system develops from its simple 
form, and if the simple form is ignored the complex system itself 
cannot be correctly comprehended. 
The study of the Madrasa-curriculum is, therefore, to be 
made from its roots upwards. This brief study, therefore, makes a 
start with the early traditions of Islamic learning and then proceeds 
to gradually work out the system of Islamic education in as systematic 
and scientific a manner as possible. 
HYPOTHESK/ASSUMPTIONS 
The p r e s e n t S tudy h a s the following a s s u m p t i o n s / 
hypotheses, which it aims to corroborate objectively: -
(i) The Madrasa system of education is still relevant and 
useful in the modern Indian situation. 
(ii) Besides the religious education, madrasas are imparting 
secular education, too, which is almost similar and equal 
to the secular education being imparted in our mainstream 
primary and secondary schools. 
(iii) The madrasas are rendering valuable national service, 
free of cost, by helping in eradication of illiteracy and 
promotion of educat ion in the educat ional ly mos t 
backward section of our society, the Muslim minority, and, 
therefore, deserve bouquets, not brick-bats. 
(iv) The madrasas are preservers and promoters of the 
Muslims religion (Islam) and culture, and of the Urdu and 
Arabic languages and literatures in India. These, together, 
form the 'Muslim heritage' in India and a significant par t 
of what goes as 'composite culture of India' and The 
Indian heritage'. 
TITLE AND STATEMENT OF THE PROBLEM 
The present Study is precisely, "A Study of the Secular 
Content of the Educational Programmes of Prominent Madrasas of 
Uttar Pradesh", That is, the prominent Educational Institutions of 
Islamic learning in Uttar Pradesh e.g. Darul-Uloom, Deoband, 
Nadwatul Ulema, Lucknow, Madrasatul Islah, Azamgarh, and 
Jamiatul Falah, Azamgarh, are attempted to be studied in respect of 
their educational programmes. 
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As educational institutions are generally founded on and 
reflect a certain philosophy of life and approach of their own, their 
proper study can be made only with reference to that philosophy or 
life-approach. This Study, therefore, includes a chapter on the history 
of Madrasa system of education to serve as proper background for 
the analytical chapters on Nisab (curriculum) of the prominent 
Madrasas. 
SOURCES OF DATA 
The present Study is primarily a survey and analysis type 
of research, based mainly on library material, interviews of teachers 
and the content analysis of the educational programmes of the 
prominent Madrasas - (Darul-Uloom, Deoband-, Nadwatul Ulema, 
Lucknow-, Madrasa tu l Islah, Azamgarh-, and J a m i a t u l Falah, 
Azamgarh) of Uttar Pradesh. 
METHOD 
Objective and critical study of the relevant library material, 
personal visits of the chosen Madrasas, and interviews of some 
teachers in those Madrasas have been resorted to as the method 
for data collection for the Study. 
FINDINGS AND SUGGESTIONS 
(As given in the last chapter) 
BIBLIOGRAPHY 
(As given in the end of the Study) 
CHAPTER-2 
A BRIEF HISTORY OF MADRASAS 
The history of Islamic learning in India can be traced back 
to the period of the first Arab contacts with India. The Arab soldiers, 
commanders in Sind were not only fighters, but teachers and 
preachers as well. Besides, a band of Muslims, led by Malik Ibn-i-
Dinar reached Cannanore in Kerala; and settled down on the western 
coast of the state. 
When Sind acquired prominence, a large number of men of 
learning and erudition migrated from Arabia to this land and made 
it their permanent home. Within a short period of time, Sind, Debal, 
Mansura and Multan became important centres of Islamic culture 
in India. In the early days, Debal, being a part of India, became a 
centre of trade and commerce and was gradually thickly populated 
by the Arabs. A good number of educational centres were housed 
with mosques. There were some maktabs (of secondary stage) in 
Debal. The syllabus included the study of Hadis and Tafsir. Madrasa 
education also flourished in Mansura^ the capital of Sind. There 
were many Madrasas where scholars delivered lectures on Hadis, 
Tafsir and Fiqh literature, comparable with Damascus. In addition, 
classes on Hadis were also held in different mosques of the city. 
Qazi Abdul Abbas Ahmad ul-Mansuri and Ahmad bin Muhammad 
Mansur, were among the eminent teachers at Mansura in the last 
part of the 10th century AD.^ 
1. Thiscity was founded by Amr, the son of Mohammad Bin Qasim between 728 AD and 738 
AD it became a flourishing city. 
2. Mohammad Shahiduliah: "A brief History of Madrasa Education in India;' Calcutta Madrasa 
College Bicentenary Celebration, Calcutta, February 12-13, 1985, p.6. 
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Multan was the most important centre of Islamic learning 
after Mansura. Even though the first proper Madrasa in Multan was 
established much later by Nasir-ud-Din Qubacha, Abul Hasan Ali 
bin Amir bin Hakam is reported to have founded a large centre of 
learning at the great mosque of the city. 
EDUCATION UNDER THE EARLY TURKS (1000-1206 AD): Sultan 
Mahmud Ghaznavi was the most illustrious patron of sciences. He 
raided India seventeen times but he had no desire to conquer and 
rule over the country. That is why, perhaps, he did nothing for the 
promotion of education in India. But he is reported to have bestowed 
the princely sum of 400,000 Dinars annually on learned men and 
poets. Since his zeal for education was not confined to mere support 
of learned men, in Ghazani he also founded permanent institutions 
for the promotion of learning. Many great scholars flocked to his 
court such as al-Biruni, Ibn Sina 8& Firdausi . According to a 
chronicler, he founded a Madrasa at Ghazni and supplied it with a 
vast collection of curious books in various languages. For the 
maintenance of this establishment, he appropriated a large sum of 
money besides a sufficient fund for students and learned men to 
instruct youths in the arts and sciences.^ Thus Mahmud, known for 
his militarism, was also a great patron of learning and indeed, in the 
words of a medieval chronicler, 'no king had ever more learned men 
at his court', then Sultan Mahmud. 
Sultan Mahmud, his son and his successor followed in the 
3. H.M. Elliot and John Dowson: 'History of India as told by its own Historians": Vol. III. 
p.63.Tarikh-i-Farishta; English translation by John Briggs, Vol. I, p. 61. 
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traditions set by his father by erecting magnificent public buildings 
including mak tabs and Madrasas ; making provision for their 
maintenance by rich and adequate endowments, thus maintaining 
the attractiveness of Ghazni for learned men. He paid particular 
attention to diffusion of learning, and placing these benefits within 
the easy reach of the public by establishing educational institutions 
in several cities of his dominions including Punjab. During his reign, 
Arabic and Persian literature acquired a rich store of knowledge 
through interaction with both Sanskri t and Greek l i terature. 
Mathematics, astronomy, astrology, philosophy, medicine and 
pharmacology, which had reached high levels of excellence in India 
were the favourite subjects of study with Muslim scholars. Translation 
of Indian works, including a large portion of narrative literature, into 
Arabic and Persian provided an added incentive to their eagerness."* 
The latter Ghazanivids, however, were not noted for their literary 
zeal. 
The real foundation of Turkish rule in India was laid by 
Muhammad Ghori (Sultan Shahab-ud-din of Ghor) in the year 1191-
92. The later Ghaznavids transferred their capital from Ghazni to 
Lahore, which became a centre of Muslim learning in the twelfth 
century. After the Ghori conquest, the seat of political authority shifted 
from Lahore to Delhi and gradually, by the middle of the thirteenth 
century, Delhi, became a great centre of Muslim learning in the East. 
The pattern of education which reached its zenith during the Saljak 
4. Tarikh-i-Farishta; (Briggs), Vol. 1, p. 132. N.N. Law: 'Promotion of Learning in India: 
Delhi, Reprint, 1977, p. 14. 
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and Ghaznavid rule was adopted by the Ghori rulers and spread all 
over the country from Delhi. Muhammad Ghori established several 
Madrasas at Ajmer, the first of their kind in India.^ 
Muhammad Ghori's reign was a very stormy one. He could 
not develop any systematic and planned policy for the spread of 
Muslim education in India. Yet according to one opinion, the study 
of Fiqh, was developed in India during this period.* It should, 
however, be remembered that all efforts were marked by a religious 
exclusiveness, for the progress of the Muslim subjects only. 
THE ILBARITES (1206-1290 A.D.): Qutb-ud-din Aibak, who was 
the first of the ilbarite Sultan of Delhi, built a number of mosques in 
various parts of his dominion. These became centres of both religious 
and secular learning. His successor, Iltutmish was the first to 
establish a madrasa at Delhi, which he named Madrasa-i-Muizzi 
after Shsihab-ud-din Muhammad Ghori. A madrasa of the same name 
was also founded at Badaun, which became yet another centre of 
Muslimi culture in northern India. 
Iltutmish also gave good education to his daughter Raziya, 
while his son, Mahmud, was educated in the most befitting manner. 
At an early age, he became proficient in various arts and sciences. 
Raziya who fully supported the development of education, encouraged 
and patronized educational institutions. The existence of the Muizzi 
Madrasa in a flourishing state during her reign is evidence of her 
5. Yusuf Husain Khan: 'The Educational System in Medieval India'; Islamic Culture, April. 
1956, p. 107. 
6. Tarikh-i-Farishta; (Briggs), vol. I, p.200. 
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interest in spread of education. However, she could not achieve 
much in the field due to the short period of her rule.'' 
The period under the next two Sultans, Bairam and Masud, 
are educationally unimportant except for the patronage of Minhaj-i-
Siraj, the author of the Tabaqat-i-Nasiri, the principal of Nasiriya 
Madrasa in Delhi and the Superintendent of its endowments. Sultan 
Nasir-ud-din Masud was himself a scholar and during the twenty 
years of his rule, he found ample opportunities for advancing 
education. His court was a regular rendezvous of literary geniuses. 
A madrasa seems to have existed even at Jalandhar , in Punjab. It 
was perhaps considered a convenient place being mid-way between 
Lahore and Delhi. Prayers for Id-uz-Zuha were offered here by 
Balban and the followers of Ulugh Khani Azam on their way back to 
Delhi after a successful campaign. Balban also founded a madrasa 
and named it Nasiriya after his master. Under Balban, many men of 
letters thrown out of their homes by the Mongol invasion found shelter 
in Delhi.* 
While Balban entertained his learned proteges, his son, 
Prince Mumammad, in the company of his scholar friends, formed 
several l i terary societies, which became a valuable asse t to 
education. Another society of a different type was founded by the 
second son of Balban, Prince Bughra Khan, for the promotion of 
music and art. The example set by the imperial house was followed 
7. Kuldip Kaur: 'Madrasa Education in India'; Centre for Research in Rural and Industrial 
Development; Chandigarh, Twenty-First Century India Society Printing Press, August 1990. 
p. 19.(This book has been relied upon and mostly used as source material for this chapter). 
8. Yusuf Husain Khan; Op. Cit. pp. 107-108. 
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by the nobility and the upper middle class Muslims. As a result, 
within a short spell of time, numerous such societies sprang up in 
the Sultanate of Delhi, thus raising the standard of education so 
high that travellers from distant parts of the world were attracted 
here to cultivate further their knowledge of literature, music and 
other arts. The next Sultan Kaiqubad, ruled only for two years. But 
during this short span he lowered the high tone of literary culture, 
thus causing a setback in the progress of education.^ 
The Firoziya Madrasa of Uchh, the Maizziya and Nasiriya 
Madrasa of Delhi, and Muizzia Madrasa of Badaun were among the 
most famous educational institutions under the Ilbarites. Several 
other Madrasas modelled after these also seem to have been 
established all over the Sultanate. The syllabus comprised Hadis, 
Tafsir, Arabic Literature, grammar. Islamic law. Islamic theology, 
mysticism, logic, astronomy and Greek philosophy. The medium of 
instruction was Arabic. ^ ° 
THE KHALJIS (1290-1320 A.D.): After the fall of the Ilbarites, Jalal-
ud-din became the first ruler of the new Khilji dynasty. He was a 
great patron of talent. He invited eminent scholars to his parties and 
listened to them with keenness . But we are not aware of the 
development or establishment of any educational institutions by him. 
Instead, he spent thousands on building a magnificent Khanqah in 
front of his door.^^ The tradition of patronage to learning received 
nourishment under Ala-ud-din, the nephew and successor of Jalal-
9^  KuldipKaur, Op.Cit.p. 19. 
10. Mohammad Sliahidullah, Op.Cit. p.7. 
11. KuldipKaur, Op.Cit. p.20. 
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ud-din, though he was himself uneducated. There were as many as 
forty five scholars of arts and sciences who worked as teachers in 
the Madrasas in different parts of Sultanate while Delhi under him 
was the rendezvous of the most learned and erudite personages. 
Among them was Amir Khusrau, who wrote as many as 99 books on 
various subjects: Amir Hassan, the Saadi of Hindustan; and Shams-
ul-Mulk, the minister of Ala-ud-din Khilji, a consummate scholar of 
high calibre who had the honour of being the teacher of several 
learned dignitaries of the regime. The inscription on the southern 
doorway or Alai Darwazah describes the Sultan as 'the strengthener 
of the pulpits of learning and religion, and the strengthener of the 
rulers of Madrasas and places of worship ' ." 
The next Khilji ruler, Mubarak Shah Khilji, restored to their 
claimants all the endowments and lands which had earlier been 
confiscated by his predecessors. This led to the resuscitation of many 
a moribund Madrasas and Maktabs. He established the Madrasa 
Maqbara-i-Ala-ud-din Khalji in 1317. It is evident that many of the 
schools and seminaries, especially those established under Ala-ud-
din's rule, either closed down or survived in a very poor state because 
of lack of funds. But this does not mean tha t educat ion was 
discouraged, as the place of private schools was taken over by the 
state schools.^^ 
THE TUGLAQS (1320-1414 A.D.): Most of the princes of Tughlaq 
dynasty were educated by their elders in the disciplines of humanities 
12. Ibid. 
13. Ibid.. 
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and the art of warfare. Ghiyas-ud-din Tughlaq, the founder of the 
Tughlaq dynasty and its first Sultan, brought with him peace and 
order and served as a good prelude to an epoch remarkable for its 
educational movements. Amir Khusrau, who during his life, served 
seven out of the ten Sultans who ascended the throne of Dehi, was 
the prince poet of his court and received 4000 Tankas per month 
from the state treasury. About a mile from the wall of the Tughlaqabad 
fort, the isolated hillock, called Nai-ka-Quila (Barber's Fort) is 
believed to have been a madrasa founded by him.^'* Mean while, the 
literary sphere was on decline because of a poor gathering of learned 
men as compared to the court of Ala-ud-din Khalji. 
Although there may have been several reasons for this, two 
factors stand out prominently. First, there was the barren and, 
troublous reign of MubEirak Khalji that came in between and, second, 
the ^whimsical' projects indulged in by the second Tughlaq ruler, 
Muhammad bin Tughlaq himself. This resulted in the desertion of 
Delhi, the greatest centre of Muslim learning in India, even if it be 
for a while, by the literate. Further, all the maktabs and madrasas , 
earlier the resorts of thousands of students, were left with only a few 
of their alumini. The new capital of Tughlaqs, at Daulatabad in the 
Deccsm, could not obviously recreate the literary reputation, tradition 
and atmosphere which were the invaluable assets to the deserted 
capital, Delhi. But it mus t be admitted, tha t the royal court, 
throughout the reign of Sultan Muhammad was marked by high 
literary environment. We also understand that he established a 
14. H.M. Elliot and John Dowson. Op. Cit.Vol. IV, p.486. John Briggs, Op.Cit.Vol. I, p. 402. 
17 
madrasa in Kharramabad fort under Maulana Idris.^^ On the other 
hand, according to a report, there were nearly one thousand madrasas 
in Delhi during the reign of Sultan Muhammad Tughlaq. One of them 
was of Shafietes. The teachers were paid from the government 
treasury. Education was universal and even a good number of slave 
girls could memorise the Holy Qur'an and many of them became 
scholars . Mathematics and na tura l sciences were also taught 
alongwith religious subjects.^* 
We are not in a position to say that what provisions were 
made by Muhammad Tughlaq for educating his subjects in his new 
city. But it is highly unlikely that the literary Sultan would have 
built his capital without a suitable madrasa, as Firoz Shah, his 
successor, did in Firozabad in Delhi. The new capital of Firoz Tughlaq 
achieved great prosperity and fame as an educational centre. In the 
long list of Muslim Emperors, who proceeded him, there was none 
who tried so hard to disseminate education among his subjects as 
Sultan Firoz d id . " The Sultan himself wrote in the Futuhat- i -
Firozshahi: 'Among the gifts which God bestowed upon me, his 
humble servant, was a desire to erect public buildings. So 1 built 
many mosques, some madrasas and monastries, that the learned 
and the elders, the devout and the holy, might worship God, in the 
edifices and aid the kind builder with their prayers. The Madarsa of 
Sultan Sham-ud-din lltutmish had been destroyed. 1 rebuilt it and 
furnished it with sandal wood doors....1 repaired the tomb of Sultan 
15. Mohammad Shahidullah, Op.Cit. p.8., N.N. Law, Op.Cit. pp.42-47. 
16. KuldipKaur, Op. Cit. p.21. 
17. N.N. Law, Op.Cit. PP.48-49& 58. 
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Ala-ud-din and furnished it with sandal wood doors. I repaired the 
wall of Abdar Khane (repository of drinking water) and the west wall 
of the mosque which is within the college..." (This college was 
popularly known as the college of Sultan Ala-ud-din). 
Among the madrasas built alongwith mosques by Firoz Shah, 
one, known as the Qadam Sharif was near the tomb of Fateh Khan. 
Another, known as Firoz Shahi Madrasa was at Firozabad. Carr 
Stephen describes a Madarsa built by Firoz Shah on the side of a 
tank called Hauz Alai or Hauz Khas.^® The tomb of Firozshah, 
according to Saiyid Ahmad Khan, was also built in the year 1389 by 
Nasir-ud-din Tughlaq Shah in the village of Hauz Khas. At the site of 
its north recess there was a painted arrow which led into a madarsa. 
Adjoining long row of buildings to the north, lay the remains of 
madarsa of Firoz Shah on the southern side of the Hauz Khas or 
Hauz Alai, as further described by Carr Stephen in the Archaeology 
of Delhi; 1876.^^ 
In this Madrasa, renowned masters of many subjects used 
to lecture on theology and explain to s tuden t s Fiqh and the 
commentar ies on the Qur 'an alongwith all the t ime-honoured 
learnings. Both s tudents and professors used to reside in the 
Madrasa, providing facilities for constant communion among the 
students themselves as well as between the teachers and the taught. 
The Madrasa not only emphasized secular studies, but also looked 
after the spiritual well-being of the students. There was a big mosque 
18. KuldipKaur, Op.Cit. p.22. 
19. N.N. Law, Op.Cit. pp.59-60 and 60-66. 
19 
attached to it, where the five compulsory (Faraz) as well as extra 
prayers (Nafal) were regularly offered. The compulsory prayers were 
performed in gatherings conducted by the Ulema and Sufis, who, at 
other times remained engaged in telling beads and praying for the 
well being of the Sultan. The Huffaz had to recite the whole of Quran 
and pray for prosperity of the Emperor. Apart from suitable provision 
for stipends and scholarships to successful s tudents, every inmate 
of the madrasa, be a student, teacher or a traveller lodging there, 
received a fixed daily allowance.^° 
Firoz Shah, thus not only repaired and reconstructed old 
madrasas which were in decay but also built many new ones.^^ All 
the madrasas established by Firoz Shah had mosques attached to 
them and were most probably of the type indicated by the Firozshahi 
Madrasa. Religious training and pursuit of the Muslim faith were 
essentials of the academic life of the residents of these m a d r a s a s . " 
Firoz Tughlaq's rule was followed by a period of successive 
short reigns of Ghiyas-ud-din-Il, Abu Baker and Nasir-ud-din, who 
could not do much for the cause of education. The subsequent reign 
of Mahmud Tughlaq was a dark period because of the formidable 
invasion by Timur. He, however, was not without some respect for 
literary pursui ts . During the siege of the town of Loni, he ordered 
that the houses of the Saiyids, Sheikhs and learned Muslims were 
to be protected. During Tughlaq's rule much stress was laid on the 
20. Ibid, pp. 62-63. 
21. According to the testimony of Farislita and Nizam-ud-din, he founded not less than thirty 
Madrasas in his Kingdom, whereas Abdul Baqi records in his Masir-i-Rahimi that Firoz 
Shah opened as many as fifty Madrasas. Though the number of Madrasas he founded 
differs in different accounts, they were in no less than thirty. 
22. John Briggs, Op.Cit. Vol.1, pp.464-465. N.N. Law, Op.Cit. pp.64-65. 
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study of Fiqh alongwith the study of Hadis and Tafsir. Though many 
madrasas were established throughout the Tughlaq Empire by the 
rulers and the Amirs, often as adjuncts to mosques, they served 
only a small section of the people. Hence, they could not be regarded 
as having served the purpose of spreading education in the country. 
In fact, the education of the majority of the population was not 
regarded as the responsibility of the s t a t e . " 
THE SAIYIDS AND LODIS (1414-1526 A.D.): Khizr Khan, Mobarak 
Shah and Saiyid Ala-ud-din brought the cities of Budaun and 
Katehar at par with Delhi and Firozabad in their intellectual 
environment. The mosques and madrasas in these three cities 
substantially supplemented the educational achievements of the two 
imperial cities. The first two Sultans, Khizr Khan and Mubarak Shah, 
followed in the footsteps of the first three Sultans of the Tughlaq 
Dynasty, but could not match them because of the short period of 
their reign. The last Sultan Saiyid Ala-ud-din, lived in Budaun^'* for 
about thirty years after Bahlol Lodi, the founder of the next dynasty 
of the Sultans of Delhi had wrested the city from him.^^ 
Sultan Bahlol Lodi was an entightened patron of letters. He 
founded Agra, and it appears that he also built some madrasas and 
m a k t a b s in his kingdom for both the moral and inte l lectual 
23. N.N. Law, Op.Cit. p.69. 
24. Regarding Badaun, W. Franklin writes in his book "The History of Shall Alam": Reprint 
1979, p.58. "Bring the reign of Pathan Dynasty in Hindustan, princes of that family kept 
their court for a series of years in the ancient city of Badaun. There, as in many parts of 
Katehar, are to be seen the remains of magnificent edifices, palaces, gardens, mosques, 
madrasas and mausoleums'. Further referring to the city of Budaun, N.N. Law describes 
that 'within 100 miles of Delhi there had arisen another centre for diffusion of education, 
containing numerous Madrasas which supplemented the educational work of Delhi and 
Ferozabad'. 
25. Ibid. p. 71. 
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improvement of his subjects. 
Bahlol Lodi was succeeded by his son, Sikandar Lodi, who 
transferred his capital from Delhi to Agra, in 1504, which soon became 
an important place in every respect. Agra was the new centre of the 
learned world. Men of learning and erudition from Arabia, Persia 
and Bokhara poured into this city in ever increasing numbers at 
the prospect of receiving better patronage from the ruler of India. 
These learned men took up residence in the new capital, where they 
were granted lands and rewards by the state officers. As a result, in 
course of time, Agra grew into a great educational centre, with several 
maktabs and madrasas where people flocked from far and wide for 
seeking education. Sikandar's reign was remarkable for the fact that 
'the Hindus for the first time applied themselves to the study of 
Persian'. The origin of Urdu or Hindustani language, which according 
to one opinion, dates from this period, indicates that there must 
have been close intercourse between the two communities. Sikandar 
was himself a poet of distinction. He composed verses under the 
pen name 'Gulrukh'. Seventeen accomplished and learned scholars 
of merit remained constantly with him in his private apar tments . 
The Sultan also insisted on compulsory education for his military 
officers. This must have given a new character to the profession of 
arms, which now combined military training with literary instruction.^^ 
The next and last monarch of this dynasty, Ibrahim Lodi, 
was not in the least like his father, Sikandar. Hence there was little 
progress of education under his rule. During the rule of Lodi dynasty, 
26. John Briggs, Op.Cit. vol.I pp. 562, 581-589. Emperial Gazetteer of India; Vol. IV, Calcutta, 
1882,p.408. 
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many madrasas for girls were also established. The girls memorised 
the Holy Quran. A considerable part of the syllabi was devoted to 
specialized theological studies in (a) exegeses of the Holy Quran, 
namely, Tafsir literature (b) the science of the Prophetic Traditions, 
namely, Hadis literature with Usul-ul-Hadis and (c) each of the four 
schools of Islamic law: Hanafi, Shafii, Maliki and Hambali, namely 
Fiqh literature and Usul-ul-Fiqh.^'' 
EDUCATION UNDER THE PROVINCIAL KINGDOMS AND PRIVATE 
INTERPART: An account of Madrasa education of the period would 
remain incomplete without a survey of the achievements of the 
provincial kingdoms. The histories of many of these kingdoms are 
mostly unchronicled, partly because they had no court historians 
and partly because they rapidly changed rulers. This accounts for 
the paucity of material about them. The disintegration of the Delhi 
Sultanate started even during the reigns of Muhammed Tughlaq and 
Firoz Tughlaq and the process could not be checked by their 
successors. The situation was no better during the reign of the Saiyid 
and Lodi rulers. As a result a large number of provincial kingdoms 
cropped up in various parts of the erstwhile Delhi Sultanate. 
THE DECCAN AND SOUTH INDIA: Hasan Gangu Bahmani was the 
first Bahman who accepted service under the Muslim prince in the 
Deccan. This marks the period during which the management of 
revenue was invariably entrusted to them by all the Deccan kings. 
Mujahid Shah Bahmani, who ruled for some twenty years 
after Hasan Gangu was noted for the fluency with which he could 
27. Mohammad Sliahidullah, OP.Cit. p.9. 
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speak the Turkish language but his successor Mahmud Shah had a 
better literary equipment. He was a patron of learning and many 
poets from Arabia and Persia came to his court and availed of the 
facilities provided by him. The Sultan founded a madrsa in the Deccan 
in 1378 to provide education to orphans. They had boarding and 
lodging at government expense. Learned teachers were engaged for 
their tuition. He established maktabs and madrasas in several other 
cities of his dominion such as Gulbarga, Bidar, Qandhar, Ellichpur, 
D a u l a t a b a d , bes ides o ther p laces and provided s u b s t a n t i a l 
endowments for their m a i n t e n a n c e . " Ghiyas-ud-din Shah, his 
successor, did not make any contribution to the cause of education. 
The next king, Firoz Shah, was a great lover of astronomy. 
He was well versed in many sciences and was fond of natural 
philosophy. His brother and successor, Ahraiad Shah Bahmani, 
followed in the footsteps of Firoz Shah and gave several villages and 
extensive lands near Gulbarga to Saiyid Muhammad Gesu Daraz 
and built for him a magnificent madrasa near Gulbarga. The kings 
who followed, with the possible exception of Muhammad Shah 
Bahmani II, did not make any significant contribution to literary 
enterprise of learning. A noteworthy event of his reign was the 
munificence of Mahmud Gawan, his minister for literary pursuits , 
shown in establishing madrasas. Thus, it is said, madrasa education 
was so widespread that there was scarcely a town or a city from 
where learned men had not derived any advantage from it. The 
28. Jolin Briggs, Op.Cit. Vol. II, pp.292, 328 and 347 - 250. N.N. Law, Op.Cit. pp. 81-83. 
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famous madrasa^' at Bidar, known after his own name as Madrasa-
i-Mahmud Gawan, was also built by him two years before his death. 
It had a mosque attached to it to impart religious education alongwith 
secular learning. It was even equipped with a library that contained 
3000 volumes. Moreover, 3500 books were obtained from Mahmud 
Gawan's house.^° The reign of Mahmud Shah Bahmani II is a good 
example of the great extent to which the deep interest of a king can 
spread education.^^ 
After the downfall of the Bahmanis in deccan, only the 
succeeding kingdoms of Bijapur and Golconda are of interest for 
our purpose. 
Adil Shah, the founder of the kingdom of Bijapur was an 
educated person who took great interest in literature. His reign was 
noted for its patronage to Islamic learning and for a rich library 
containing a rare collection of manuscr ipts on Islamic studies. 
Teaching on Islamic sciences was organised at Asar Sharif, a famous 
mosque at Bijapur. The institution was developed by Adil Shah into 
twin madrasas . He founded another madrasa at Bijapur under Amir 
Fatah-uUah-Shiraz Ismail Adil Shah, the successor of Adil Shah 
kept up the reputation of his house with his literary pursui ts and 
29. Regarding this Madrasa, Meadows Taylor, many years later, writes: the noble Madrasa of 
Mahmud Gawan in the city of Bidar was perhaps the grandest completed work of the 
period 'History of India; p. 185. / 
30. John Briggs, Op.Cit. Vol. II, pp. 388, 402, 510 and 514-535. N.N. Law, Op.Cit.pp. 86.90. 
31. In this context the remarks of a European gentleman, who had first hand information and 
knowledge about the vanished glories of the Bahmani dynasty, as well as their survival in 
revined monuments, are notwrothy. He observed No doubt that high civilization according 
to the standard of Muhammadanism existed....Education in Persian and Arabic literature 
was extended as much as possible by village schools which were attached to mosques and 
endowed with lands sufficient for their maintenance The system (served) as well to the 
spread of literature as of the faith of the ruling power; and its effects are still distinctly 
traceable throughout the wide extent of their dominion, James Fergussions: Architecture of 
Bijapore; p.l2. 
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proficiency in the fine ar ts . But we are not sure whether he 
established any educational institution.^^ 
In the reign of Ibrahim Adil Shah I, public accounts were 
kept in Hindavi, instead of Persian, and many Brahmans were 
appointed for this purpose. Soon these Brahmans acquired great 
influence in the government. During the reign of Yusuf Adil Shah, 
the Hindus were able to exercise considerable power in the king's 
revenue department. This gives an evidence of increasing intercourse 
between the two communities and their languages. While Yusuf Adil 
Shah invited artists and scholars from Persia and Turkey, Ibrahim 
Adil Shah II, himself was an eminent author to whom we owe the 
Nauras or 'nine chiefs'. The imperial library of Bijapur was situated 
in Asari Mahal.^^ 
Muhammad Quli Qutb Shah is highly reputed for his 
patronage and encouragement of education in Golconda. He built 
the Chahar Minar and opened a madrasa in it. The king also built 
several other madrasas and public seminaries, all of which were 
properly equipped. Learned men were appointed and received liberal 
remunerations for their services. A madrasa was also set up outside 
the fort of Golconda by Qutb Shah. One of the madrasas was close 
to Hyderabad. Apart from the bigger Madrasas in Southern India, 
there were maktabs^* attached to the houses of the teachers.^^ 
In Ahmadnagar, Ahmad Nizami Shah, the king of another 
32. Mohammad Shahidullah,Op.Cit.p. 11. 
33 John Briggs,Op.Cit.Vol.lII.p.80. 
34. KuldipKaur,Op.Cit. p. 26. 
35. Architecture of Bijapore, p.48. 
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successor kingdom of Bahmanis, introduced the practice of the 
'single stick', from the time when he was a boy. Accordingly, every 
one began to copy the prince, and instead of madrasas , as the usual 
in Muslim cities, schools for single sword and wrestling were 
established in all quarters of the city of Ahmadnagar.^^ The rulers of 
Ahmadnagar made arrangements for free education and lodging for 
the poor and the orphans. Burhan Nizam Shah established Madrasa 
Isnaashriya, facing the fort of Ahmadnagar in about 1563. He also 
founded Madrasa Tut-Tahiriyya, under Tahir-bin-al-Hamadani inside 
the fort.3'' 
Hinawr, an important town situated in the South-Western 
part of the Indian peninsula, was the capital of Sultan Jalal-ud-din 
Ahsan Shah, the founder of the independent kingdom of Madura. 
One of the most powerful ruler of Hinawr, he was keenl}^ interested 
in advancing education in his kingdom. Ibn Battuta, the famous 
traveller, who visited his kingdom, writes that 'there were as many 
as twenty-three madrasas for boys, and thirteen for girls in his capital'. 
CENTRAL AND WESTERN INDIA: In Malwa, Sultan Mahmud Khalji 
was a great promoter of learning and literature. During his long rule 
for over thirty years, he encouraged learned men to such an extent 
that Malwa became an important resort of literary men. He had 
founded a madrasa at Sarangpur, where special arrangements were 
made for teaching arts and crafts to women. According to Farishta, 
women were taught dancing, music, sewing, weaving, velvet-making, 
36. N.N. Law, Op.Cit. p. 95. 
37. Mohammad Shahidullah, Op.Cit. p. 11. 
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shoe-making, carpenter 's craft, goldsmith's craft, ironsmith's craft, 
quiver-making, Wrestling and military arts. This reveals that the 
girls belonging to the higher and middle class families had sufficient 
opportunities for acquiring proficiency in general learning and 
crafts.^* 
Many distinguished philosophers and Maulanas not only 
came from other countries to this place but were also attracted to 
the madrasas that Mahmud had founded in different parts of his 
dominion. One of these was situated in the capital, in close proximity 
to the mosque of Sultan Hoshang Shah. Many poets and philosophers, 
a t t racted by its bounty, came here from different countries.^^ 
Hoshang Shah founded a madrasa at Shadiabad Mandu in about 
1475 A.D. His successor , Mahmud Shah , e s t ab l i shed many 
madrasas in Mandu and sanctioned a grant for teachers and the 
students. His successor, Ghiyas-ud-din Mahmudshah-I, founded two 
madrasas at Ghiyasiya and Zafarabad. He laid stress on women's 
education and his mahalsarai made arrangement for teaching Qur'an 
and Hadis to women to equip them to run the administration.'*" 
In Khandesh, in its capital Burhanpur, there was atleast 
one madrasa. Its ruler Muhammad Nasir Khan Faruqi had his own 
idea abou t educa t ion . Sheikh Zainuddin and his preceptor , 
Burhanud-din, who was at one time the principal of a madrasa at 
Daulatabad, were originally from Khandesh.*^ 
38. YusufHusain Khan, Op.Cit.p. 121. 
39. KuldipKaur, Op.Cit.p.27. 
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In Gwalior there was a madrasa founded by Rahim Das of 
Gwalior. Babar had visited it.'*^ 
Men of letters from Persia, Arabia and Turkey found it 
worthwhile to settle in Gujarat. Sultan Ahmad Shah (1411-1441 AD) 
built the city of Ahmedabad and adorned it with magnificent maktabs 
and madrasas , the remains of which remind us of their past glory 
even today. Maulavi Shirazi, a poet in the court of Ahmed Shah-1, 
composed the 'History of Gujarat' in Persian verse. This history was 
there even during the days of Akbar. 
In the reign of Ahmad Shah-I, there were a number of 
madrasas in Ahmadabad. Similarly, Sultan Mahmud-II also upheld 
the traditions of his forefathers by expressing his solicitude for 
learned men and by building madrasas . However, the earliest 
madrasa recorded to have existed in Gujarat was established in 1038 
AD at Baroach. The founder was Baba Raihan, a scholar from 
Khorasan. Qazi Zain-ul-Abidin the grandfather of Qazi Nur-ud-din 
of Broach, refers to it in a manuscript of his memories by the name 
Madrasa of Maulana Ishaq bin Abdul Wahhab.*^ 
This Madrasa exists even today, though shorn of its former 
glory. An Ishaq boarding house is still in existence in the locality. It 
was Ahmadabad, the capital of Gujarat, where the great and largest 
number of madrasas existed. A great. Saint Sheikh Ahmad Khattu, 
came to Gujarat in 1399 and settled in Sarkhej. He was one of the 
four Ahmads who part ic ipated in the founding of the city of 
42. KuldipKaur, Op.Cit. p. 27. 
43. A.Z.Nadvi,'Tarikh-i-Gujrat',NadwatulMusannifin, Delhi, 1955, p. 1209. 
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Ahmadabad. After his death, he was buried at Sarkhej and Sultan 
Muhammad Shah-II erected a splendid mausoleum at the place 
where the saint had lived. A big madrasa sprang up at Sarkhej in 
1466 during the reign of Sultan Qutb-ud-din, the son of Muhammad 
Shah-II. 
One of the greatest Sufis of Gujarat, Saiyid Usman Shama-
i-Bushani, founded a madrasa on the banks of Sabarmati. It gradually 
developed into one of the biggest and most famous madrasas of 
Gujarat. The place soon began to be called Usmanpura after this 
great teacher. Sultan Muhammad Shah was a great devotee of this 
teacher saint and showed his regards for him by building a madrasa 
at Usmanpura. Sultan Muzaffar-II built a seminary for Shah Wajih-
ud-din. It was later rebuilt as a madrasa by Sadiq Khan. Shah Wajih-
ud-din spent sixty five years of his life teaching here. Another notable 
madrasa at Ahmadabad was the Madrasa-i-Saif Khan built in 1622. 
John Briggs in his 'Cities of Gujarashtra ' ment ions a 
madrasa built by Alam Khan Ghazi in 1636 during the reign of 
Shahjahan. It was situated on the South east corner of the Bhadra 
with its entrance on the east. In 1820, it was converted into a district 
jail. Yet another famous madrasa built in Ahmadabad was by Nawab 
Akram-ud-din Khan, the Sadr of Ahmadabad, for the celebrated 
teacher Maulana Nur-ud-din. Maulana Rahman Ali writes in the 
*Madrasa-i-Hidayat Bakhsh ' that Sadr of the Suba of Ahmadabad, 
Muhammad Ikramuddin, also known as Sheikhul-Islam, a pupil and 
disciple of the Maulana, built for him a madrasa at a cost of over one 
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lakh rupees. The foundation was laid in 1690 and it was completed 
in 1697.*'* Shujaat Khan's madrasa was built and maintained in 
Ahmadabad in keeping with the traditions set by some noblemen in 
the field of education. The date of the establishment of the Madrasa 
is given in some verses inscribed on a marble slab at the entrance to 
the adjoining mosque. Translated into English they run as follows: 
'The Khan of exalted position, Shujaat Khan—built a Madrasa and 
provided a centre for the seekers of knowledge, ...it is the seat of 
learning and the abode of beauty 1697".'*^ 
A large number of Arabic and Persian scholars taught 
hundreds of students in their own homes or ran madrasas privately. 
But their names are not all available. One of these was madrasa 
Kanz-al-Maghrib. Another important madrasa , in Pat tan , was 
at tached to the tomb of Sheikh Hisam-ud-din Multani, where 
Maulana Taj-ud-din and his son Muhammad bin Taj lectured on 
Hadis. In the middle of the sixteenth century, there was another 
madrasa in Pattan run by Sheikh Abdul Latif-al Fatani, who was 
especially interested in Tajwid and Qirat. Haji Zahid Baig, a rich 
merchant of Surat, built a madrasa adjoining Saiyid Muhammad's 
tomb. Zafaryab Khan and his grandson Haji Miyan founded a Bara-
dari, a madrasa and a mosque in the name of their teacher. Shah 
Qutb-ud-din. 
NORTHERN INDIA: In Kashmir, Sultan Qutb-ud-din Kashmiri 
founded a big madrasa at Qutbud-din Pura in about 1420 and 
44. Rahman Ali, 'Tazkira-i-Ulema-i-Hind', N.K. Press, Lucknow, 1894, p.228. 
45. M.A. Chaglitai, 'Muslim monuments of Ahmedabad through their inscriptions, Deccan 
Research Society, Poona, 1942, p.97. 
31 
appointed Sajjad Jamal-ud-din as the lecturer in Hadis. This 
Madrasa produced a good number of learned scholars. Sultan Zain-
ul-Abidin established a residential madrasa near Srinagar with 
elaborate arrangements for the lodging and boarding of the teachers 
and s tudents . His successor, Sultan Husain Khan Chack, also 
founded a great madrasa and appointed a host of reputed teachers, 
who made significant contr ibutions to the spread of Madrasa 
education in Srinagar and Kashmir. During the reign of Akbar, 
Husain Khan built many madrasas in his kingdom and presented 
the Pergana of Asapur as an endowment."** 
Husain Shah Langa of Multan will always be remembered 
for the impetus he gave to education by setting up several maktabs , 
seminaries and madrasas staiffed by talented teachers. Husain Mirza, 
the last of the Langa dynasty, also contributed to the progress of 
education in his kingdom. He encouraged and patronised well-known 
scholars, among whom were Saad-ullah Lahori and Maulana Abdur 
Rehman Jaini. A large number of learned men were his pupils.'*'' 
Though, there is not much evidence to show that Multan was an 
important centre of education, yet so many tombs of Muslim saints 
and scholars there suggest that the city must have been noted, at 
one time or the other, for individual teachers of eminence who resided 
there.'** 
In Sind some of the madrasas and maktabs established by 
the Saiyids of Rohri, have survived the passage of time and their 
46. John Briggs, Op.Cit. Vol. IV, p. 385. Mohammad Shahidullah, Op.Cit.p.8. 
47. KiildipKaur, Op.Cit. p.29. 
48. Punjab District Ghazetteers, Vol.VI, Part A-Musiim District for the year 1923-24. 
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minarets and domed-roofs dominate the picturesque landscape of 
that part of the province. 
Nasir-ud-din Qubacha , who ruled Sindh, about the 
beginning of the thirteenth century and later Shah Beg Arghun, in 
the third decade of the sixteenth century, were both exceedingly 
well read. Many learned men, driven out of Ghazni and Ghor by the 
ruthless ravages of Chengiz Khan, took asylum at the court of Nasir-
ud-din Qubacha. Alexander Hemilton, who visited India during the 
reign of Aurangzeb, writes that only in Thatta, there were four 
hundred schools for different subjects and art and craft. This was 
true of every city, every region and every period of Muslim history.'*' 
During Ibrahim's reign (1402-40 AD) the court of J a u n p u r far 
outshone that of Delhi and was the resort for all the learned men of 
the East.=° 
Sultan Ibrahim patronised Madrsa education to such a high 
degree that his capital city Jaunpur became famous as an important 
centre of education, to which hundreds flocked from far and near for 
higher education. It produced men like Sheikh Allah-dad Jaunpur i , 
Zahir Dilawari, Qazi Shahab-ud-din Daulatabadi , Maulana Ali 
Ahmad, Maulana Hasan Bakhshi and Nur-ul-Haq. 
About the middle of the fifteenth century, Bibi Raji, the wife 
of Mahmud Shah, (son of Sultan Ibrahim) built Jami Mosque a 
madrasa and a monastery under the name of Namazgah. She also 
awarded stipends to students and teachers. The famous Itala Mosque 
49. Khurshid Ahmad, 'Muslim Tradition in Education', Islamic Publications Ltd., Shah Alam 
Market, Lahore, 1982, p.45. 
50. N.N. Law, Op.Cit. pp.99-100. 
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of Jaunpur was the madrasa of Shahab-ud-din Daulatabadi. Founded 
by Sheikh Muhammad Afdal-ul-Usmani, it enjoyed great reputation. 
There was also a madrasa of Sheikh Muhammad Rashid Mustafa-
ul-Usmani-ul-Jaunpuri at Mirmast. This grand madrasa was situated 
on the bank of river Ganga in a lofty building alongwith a mosque 
and a hostel for teachers and students. One of its outstanding 
student was Sheikh Nizam-ud-din Lakhnavi.^^ 
Munim Khan of J aunpur was another notable figure of the 
fifteenth century. Some apartments near the big bridge of J aunpu r 
used for the residence and tuition work of a learned man, named 
Sheikhu, are attributed to him. The inner apartments housed a 
madrasa while the outer apartments were rented out. The teachers 
and pupils were given grants and allowances to help them devote 
themselves to learning in complete freedom from material needs. 
During Humayun's reign, J a u n p u r continued to enjoy its high 
reputation as a centre of learning and remained so through Jahangir's 
reign up to the time of Shah Jahan, who gave it the name of Shiraz-i-
Hind. Fresh grants were given if any madrasa required. Princes and 
Amirs used to visit different madrasas of Jaunpur and donate funds. 
This system continued till the last quarter of the eighteenth century, 
when J a u n p u r fell into the hands of the British.^^ 
In the late medieval times, Lucknow became famous for its 
renowned madrasa of Sheikh Nizam-ud-din Sahalvi at Firangi Mahal. 
The m a d r a s a of Qazi AbdulQadir-ul-Umri was also a famous 
5 ]. Mohammad Shahidullah, Op.Cit. p.8. 
52. N.N. Law, Op.Cit. pp.103-104. 
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institution. Other madrasas were Abdul Qadar bin Ahmad's madrasa 
at Amethi and Sheikh Pir Muhammad's madrasa at Lucknow, which 
was situated on the bank of the river Gomti. For a long period this 
madrasa was a meeting place for the learned men of the state. Early 
in the nineteenth century, the king of Awadh, Amjad Ali Shah also 
founded a great madrasa at Lucknow.^^ 
EASTERN INDIA: Ikhtiyar bin Bakhtyar Khalji's kingdom extended 
up to the town of Nadia in Bengal in 1197. After consolidating his 
conquest, he set up a new city called Rangpura; which was studded 
with various maktabs and madrasas, Similarly, Hisam-ud-din Husain 
Khalji, who had conquered the small territory of Sultan Ghiyas-ud-
din-1, (1212-1227 AD) made Lakhnauti (Gour) in Malda district his 
capital. Scholars, artists and saints thronged here to enjoy royal 
patronage. As a result, a number of madrasas sprang up. Ghiyas-
ud-din-II, his successor, established the historic madrasa of Dars 
Bari situated near Umiarpur village. Husain Shah and Nusrat Shah 
were patrons of both Hindu and Muslim literature. They founded 
maktabs and madrasas in their kingdom and offered plenty of 
endowments for their maintenance. 
Husain Shah had also founded a madrasa^'* as a memorial 
to the famous saint Qutb-ul-Alam. The ruins of quadrangular building 
on the north bank of the Sagar Dighi^^ (a reservoir) in Gour, are said 
53. Mohammad Sliahidullah, Op.Cit. p.8. 
54. Among the numerious instances of his piety, he settled a grant of lands for the support of 
the tomb, Madrasa and hospital of the celebrated saint Qutb-ul-Alam, which are continued 
to this day and every year a pilgrimage is made on foot from Akdala to Ponduya to visit the 
holy shrine of the saint. Steward: History of Bengal, p.l 13. 
55. It is situated beyond the Tantipara mosque at about the same distance from the Nawabganj 
road to the east, as the Gunmant mosque is to the west. 
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to have been the remains of Belbari Madrasa probably built by 
Husain Shah. 
In his Khurshid-i-Jahan-Numa, llahi Bakhsh-ul-Husaini 
mentions a madrasa in Ghurashahid" ( a quarter in Gour) in the 
neighbourhood of the residence of Ghulam Husain, the well known 
author of the Riyaz-ul-Salatin." 
Shaista Khan the uncle of Aurangzeb, built a mosque and 
a madrasa on the bank of a river in Dacca during his tenure as 
governorship there (1664-80 AD). It has now become part of a 
hospital's premises. Another mosque with a madrasa was built by 
Muhammad Azim on Azimush-Shan in Azimpur (Dacca). This mosque 
was double storeyed with its upper portion locating the madrasa.^* 
Later, in the eighteenth century, in Buhar, Burdwan, a 
madrasa was established by Maulana Abdul Ali. But with time, it 
was closed down and its rich collection of books was sent to the 
imperial library (now National Library, Calcutta) where its memory 
survives in the 'Buhar Section'. Similarly, there is a village called 
Mangalkot which once used to be the meeting place of great ulema 
and saints of the age. Maulana Hameedud-din Bengali, a disciple of 
Sheikh Ahmad Sirhindi, had a monastery there, which continues to 
be maintained by his followers. With time, the curr iculum of 
56. An inscription ascribed to the Madrasa mentions the founder as Husain Shah, The Prophet 
(PBUH) has said, 'Search after knowledge even if it were in China. This excellent Madrasa 
was ordered to be built by the great and generous king, the Saiyid of the Saiyids, the source 
of auspiciousness...for teaching of sciences of religion and instruction in those orders which 
alone are true...(March 10, 1502 A.D.) John Henry Ravenshaw, Gour, Its ruins and 
inscriptions, London, 1875, p.80. 
57. N.N. Law, Op.Cit. pp. 108-110. 
58. Mujibur Rehman, 'History of Madrasa Education', Calcutta, 1977, p.62. 
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Mangalkot Madrasa has gradually deteriorated. The entire stock of 
the literary material (comprising 704 volumes-460 published and 
244 manuscripts) was sent to the Madrasa-e-Aliya library in 
Calcutta, in 1928, later to be shifted to the Madrasa-e-Aliya in Dacca, 
where they are housed under 'Mangalkot Section'. The Katra Madrasa 
of Murshidabad speaks of the glorious history of madrasas built by 
Murshid Quli Khan, who also built many maktabs and madrasas in 
the town.^* 
Towards the end of the eighteenth century, there were also 
some small educational institutions at silapur in Bengal. Here both 
Hindus and Muslims were taught Persian and Arabic. Generally these 
madrasas were built by the side of mosques or mosques were built 
by their side. In far off places where only mosques were built, they 
served the purpose of both mosque and maktab. Madrasas both 
private and government sponsored , continue to exist even today. 
The syllabus for these madrasas shows little change, except for the 
introduction of some modern subjects , thus indicating that these 
are the remanants of the old system introduced by the Sultans. 
From all that has been stated above about the progress of 
e d u c a t i o n u n d e r sp r in t p a t r o n a g e , it is c lear t h a t Muslim 
educationists of the outlying provinces were little behind their rulers 
in patronising learning and prom.oting education on their own. 
Moreover, their efforts were not always limited to the extension of 
Islamic education alone. 
59. lbid,pp.63-65. 
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EDUCATION UNDER THE GREAT MUGHALS (1526-1857 A.D.): The 
Mughal rulers who followed the earlier Muslim rulers-Turks and 
Afghans-showed a comparatively greater interest in education. Zahir-
ud-din Muhammad Babar, the founder of the Mughal Empire, was a 
scholar of Arabic, Persian and Turkish. He is rightly regarded as the 
'Prince of autobiographers' and is stated to have invented a new 
type of hand writing, called Babari script in 1504 AD., after his own 
name. He cultivated the art of poetry from an early age and is 
mentioned as the author of a collection of Turkish poems many of 
which are quoted in his 'Memoirs'. 
However, great might be the reputation of Babar's Memoirs 
for its accuracy, it is certainly not when it says that 'Hindustan had 
no College'. 
Babar was interested in paintings, and took with him to 
India all the specimens of paintings and manuscripts he could collect 
from the library of his ancestors (the Timurids). Some of these were 
taken back to Persia by Nadir Shah after the sack of Delhi. These 
manuscripts exercised considerable influence on the art of India. 
We learn from the Tawarikh of Saiyid Maqbar Ali, a minister of Babar, 
that the public works department of the time which continued 
through the reign of the succeeding Mughal emperors, was entrusted, 
among other duties, the building of maktabs and madrasas . That 
education received attention of the government is evident from it 
being made an item of duty of the state.*° Babar also established a 
madrasa in the locality of Aziz-ullah in Jaunpur . During his reign 
60. N.N. Law, Op.Cit. pp.124, 126-127. 
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from 1526-30 A.D., Amir Rahim Dad established a madrasa at 
Gwalior.^^ His premature death at the age of fortyeight soon after he 
subjugated India, did not give Babar much time to do something 
tangible for the advancement of education. 
Babar was succeeded by his son, Nasir-ud-din Muhammad 
Humayun, who was also a great scholar. We do not have much 
information about the education of Humayn, but he followed the 
tradition of his father. He loved to study astronomy and geography 
and wrote dissertations on the nature of the elements. We hear of a 
madrasa built by Humayun at Delhi, of which Savant Sheikh Husain 
was a teacher. Madrasat-uz-Zainiyya was built on the bank of the 
Yamuna, opposite Agra, to perpetuate the memory of Sheikh Zain-
ud-din, who died in 1534 near Chinnar and was buried within the 
precincts of a madrasa founded by him. Another great madrasa 
connected with Sheikh Farid-ud-din bin Masud, was founded by 
Masud-ud-din Nur-ud-din. 
The famous Humayun's Tomb, in the vicinity of New Delhi, 
was at one time used as a place of instruction. It once housed a 
madrasa fulfilling a task beyond the one for which it was built.*^ 
THE SURINTERREGNUL (1540-56 A.D.): Sher Shah, the founder 
of Sur Dynasty, who deposed Humayun and ruled for four years, did 
m u c h for t h e p romot ion of e d u c a t i o n in h i s d o m i n i o n s , 
notwithstanding the short duration of his reign. Sher Shah Suri used 
to visit monasteries and madrasas and associated with learned 
61. Mohammad Sliahidullah, Op.Cit. p. 11. 
62. N.N. Law, Op.Cit., p. 134. 
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doctors and Sheikhs for self improvement. One such educational 
institution that he had opened, was the Shershahi Madrasa at 
Narnaul. It was located in one of the biggest building in the city. His 
successor, Jalal Khan, whose royal title was Islam Shah and also 
Salim Shah, followed in the footsteps of his father. The eminent 
scholars. Sheikh Abdullah Sultanpuri , Makhdum-ul-mulk and 
Sheikh Abul Hasan Kamboh, were his constant companions ." 
Madrasas were also established by the nobility and the 
gentry. By the time the Mughals regained power, a large number of 
maktabs and madrasas had come up in various parts of the Mughal 
Empire. Each mosque had a maktab attached to it in which pupils 
learned by heart some portions of the Quran, Kalima and the three 
R's. (Reading, writing and Arithmetic). Many scholars taught students 
in their own houses. 
MUGHALDYNASTY (RESUMED) : Akbar's reign marks a new epoch 
for the system of education in maktabs and madrasas. The monarch 
was sincerely eager to further the education of the Hindus and the 
Muslim alike. They were encouraged to study in the same maktabs 
and madrasas . He also introduced changes in the modes of study 
and in the curriculum, etc. The success of these measures gave his 
historian, Abul Fazal, ample reason to feel proud of the fact that 
'although all civilized nations had schools to educate their youths, 
Hindustan was particularly famous for its seminar ies . ' Akbar 
introduced the following methods of teaching and learning to improve 
the then existing system. 
63. Ibid. pp. 137-138. Archeological Survey Report, Vol. XXIll, p.27. 
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A boy had to pass through three stages before he could 
learn to read and write without difficulty. He was first taught the 
Persian alphabet alongwith accents and marks of punctuation. As 
soon as this was mastered, which did not take more than two days, 
he was taught the combinations of two letters. After a week, he had 
to read short lines of prose or verse containing religious or moral 
sentiments, in which those combinations frequently occurred. The 
s tudents tried to read these themselves with occasional assistance 
from the tutor. Then for a few days, the master taught them a new 
hemistich and in a very short time the boys were able to read with 
fluency. The teacher gave the young students four exercises daily, 
viz., (i) the alphabet, (ii) combinations; (iii) a new hemistich or distich; 
and (iv) repetition of what they had read before. This method proved 
very successful. What would have usually taken them years was 
now accomplished in a few months. The curriculum was so modified 
as to enable the students to acquire education according to their 
particular aims and ambitions. 
Ain 25 of the 'Ain-i-Akbari', which is devoted to the 
organisation of elementary education for children runs as follows: 
"In every country, especially in Hindustan, boys are kept 
for years at maktabs, where they learn the consonants and vowels. 
A great portion of the life of the students is wasted by making them 
read many books. His majesty orders that every school boy should 
first learn to write the letters of alphabet, and also learn to trace 
their several forms. He ought to learn the shape and name of each 
letter, which may be done in two days. Then the boy should proceed 
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to write the joined letters. They may be practised for a week after 
which the boy should learn some prose and poetry by heart and 
then commit to memory some verses to the praise of God, or moral 
sentences, each written separately. Care should be taken that he 
learns to understand everything himself, but the teacher may assist 
him a little. He then ought, for some time, to be daily practised in 
writing a hemistich or a verse, and will soon acquire a current hand 
(Sic). The teacher ought specially to look after five things: knowledge 
of the letters; meanings of words; the hemistich; the verse and the 
former lesson. If this method of teaching be adopted, a boy will 
learn in a month, or even in a day, what it took others years to 
understand, so much that people will be quite astonished. Every 
boy ought to read books on morals, arithmetic, the notation peculiar 
to arithmetic, agriculture, geometry, astronomy, physiognomy, 
household matters, the rules of Government, medicine, logic, the 
Tabi-i-Riyazi and Ilahi science,^* and history; all of which may be 
gradually acquired. In studying Sanskrit, s tudents ought to learn 
the Veyakaran, Niyai Bedanta and Patanjali. No one should be 
allowed to neglect those things which the present time requires. 
These regulations shed a new light on maktabs and cast a bright 
lustre over madrasa..." . ^^  
The Empero r was not sat isf ied with t h e s e h e a l t h y 
educational reforms and increased the number of educat ional 
64. This is the three fold Division of Sciences: Ilahi, of divine scinececomparising everything 
connected with theology and the means of acquiring a knowledge of God; Riyazi, science 
that treat of quantity, and comparise mathematics, astronomy, music, mechanics; and Tabii 
or Tabai Sciences that comprehend physical science. 
65. KuldipKaur, Op.Cit., p.34. 
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institutions in his empire by continually giving employment to a 
number of hands in erecting fortifications and palaces, madrasas 
and mosques. Abul Fazl founded a madrasa at Fatehur Sikri which 
was known as Madrasa-i-Abul Fazl. A big madrasa was founded at 
Fatehpur Sikri by Akbar. A contemporary observer says, Akbar on 
his return from Ajmer made Fatehpur his capital and built many 
buildings there, including madrasas, khanquahs etc. It appears that 
there were several other madrasas in the city founded at the instance 
of Akbar. Agra was also a famous seat of learning and celebrated 
centre of education. There were several madrasas , where several 
teachers brought from Shiraz, the famous centre of Muslim learning, 
used to teach. 
While speaking of the maktabs and madrasas of those days, 
we should not lose the sight of educational work done by the 
distinguished learned men who taught their people in their homes. 
This supplemented, as already pointed out, the educational work 
done by the educational institutions, and provided scope for higher 
studies. This system of imparting education has been in vogue since 
distant times, especially for those branches of the arts and sciences 
for which maktabs and madrasas generally made no provision, e.g.., 
music, painting and the other arts, the various industries, studies 
in higher branches of a subject and so on. 
During Akbar's reign, as also during the reigns of his 
predecessors, the promotion of education found its supporters not 
only in the emperors, but also in private individuals belonging to the 
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nobility or the middle classes. A madrasa called Khairul-Manzil was 
built by Maham Anaga in the year 1561. Although the Madrasa is 
now in ruins, its dilapidated cloisters are still there. It s tands almost 
in front of the western gate of Purana Quila and near the supposed 
site of the western gate of Sher Shah's Delhi. Besides this Madrasa 
of Maham Anaga, there was another one of Khwaja Muin. Here Mirza 
Mughis Samarqandi taught for three years from 1571. Another 
madrasa was founded by Ala-ud-din-ul-Lari at Akbarabad, and was 
called Madrasa-i-Khas. Mir Jumla founded a great madrasa in Delhi, 
known as Madrasa-i-Mir Jumla. All madrasas in Delhi were not 
residential.** 
Akabar's systematic and deliberate policy of protecting 
Hindu learning is evident from the generous provisions he made for 
educating Hindu Youths in their own culture in the madrasas , 
alongwith the Muslim boys. This apart, he initiated discussion in 
the Ibadat Khana with the orthodox Hindu learned men, published 
translations of Hindu classics and scriptures, exhibiting his profound 
appreciation of the value of Hindu culture, his zeal for its propagation. 
State pa t ronage bestowed on dis t inguished Hindus for their 
proficiency in the fine arts such as music and painting, further 
confirms his policy of protecting and propagating Hindu learning and 
culture. 
Soon after his accession to the throne, Jahangir , like his 
father repaired and reconstructed moribund maktabs and madrasas. 
In 1623 Muhammad Safi, Diwan of Suba of Gujrat, founded a 
66. Mohammad Sliahidullah, Op.Cit. p.I I.N.N. Law, Op.Cit. pp. 167-168. 
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madrasa at Habalpur besides Saif Khan's madrasa. Under Jahangir, 
Agra retained its importance as a centre of education, as achieved 
under Akbar. Tuzk-i-Jahangiri says: The inhabitants of Agra exert 
themselves greatly in the acquirement of crafts and the search after 
learning. Various professors of every religion and creed have taken 
up their abode in the city'.*'' 
The F rench t ravel le r Bernier , who vis i ted India in 
seventeenth century, draws a depressing picture of the state of 
education in Hindustan, which seems somewhat exaggerated. He 
states: 'A gross and profound ignorance reigns in those states. For 
how is it possible that there should be academies and madrasas 
well founded? Where are such founders to be met with? And if there 
were any, Whence were the scholars to be had? Where are those 
that have means sufficient to maintain their children in madrasas? 
And if there were, who would appear to be so rich? And if they would, 
where are those benefices, preferments and dignities that require 
knowledge and abilities and that may animate young men to 
study?.** 
Though Shah Jahan's reign may not be distinguished for any 
special educational progress, yet Bernier's statement does not seem to 
describe the real state of affair. Shah Jahan made distinct and 
important contribution to education viz., the foundation of a madrasa 
at Delhi in the vicinity of famous Jama Masjid. Carr Stephen records: 
67. Tuzk-i-Jahangiri or Memoirs of Jahangir from the first to twelfth year of his reign; translated 
by Alexander Roger and edited by Henry Beveridge, p.7. 
68. Francis Bernier: 'Travels in the Mughal Empire 1656-1668 A.D.', A revised edition based 
on Irving Broke's translation by Archibald Constable and Company, 1891, p.210. 
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"...To the South of the J a m a Masjid (of Delhi) was the 
imperial madrasa and to the north was imperial dispensary; both 
these buildings fell into ruin long before the rebellion of 1857 and 
were levelled with the ground soon after that event. They were built 
with the mosques in 1650 AD". ^' 
Shah Jahan repaired the ruined madrasa named Dar-ul-
Baqa and also appointed a few dist inguished learned men as 
teachers. Maulana Muhammad Sadr-ud-din Khan Bahadur, the Chief 
Justice of Delhi, was appointed as the head of the institution. Two 
other madrasa were founded, one by his wife, Fatehpuri Begum, 
and another by Akbarabadi Begum. The madrasa founded by his 
elder daughter, J ah an Ara Begum, in the mosque of Agra achieved 
great importance and continued to function and prosper even in 
later times. There was a madrasa meant only for girls, named 
Madrsa-e-Banat at Fatehpur Sikri near the royal place.''^ 
Aurangzeb (1658-1707 A.D.), the last of the great Mughals, 
followed an educational policy in keeping with his general policy of 
governing the empire and also in the interest of his co-religionists. 
He promoted Madrasa education earnestly, diffused Islamic learning 
throughout his vast empire and enunciated his own theory of royal 
education which emphasized the importance of general knowledge. 
He sincerely and earnestly endeavoured to foster the education of 
Muslim youths and appointed and supported teachers in different 
parts of his empire for the purpose. Stipends were also given to 
69. Carr Sephen: Archeology of Delhi, p.255. 
70. Mohammad Shahidullah,Op.Cit. p. 12. 
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students in proportion to their progress in education. He issued 
orders to Makramat Khan, the Diwan of Gujrat, as also to other 
Diwans in his dominion, to give pecuniary help from the state 
treasury, with the sanction of the teachers of madrasa and of the 
Sadr of the place to all students, good and bad, who could read the 
Mizan and the Kashshaf. He also ordered that three teachers for 
Ahmadabad, Patna and Surat, and forty-five students for Ahmadabad 
be added to their existing numbers there.'^^ Aurangzeb also founded 
and promoted many madrasas. Among them the one at Firangi Mahal 
assumed importance. It also appears that Akram-ud-din Khan Sadr 
built a madrasa in 1697 in Ahmedabad at an expense of Rs. 124,000 
and appealed to Aurangzeb for help. In response, the Emperor 
ordered the revenues of Sundra Village (in pargana Sanoly) and Siha 
village (in pargana Kari) to be earmarked for the maintenance of the 
Madrasa. Likewise, imperial Farmans were issued to other provincial 
governors to take interest in the education of their subjects. Besides, 
Akram-ud-din Khan Sadr, others also established private madrasas. 
Qazi Rafi-ud-din Muhammad founded one in Bina close to Qazi-ki-
masjid which bears an inscription dated 1670 A.D." 
During Aurangzeb's reign Sialkot was a renowned seat of 
Muslim learning. Learned men from various parts of the Country 
flocked to this place. Maulvi Abdullah taught here in a madrasa set 
up by his father Maulvi Abdul Hakeem, himself an eminent teacher. 
The reputation of Sialkot as a place of learning went back to the 
time of Akbar. This was possibly the reason why the town specialised, 
71. H.G. Keene: 'Fall of Mughal Empire', Delhi, Reprint, 1972, p.23. 
72. KuldipKaur, Op.Cit. p.36. 
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among others, in the paper industry. Sialkot was known especially 
for the Mansinghi and the silk paper which had a good texture and 
was clean and durable. 
The system of instruction followed in the maktabs and 
madrasas founded by Aurangzeb must have been based on his own 
concept of education. He pleaded for a broad humanist approach, 
in which history, geography, the language of the surrounding nations, 
their forms of government, manners and customs, must find a suitable 
place in every curriculum to be prepared for Madrasa education. 
The religious elements in vocational education for scholars was yet 
another objective proposed by Aurangzeb. Different in outlook and 
character, as he was from others, Aurangzeb advocated those very 
reform.s in education which continue to engage attention of scholars 
even today. Probably political expediency influenced his outlook, 
and perhaps the curricula were also framed with political expediency 
in mind. 
The Mughal empire began to disintegrate with the death of 
Aurangzeb. Works of public utility by emperors and private 
individuals declined after Bahadur Shah came to the throne, even 
though he was well educated and fond of the society of learned 
men. Ghazi-ud-din constructed a madrasa near the Ajmeri gate of 
Delhi. He taught there and was later buried there. 
In 1722, during the reign of Emperor Muhammad Shah 
(1719-48), Nawab Sharaf-ud-daula constructed a madrasa and a 
mosque close to each other in the Dariba Market of Delhi. It was 
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called Madrasa Iradatmand Khan. He also founded another madrasa 
in this market. There was also another one near the mosque of 
Bulbuli Khana. Nadir Shah, who invaded India in 1739, carried away 
with him the celebrated Imperial library of Delhi along with enormous 
treasure to Persia. This library had been built up and preserved by 
the Mughal emperors as their most precious possession. Ironically, 
some of these valuable books were later sold at ridiculously low 
prices in Persia. 
Hasan Raza Khan, the minister of Asaf-ud-daula of Awadh, 
founded a madrasa at Farrukhabad. During Shah Alam's reign 
Maulana Abdul Wahid Khairabadi was a teacher there. A madrasa 
was established by Nawab Alivardi Khan in Hoogly (West Bengal) in 
1751 with a Wakf of 10,000 Bigha landed property. Ghazi-ud-din 
Khan established a madrasa during the time of Alamgir II (1754-59). 
Nawab Itimad-ud-daula Fazal Ali Khan, then a minister at the court 
of the Nawab of Lucknow, gave a sum of Rs. 1,70,000,00 to the East 
I nd i a c o m p a n y for i t s m a i n t e n a n c e . B u t t he c o m p a n y 
misappropriated the funds for establishing an English teaching 
school. 
It needs to be noted that madrasas, did not exist only as 
government institutions. Muslims established and maintained 
madrasas on their own as well, charging a religious duty. It is well 
known that Islam enjoins the pursuit of knowledge as a religious 
duty upon every Muslim man and woman. In the wake of the Muslim 
conquest, therefore, there also came preachers of Islam and religious 
enthusiasts , and mosques sprang up for observing congregational 
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prayers and other religious rites. These mosques also served as 
maktabs and madrasas in which the ri tuals of Islam and the 
recitation of the Quran was taught as an essential part of religious 
observances. The Imam of a mosque in addition to his duty to lead 
prayers, imparted free instructions to boys and girls. This marked 
the beginning of free education among Muslims and this practice 
still continues. Some Arabic scholars began imparting instructions 
voluntarily in the higher branches of Islamic studies, either in a 
mosque or at home, without seeking any remuneration or charging 
any fees from students. As they became popular, ambitious students 
from surrounding parts of the country gathered round them for 
higher studies. Noblemen and wealthy persons often engaged such 
scholars to teach their sons alongwith other s tudents of the locality. 
'Sometimes madrasas were started under state patronage through 
grants of land and other allowances. Apart from these madrasas of 
Medieval India, there were many others, but detailed information 
about them is not available'. 
Alongside these madrasas, there existed in Medieval India 
many other seats of learning where facilities were provided for 
studying Hindu religion and culture. Such institutions were mostly 
at Banaras, Nadia, Mithila, Tirhut, Mathura, Prayag (Allahabad), 
Hardwar, Ujjain, Ayodhya, Madurai and Tanjore. In almost all these 
seats of learning Sanskrit grammar, literature, system of Hindu 
Philosophy (Darsana) and Hindu religious scriptures were taught. 
Bernier writes about Banaras, which he visited in the seventeenth 
century: 'Banaras is a kind of University, but it has no college or 
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regular classes as in our universities, but resembles rather the 
schools of the ancients, the masters being spread over different parts 
of the town in the private houses'J^ 
Madrasas, where in a number of cases even Hindus were 
educated, thus, appear to have existed alongside Hindu centres of 
education as a distinct system in the cultural fabric of India. Their 
importance and significance can be guaged from the fact tha t 
European Universities were modelled after the m a d r a s a s as 
developed in the Muslim countries as well as in IndiaJ'* 
MUSLIMEDUCATION IN THE BRITISH PERIOD: Some historians 
are of the view that the system of education at the time of the Muslim 
rulers was not satisfactory. Such a view is erroneous and far from 
facts. As pointed out in the preceding pages, the Muslim rulers 
introduced many changes in the educational set up and considerable 
advancement was made towards providing better facilities and 
opportunities to the people for pursuing their studies. According to 
Sir Monro, the education system of Muslim India was better than 
that of many European countries of the time, though inferior to the 
English system.''^ 
The British rulers were interested in changing the pattern 
of education to suit their needs as the then existing system of 
education was not satisfactory for them. The Muslim masses did not 
like the British system of education. They were particularly averse 
to learning the English language in place of Arabic, Persian and 
73. Ibid.,p.37. 
74. Concise of Encyclopaedia of Islam,Stacey International, London, p.245. 
75. Siddiqi, A.A., 'Syed Ahmed Khan and the Scientific Society', Aligarh Magazine 1970-71. 
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Urdu, the repositories of their religion and culture. With their 
resistance to acceptance of English Language and English scientific 
education, they gradually began to lose all important offices. The 
abolition of Muslim Criminal Law and the introduction of the English 
Criminal procedure as the Indian Penal Code, deprived Muslims of 
chances to get appointed in the legal profession. 
The Muslim education system went on the decline, and it 
got a serious set back in 1865, when orders were issued that 
examinations for all important offices shall be held in English only. 
While Hindus embraced English language and education willingly 
and enthusiastically, Muslims remained aloof from the British 
educat ional system and t h u s got themselves deprived of its 
advantages. On the other hand, their own system of education started 
drying-up due to the withdrawal of governmental patronage and 
ultimately fell in their own hands as a private, parallel, system of 
education. The next result of this was that Muslims got far out-
numbered as compared to their compatriots, in almost every field 
of national life. 
The sorry state of affairs of Muslim education and the 
resultant sad plight of Muslims as a whole, proved an eye-opener 
for the Muslim social reformers who showed keen interest in 
improving the condition of Muslim education. Sir Syed Ahmad Khan 
took lead in this venture and in the year 1863 he established the 
Scientific Society at Ghazipur''* with the object of stimulating Muslims 
to go in for modern education. The scientific society took the form of 
76. Ibid. 
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Aligarh movement and finally emerged in the form of Aligarh Muslim 
University. Sir Syed pointed out that the main objective of this 
movement was to motivate the Muslims to secular , modern, 
educat ion." Various other institutions were also established for this 
purpose. 
The Britishers were fully conscious that education was 
essential for the consolidation of their rule in India. They appointed 
various commissions to look into the system of education and to 
recommend measures for its improvement. The Hunter Commission 
of which Justice syed Mahmood was also a member, presented a 
very depressing picture of education among the Muslims, the 
educational backwardness among Indian Muslims made Earl Mayo 
to observe: 
"It is much to be regretted that so large and important a 
class, possessing a classical literature replete with the work of 
profound learning and knowledge, should stand alone from active 
cooperation with our educational system and should lose the 
advantage, both material and social which others enjoy".''* 
The British government in India directed the provincial 
Governments to encourage classical and vernacular languages of 
Muslims in all Government schools and colleges and to appoint 
Muslim teachers in all the Muslim populated areas. Further the 
provincial Governments were asked to offer 'grant in aid' to the 
Muslim communities to enable them to establish schools of their 
77. Sir Syed Ahmad Khan: Lecture delivered at Lahore, Feb. 3, 1884. 
78. Zaidi, U.H. Syed iVlahmud as an Educationist. Aligarh Law Journal, Vol. V. 1973, p.319. 
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own. It was also suggested that a special section be devoted to 
Muslim education in the Annual Reports of Public Institutions, so 
as to keep the Government of India informed about the progress of 
education among the Muslims. Scholarships were provided to the 
Muslim for higher education. The policy started attracting Muslims 
towards modern, scientific, education which the Britishers had made 
prevalent as the Indian system of education common to all. But this 
belated starting had made Muslims to lag behind their compatriots 
by atleast 50 years. And they have not recovered till date. 
The Reports of the Provincial Governments work reviewed 
at length by the Education Commission of 1882. It laid much 
emphasis on the promotion of education among the Muslims and 
after detailed discussions recommended the following proposals."^® 
1. Ind igenous schools for the Muslim shou ld be l iberal ly 
encouraged to add secular subjects to their curriculum. 
2. In the Public Primary Schools for Muslims, special standard 
should be prescribed. 
3. Higher English Education for Muslims both in Schools and 
Colleges should be encouraged. 
4. Scholarships at all levels should be made available to Muslim 
students. 
5. The benefits of the Muslim Educational Endowments should be 
reserved for the Muslim students to promote their education. 
6. Special provisions should be made to increase the number of 
Muslim teachers and other officers. 
79. Reports of the Indian Education Commission, 1882-83. 
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7. Employment should be offered to the Muslims in Public Offices 
by Local Governments. 
The recommendations of the Commission were carried out 
by the Government in spite of the fact that such recommendations 
were criticised on many counts by other communities. This policy of 
the Government showed good results. 
The numbers of Muslim students which was 114, 816 in 
1871-72 increased to 2 6 1 , 887 in 1881-82. The educat iona l 
progress in the four years following the Commission's report showed 
that the number of percentage of the students attending the schools 
went up considerably, but there was no improvement at higher level. 
From 1886 to 1897, the total number of Muslim students increased 
from 754, 036 to 966, 632, but generally speaking the Muslim 
education did not advance beyond the primary stage. The steady 
efforts made by the Government to ameliorate their lot as well as to 
change the attitude of the leaders of their community towards 
education were taken as bearing positive results . But, actually, 
Muslims, still lagged far behind in education, especially scientific 
and technical education. The Government, nevertheless, continued 
with its efforts to improve education of the Muslims. 
MUSLIM EDUCATION IN INDEPENDENT INDIA: The Muslims 
continued to be lagging behind in the field of education, in spite of 
all s teps taken by the British Government. Even on the eve of 
Independence they were educationally and socio-economically a 
backward community needing a political will and resolve on the part 
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of the Government of India to make stand on their own. Independent 
India felt that there is a great need of expansion of education. The 
National leaders like Mahatma Gandhi, Pt. Jawahar Lai Nehru, 
Maulana Abul Kalam Azad and other stalwarts were fully conscious 
of the fact that the very backbone of a democratic country is 
education. Literacy and education are essential conditions for 
national development. The framers of the Indian Constitution, 
keeping in view the importance of education, made necessary 
provisions for its promotion. The Constitution of India, accordingly, 
directs the State Government to provide free and compulsory 
education to all children upto the age of 14 years. 
Education in India being a state subject, the entire 
responsibi l i ty for its promotion r e s t s primarily on the State 
Governments. However, the Centre provides some facilities and plays 
the role of an advisory board. It provides funds and exper t - opinion 
for the expansion of education. The Centre also formulates All India 
policies on Education. Muslim education suffered a serious set back 
in 1947 when the Country got partitioned and migration of Muslim 
elites took place at a large scale. However. m6re are s t i lP l^ more 
I A , ; v . . ~ • • • 1 - ^ 
Muslims in India than in Pakistan. ^•. -7^/CTD CT ^ Z, / ^ 
The minority educat ional institijitib*(»^,i^:p^cially the 
madrasas, have continued to be the even in independent India back-
bone of the Muslim education even in Independent India. In the 
pre-independence era various steps were taken by the Government 
of India to boost and promote education of the Muslims. In the post-
Independence period various Commissions and Committees have 
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been appointed from time to time, to suggest m e a s u r e s for 
improvement of the education system in the Country. But such 
Commissions have failed to pay any special a t ten t ion to the 
education of Muslims, who make the educationally most backward 
section of the society. Consequently, the educational backwardness 
of Muslims has been increasing with the increase in their population. 
The framers of the Constitution were however alive to the problems 
of minority education and have, therefore, provided Constitutional 
safeguards for the minority educational institutions. 
The Constitutional safeguards are indeed a reaffirmation of 
the faith that India shall be a just and welfare state in which all 
citizens irrespective of their religious or linguistic affiliations shall 
have equal share and opportunity in matters pertaining to education. 
But the Constitutional protection provided to educational institutions 
of minorities has not been of much help in removing backwardness 
of the Muslims. There has been no significance improvement in the 
lot of Muslims during the decades since Independence, though 
during this very period other religious groups have gone much ahead. 
Merely the incorporation of some educational rights and safeguards 
in the Constitution cannot itself produce positive results, unless 
the law courts, too, give these rights and safeguards meaning and 
substance when disputes of interpretation and implementation of 
Constitutional rights and safeguards arise. 
The noble ideals enshrined in the Constitution have not 
been implemented in the spirit in which they were incorporated in 
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the Constitution. In the new National Policy on Education, 1986*° it 
h a s been rightly pointed out tha t the implementa t ion of the 
Constitutional guarantees has been uneven, although the various 
conferences of Educat ion Ministers of Government of India, 
Memorandum of 1956, as also the statement on the languages in 
1958, etc., have been laying emphasis on the special treatment to 
linguistic minorities. 
The New Educational Policy provides that special efforts 
need to be made to bring educationally backward minorities at par 
with the rest of the society and to make them participate fully in 
national development of activities. It further provides that greater 
attention will be paid to the education of educationally backward 
minorities. This will ofcourse be in the interest of the country in the 
form of providing equality and social justice to minorities and will 
naturally include the Constitutional guarantees given to them to 
es tab l i sh and adminis ter their own educat ional ins t i tu t ions . 
Simultaneously, objectivity will be reflected in the preparation of 
text books and all the school activities, and all possible measures 
will be taken to promote an integration based on appreciation of 
common national goals and ideals in conformity with the core 
curriculum.*^ 
80. National Policy on Education, 1986, Ministry of Human Resource Development, New Delhi, 
August, 1986. 
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PROMINENT MADRASAS OF UTTAR PRADESH AND 
THEIR BROAD FEATURES 
Uttar Pradesh, presently, is having a network of major 
and minor Madrasas, which are making valuable contribution to 
the cause of education in their own respective ways. Some of these 
of Uttar Pradesh Madrasas are of old origin and have withstood the 
challenges of times. 
1. DARUL-ULUM, DEOBAND 
Who could have imagined that a Madrasa started in a 
small town of Uttar Pradesh, Deoband, with only one teacher and 
one student on its roll would rise to such an eminence tha t it would 
be one day bracketted with the leading Islamic University, Al-Azhar 
at Cairo. It is the greatest institution of its kind in Asia and perhaps 
second only to Al-Azhar university of Cairo. 
This great seat of learning has had an unrivalled place 
amongst Muslim religious institutions for over a century. Within a 
span of hundred years, the Darul-Ulum has produced a galaxy of 
eminent Muslim theologians, thinkers and scholars who have made 
a mark not only in the field of religion but also in the domain of 
politics. The first student of this seminary, Sheikhul-Hind Maulana 
Mahmud Hasan, was not only an outstanding theologian, but also a 
great political activist who played a dominant role in the freedom 
struggle. Another alumni of this Islamic University, and a political 
activist and theologian of great repute, was Sheikhul-Islam, Maulana 
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Husain Ahmad Madani. Maulana Ubayadul-lah Sindhi, who was a 
great theologian, political leader, and Islamic thinker, also received 
his education at Deoband. Maulana Muhammad llyas who founded 
the Tablighee J amaa t , Maulana Shabbir Ahmad Usmani , who 
opposed the ' Jamiat-ul-ulema' and supported Muslim League, 
Maulana Manazir Ahsan Gilani, Maulana Muhammad Anwar Shah 
Kashmiri, Maulana Mufti Kifayatullah and Maulana Mufti Mahmud-
all illustrious names in the field of theology and politics, were the 
products of this great Institution. 
One of the unique thing about this Islamic Institute is 
that no modern university of today can boast of enjoying so much 
academic freedom as this traditional Islamic university enjoys. This 
has been possible due to the fact that it has always refused to accept 
any grant either from the central or the provincial government. It is 
entirely dependent upon the munificence of its own beneficiaries 
and well-wisher in the Muslim community and the general masses . 
It is really surprising that despite the fact that its annual budget is 
more than 50 lakhs of rupees, it manages its affairs without any 
assistance from the government. So far as the dependence of the 
Darul-Ulum on public cont r ibut ions is concerned it may be 
worthwhile to quote from the eightfold principles of the functioning 
of the Madrasa as laid down by Hazrat Nanautwi himself: "so long 
as the Madrasa does not have any regular and definite source of 
income it will continue to exist, Insha-AUah, provided there is an 
honest reliance on and faith in His mercy and compassion; and 
when it comes to possess a definite source of income, e.g., some 
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substantial property in the form of land or farms or promise of 
permanent donation from some rich persons of honest intentions, 
then it appears the Madrasa will be divested of the feelings of the 
fear and hope of perennial source of submission to the will of Allah 
and, with this will be deprived of the "hidden" source of unfailing 
assistance, and its workers will start quarrelling amongst themselves. 
Therefore, in matters of income and constructions, there should 
always remain a certain lack of certainty of means. The participation 
of government and rich people is also harmful. The donations of 
persons who want to remain unknown, believe in a source of 
'barakah' their sincerity seems a more permanent means of income".^ 
The other unique thing is that unlike modern universities 
it does not charge any fee from its students. Lodging is provided to 
every student, be he rich or poor, free of charge. The s tudents have 
not to spend anything on textbooks. It is the responsibility of the 
institute to provide them without charging anything. 
The Darul-Ulum was founded on Thursday, the 30th May 
in 1866, with Haji Muhammad Abid Husain as its founder. The 
Madrasa was started under a tree in the Chatta Masjid. The first 
teacher was Mulla Mahmud Hasan Deobandi, and the first student 
was Mahmud Hasan, who was to become famous as Sheikhul-Hind 
in subsequen t years . The first patron-Principal was Maulana 
Muhammad Qasim Nanautwi. The first Muhtamim (Rector) was Haji 
Muhammad 'Abid Husain' and Maulana Muhammad Yaqub was its 
1. Faruqi, Ziaul Hasan: Deoband School and the Deamand for Pakistan, Asia, 1963, p. 26. 
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first Sadr- Mudarrsis (Principal) and Mufti. The other pioneers of 
Darul-Ulum were Maulana Zulfiqar' Ali, Maulana Fazlur Rahman, 
and Maulana Rashid Ahmad Gangohi, etc. 
In the very first year Darul-Ulum made a good impression 
and was able to enroll s tudents even from outside India. At the end 
of the first year, the number of students from the vicinity of Deoband 
reached 78, and 58 s tudents were from Banaras , Punjab and 
Afghanistan, while some other students came from other places of 
India. The total number of students in the same year, thus , reached 
the figure of 183. 
The Madrasa was later on shifted to Qazi ki Masjid in a 
rented house . But since this place too proved inadequa te to 
accommodate the increasing strength of the s tudents , the Madrasa 
authorities were now in favour of constructing a building of their 
own where further extension could be made in future.^ 
On 2nd Dilhijja in 1292 A.H. (24.4.1875), after Friday 
prayer, the first brick of the present building of Darul-Ulum was 
laid by Miyanji Munney. Since then, the Insti tut ion h a s been 
flourishing in many ways. 
In the Darul-Uloom, Deoband, the system of education 
is traditional and the emphasis is mainly on imparting religious 
knowledge. It has an 11-years' course in Islamic studies, based 
mainly on the Dars-e-Nizami syllabus. Nine years are devoted to 
the study of prescribed books on the concerned subjects and two 
2. Mohammad Akhlaq Ahmad, 'Traditional Education among Muslims' (A study of some aspects in 
Modern India) B.R. Publishing Corporation, Delhi, 1985. pp. 26-28. 
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years to intensive studies in Arabic language and literature, and 
religious and some intellectual sciences. The diplomas or certificates 
awarded are of Alim after 7 years, Fazil aftar 9 years, and Kamil 
after 11 years. There is also a three years ' special course in extensive 
Arabic studies, including Modern Arabic, in which students are given 
lesson though the Urdu medium in the first year, in Urdu and Arabic 
in the second year, and entirely in Arabic in the third year. This 
provides them with specialized knowledge of written and spoken 
Arabic. There is also a five years ' course in Persian, Mathematics 
and the social studies. There is one more course for elementary 
classes in religious studies. Spread over five grades, it also covers 
the social sciences, arithmetic and moral science etc. Thus the 
curriculum gives some place to secular education as well, alongwith 
religious education. 
The Darul-Ulum's department of 'Religious Decisions' 
provides free guidance from religious point of view, in various 
problems confronting the individual. It has also a department of 
Quranic study where students are encouraged to work on different 
aspects of the Quran, aimed at introducing the Holy Book and its 
message in a scientific way. There is also an Institute of Handicrafts, 
giving training in crafts like book- binding, tailoring, leatherwork-
like manufacturing of suit cases, holdalls, hand bags, portfolios etc. 
Darul-Ulum also maintains a Medical College known as 
'Jamia Tibbiya', with facilities for training s tudents in Unani system 
of medicine. The Jamia Tibbiya prepares the s tuden t s to s tar t 
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independent practice as Hakims. Its course of study is of four years ' 
duration, after the completion of which the degree of Fazil-ul-Tib 
is awarded which is recognised by the Government of India. The 
College h a s its own well-equipped laboratory and d ispensary . 
Besides, there are in Darul-Ulum departments like 'Darul SanayaK 
and 'Darul Itfa' which are concerned with the issuing of 'Fatwas' 
in important matters. The certificates and diplomas awarded by the 
Institution are recognised both by foreign universities, like the Al-
Azhar university of Cairo and the Madina University of Saudi Arabia, 
and the Indian Universities, like the Aligarh Muslim University, and 
the Jamia Milia Islamia, New Delhi. 
The system of instruction followed in the Institution is 
the 'book system' rather than the 'class-system'. Proficiency has to 
be acquired in the books prescribed for the concerned course. The 
traditional lecture system is not followed. Instead, the teacher and 
the s tuden ts have the prescribed text before them; one of the 
s tudents is made to read the text and then the teacher expounds 
the text in all its aspects. This enables the s tudents to acquire 
complete mastery over the particular portion of the book for the 
lesson does not proceed further until this text-portion is fully 
understood. In this system, it becomes obligatory for the s tudents 
to come prepared to the class and, likewise, it is essential for the 
teacher to be well-versed in his subject and to take pains in his job. 
The Darul-Ulum combines the characteristics of three 
different branches of religious education, namely. Commentary and 
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Tradition, Islamic Law, and Scholastic Philosophy, which were 
emphasized and taught earlier at three different centres- Delhi, 
Lucknow, and Khairabad, respectively. Apart from bringing about 
specialized teaching of these important branches in one place, the 
main emphasis in the Darul-Ulum is on 'traditions', established by 
the Delhi School of Traditionalists founded by Shah Waliullah. 
One of the main objects of the Darul-Ulum was to provide 
Indian Muslims a direct access to the original sources of Islamic 
learning, produce learned men with missionary zeal to work among 
the Muslim masses to create a truly religious awakening in them 
towards classical Islam, and to guard them against acceptance of 
un-Islamic beliefs and practices which were creeping in the Muslim 
society in the name of modernity, unorthodoxy and innovation 
(Bid'at). 
The Darul-Ulum has achieved this aim to a great extent, 
having been undoubtedly the greatest force of orthodox Islam in 
India fighting, on the one hand, religious innovation (Bid'at) and, on 
the other, cultural and religious apostasy under Western or local 
influences. It has succeeded in instilling in its alumni the spirit of 
classical Islam, the ideology which has been its reason of existence. 
As a matter of fact, Deoband has established itself as a school of 
religious thought. A large number of Madrasas were founded on its 
lines throughout the country by those who graduated from it, t hus 
bringing classical religious instructions to large sections of Muslim 
masses . Some of these schools and colleges have in their own right 
become renowned centres of learning. 
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The library of Darul-Ulum has gradually developed to 
occupy a vast plot of land and now has more than 1,33, 070 printed 
books and 1,563 rare manuscripts. Quite a few personal libraries of 
a number of Islamic scholars of India have been donated to this 
institution after their death. Formerly these books were housed in 
some rooms of 'Ihata-i-Naudara'. Later, separate accommodation 
was constructed for this purpose to on the second storey, adjacent 
to 'Darul mashwara' . It is now known as the Urdu Hall. The reading 
room of the Library receives a number of daily newspapers and 
periodicals in Arabic, Persian, Urdu and'English. All of the textbooks 
prescribed for different courses of study and other books are available 
in the library and supplied to all of the s tudents free of charge. 
Research scholars from Islamic universities and from all over the 
world find this library of immense value for their research work. 
For its administration, Darul-Ulum has three responsible 
bodies. One is MaJlis-i-Shura (the Supreme Governing Council) 
compris ing eleven m e m b e r s . The second is Majlis-i-A'mela 
(Executive council) consisting of nine members. The third is Majlis-
i-Talimi (the Academic Council). At present it has 23 depar tments , 
which are of three categories: Academic, Administrat ive a n d 
Financial. The number of subjects taught in the Institute is 26. 
Darul-Ulum has produced persons who have rendered 
valuable services in the field of education, research, Ifta, Munazara, 
journalism, oratory and preaching, and Unani medicine, etc. They 
did not belong to any particular region, but came from many lands. 
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such as Burma, Malaysia, Indonesia Iraq, Iran, Kuwait, Srilanka, 
Turkey, South Africa, Thailand, Yeman, Combodia, Nepal, Russia, 
China, Afghanistan, Pakis tan, Bangladesh, Fiji, West-Indies , 
Newzealand and England. 
Darul-Ulum brings out two journals , namely, 'Darul-
Ulum' in Urdu, and 'Al-Zia' in Arabic. The Madrasa has also started 
an Arabic Magazine called *A1-Yaqazah'. Today, it is like a mother 
institution to all the Islamic educational centres in India.^ 
2. DARUL-ULUM NADWATUL-ULEMA, LUCKNOW 
The challenge of Western education and culture during the 
eighteenth century was responded to by Muslims by establishing 
Darul-Ulum.Deoband in 1867 and M.A.O. College, Aligarh in 1875. 
The Deoband School was in all respects an anti-thesis of the Aligarh 
School. In education and politics they had taken different s tands. 
Deoband was too conservative and orthodox to give any allowance 
to liberal arts , modern sciences and English language. The Aligarh 
School, on the other hand, was progressive enough to give a posi-
tion of privilege to these very secular studies. In national and inter-
national politics, too, they took contrasting positions. Aligarh was 
steadfastly conservative in comparison to progressive Deoband. 
"That they were different in their outlook can best be 
appreciated by the statements of those people who built up these 
institutios with a sense of dedication. Sir Sai3ryid said: "...I have 
observed that all attempts to educate Muslims tend to adopt the 
3. Mohammad Tahiri. 'Leading Resource Centres of Islamic Studies in Muslim India, April 1988. P.I 71. 
(This information has also been collected from the office of the Darul-Uloom Deoband) 
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same old inherited syste • of education, and the same old absurd 
'Dars-i-Nizami'. Hence several institutio ns at J a u n p u r , Aligarh, 
Kanpur, Saharanpur, Deoband, Delhi, Lahore, on the pattern of 
the same old system, have been established by Muslims during these 
times. But I say it earnestly that they are useless and absurd. The 
nation is not expected to derive any benefit from them".'* 
"On the other hand, when Maulana Qasim Nanautavi was 
approached by the people of Aligarh College to seek his help in 
managing its programme of religious studies, he is reported to have 
shown his readiness to do so provided Sir Saiyyid dissociated himself 
from the College". = 
"It is claimed that Maualana Nanautavi was not so much 
against the acquisition of Western knowledge as such as against Sir 
Saiyyid himself because of his uncalled for interpretations of religious 
beliefs, his criticism of Arabic madrasas, and his advice to Muslims 
to follow in the footsteps of the British. But the reasons as laid 
down them indicate that Maualana Nanautavi's dislike of Sir Saiyyid 
was based on his love of traditional knowledge and his dislike of 
British culture. Deoband remained true to the legacy of Maulana 
Nanautavi so much that at no stage of its development it allowed 
Western knowledge and English language to be a part of its syllabi".^ 
"These two institutions which had come up as response to 
the chal lenge of Western knowledge and cu l tu re dur ing the 
4. As quoted by Saiyyid Masroor, A. Hasiimi in his 'Muslim Response to Western Education (A study of 
four Pioneer Institutions), Commonwealth Publishers, New Delhi, 1989. pp 117-118. 
5. Ibid. 
6. Ibid, 
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nineteenth century stood opposed to each other, providing reference 
points for the establishment of Muslim educational institutions in 
future. The institutions that were to follow not only took their cue 
from them but there were some which tried to strike some sort of 
balance between the two institutions" J 
The 'Nadwatul-Ulema' (Association of Muslim Religious 
Scholars), Lucknow, was founded in 1894 A.D. by some forward 
looking 'Ulema' at the time of Dastarbandi (convocation) in Madrasa 
Faiz-e- Am, Kanpur. The first session of Nadwatul-Ulema was held 
unde r the presidentship of Maulana Lutfullah of Aligarh. The 
Association held its subsequent annual sessions in various towns 
and cities of India, and in every meeting it emphasised the need of 
a type of education which might not only give the Muslims a thorough 
grounding in religious matters but also equip them with Western 
Ideas to face the new challenges of the changing times. And this 
was possible only when an institution was established to meet these 
requi rements . With this aim in view a Darul-Ulum came into 
existence at Lucknow in 1898. This Darul-Ulum was the first seat 
of modern theological learning and modern Arabic studies. This 
religious university was structured on the lines of thinking of Shah 
Waliullah. The main object of Nadwatul-Ulema was to bring about a 
harmony among the different groups representing various schools 
of thought within the Islamic fold. It introduced changes in the 
syllabus of traditional education according to the needs of the modern 
7. Ibid. 
69 
age. This gave a rude shock to the orthodox Ulema of Deoband. It 
also aimed at establishing in Northern India, a Central Library-cum-
Centre of Study of Islamic Thought and Ideals by bringing out 
sui table l i tera ture . The Nadwatul-Ulema also effected certain 
changes in the traditional curriculum of the Arabic madrasas of 
India in the context of changed circumstances and needs of the 
time. Even so, the Nadwatul-Ulema concentrates particularly on 
the Holy Quran. 
The curr iculum for some of the medieval b ranches of 
learning have either been modified or changed from time to time. A 
large par t of the scholastic sciences have been discarded and 
replaced by some modern sciences and languages. These changes 
have been considered necessary to keep pace with contemporary 
changes in education and society. In brief, the Nadwatul-Ulema has 
tried to produce scholars who could effectively discharge their duty 
of the propagation of Islam in the modern world. 
The Nadwatul-Ulema provides education from the primary' 
to the university level in the theological branches of learning and 
Arabic language and literature, covering a period of sixteen years. 
No tuition fee is charged from the students and a large number of 
them are also provided free board and lodging. In addition, about 
150 students are awarded stipends. The academic year begins on 
the 6th of the Shawwal and lasts up to 25th of Shaaban, followed 
by the vacation of Ramazan. The Institution has at present more 
than 70 well-qualified teachers in Islamic studies on its staff. 
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The Madrasa has a six years ' elementary/primary course 
(including preliminary classes) giving elementary instruction in Urdu, 
Hindi and English, alongwith arithmetic, geography general science, 
etc. The primary classes normally have more than 1,000 students 
in an academic year. There is a provision for holding special classes 
for students desirous of committing the Holy Quran to memory (Hifz). 
The Madrasa has a three years secondary course, giving 
instruction in English, Persian, Arabic grammar, l i terature and 
composition. There is also a two-year^higher secondary course for 
teaching Arabic, Persian and English, alongwith religious sciences 
and Islamic History. 
The Madrasa has a four years ' degree (graduation) course, 
which is equivalent to the graduation level courses in modern 
universities. It offers instruction in the commentary of the Quran, 
Tafsir, Hadis, alongwith Arabic literature and other branches of 
Islamic learning. The higher standard in Arabic literature and English 
is equivalent to the intermediate level of the U.P. Board. 
The Madrasa also has a two years' post-graduate (Fazilat) 
course for providing instruction in Arabic literature and Islamic 
branches of learning. The latter comprise Tafsir, Hadis, Fiqh and 
Shariah, of which one subject has to be offered by the s tudents for 
intensive study. They also have to submit a dissertation in a subject 
of their choice. Lately, more courses, namely, comparative religion 
and 'Islamic Dawa' have also been s ta r ted . The s t a n d a r d of 
instruction at the Fazilat stage is comparable with the standard of 
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mas te r ' s degree in these subjects in the univers i t ies of Arab 
countries. 
Facilities are also provided for undertaking research for 
doctorate, known as Takmil, in the subjects taught at the post 
graduate (Fazilat) stage. The duration of the research is normally 
two years. The students work under the guidance of a teacher of 
the Madrasa. Nadwatul-Ulema also awards diplomas and degrees 
of Alim and Fazil on the successful completion of the Alimiyat 
and FcLzilat courses of study. It also provides a five years' condensed 
course in Arabic and theology, on the completion of which a student 
becomes entitled to the award of the degree of Alim. A special 
condensed course has also been started for s tudents whose mother 
tongue is English and who do not know either Arabic or Urdu. A 
department of Islamic thought and comparative religion has also 
been star ted for those who desire to devote themselves to the 
preaching of Islam. An institute of Teachers training' is another 
addi t ion to meet the r equ i remen t s of ins t i tu t ions impar t ing 
instruction in religious sciences within the country. 
Students from foreign, countries such as Indonesia, 
Malaysia, South Africa, Madagaskar, Burma, Tibet, Nepal, Ceylon, 
Tanzania, Kenya, Yogoslavia, and East Indies and sometimes from 
the Arab lands also come to India to pursue their studies at the 
Nadwatul-Ulema. The central library of the Nadwa has more than 
80,000 books on various subjects in Arabic, Persian, Urdu, English, 
and other languages. It also has over 3,000 manuscripts . 
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The students of Nadwa have two associations: One is 
Jamiatul-Islah, which promotes intellectual, literary and cultural 
activities among the pupils. It runs separate libraries, reading rooms 
and lec ture-ha l l s for jun io r and senior s t u d e n t s . The other 
association is a literary society, which serves as a forum to the 
s tudents for gaining practice in speaking and writing Arabic. Its 
meetings are held generally every week under the supervision of 
teachers. It also encourages students to develop ability and taste 
for Arabic journalism. 
The Nadwatul-Ulema has also set up at various places a 
number of academies and institutions devoted to the study and 
research in Islamic subjects. One such institution, established at 
Azamgarh, is known as 'Darul-Musannifin' (Association of writers) 
and functions as an independent organisation. 'Darul Musannifin' 
established by Allama Shibli Nomani has won universal name and 
acclaim. 
MaJlis-e-Tahqiqat-o-Nashriyat-i-Islam, also known as 
the 'Academy of Islamic Research and publications', was established 
in May, 1959, under the presidentship of Maulana Saiyid Abul Hasan 
Ali Nadvi (popularly known as Ali Miyan). Its activities mainly centre 
on furtherance of the interests of Islamic faith. The academy, which 
began its career by producing Islamic literature in English, Arabic, 
Urdu and Hindi, has so far brought out more than 150 publications. 
The academy is at present housed in Nadwatul-Ulema campus. Its 
office bearers too are mostly drawn from the staff of Darul-Ulum 
but it is an independent organisation. 
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Majlis-i-Tahqiqat-i-Shariah was founded about ten 
years back under the presidentship of Maulana Syed Abul Hasan 
Ali Nadvi to re-examine and elucidate the principles and injunctions 
of the Shariat and their applicability to the ever-changing needs of 
the progressive society. Its members are drawn from the various 
religious and literary circles of the Country. 
Maktab-i-Darul-Ulum publishes textbooks as well as 
other books prepared under the auspices of the various departments 
of Darul-ulum. This press was started in 1957 and provides training 
to interested students in printing matters in Arabic language. 'Al 
Rayid\ an Arabic Journal and Al-Baas-ul-Islami, a monthly Arabic 
magazine, are published from the Darul-Ulum. 
Darul-Ulum 'Nadwa' has four hostels for junior and senior 
students. The boarding house for junior students is known as 'Riwaq-
i-Sulaimani', while the two boarding houses for senior s tudents 
are called 'Riwaq-i-Naumani' and 'Riwaq-i-RahmanV. The fourth 
one, 'Riwaq-i-Abs' is meant chiefly for foreign s tudents . 
It should be mentioned here that the (Late) Maulana Abul 
Hasan Ali Nadvi, Nazim (Rector) of the Nadwa till he breathed his 
last, a scholar of international fame in Arabic and Islamic studies 
and a man of great vision and character, has served this institution 
with devotion and distinction for decades. It is due to his untiring 
efforts that this Institute has built up a great reputation in the Islamic 
World. 
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The building of the Darul-Ulum, which is adjacent to 
Lucknow University, is built in an open space on the left bank of 
the river Gomti. It is an ideal place for the pursuit of higher studies.* 
3. MADRASAT-UL-ISLAH, SARAI-MIR, AZAMGARH 
This Madrasa, originally named as Madrasat-ul-lslahil 
Muslimin, was started at Sarai-mir in Azamgarh, district of Uttar 
Pradesh through the efforts of Maulana Muhammad Shafi and 
Maulana Abdul Ahad. Its foundation stone was laid in 1906 AD 
(1327 H) by Maulana Asghar Husain Deobandi, a pupil of Shaikhul 
Hind Maulana Mahmudul Hasan. The preliminaries concerning the 
Madrasa, the celebrated Islamic scholar and author, Mulana Shibli 
Naumani, prepared its syllabus, system of education, etc. Its first 
principal was Maulana Hamiduddin Farahi, one of the greatest 
exponents of Quranic Commentary that modern India has produced. 
It lays great emphasis on and pays much attention to the 
intensive teaching of the Qura'n and Hadis (Tradition). Its prescribed 
course of studies is divided into distinct parts: the lower level course 
is spread over five years and the higher level course over seven 
years. In the latter are taught advanced courses of the Quran and 
its commentary Sihah Sitta, Arabic literature, history, scholastic 
philosophy, principles of religion, theology, jurisprudence and a few 
social sciences, like geography, history, Hindi language, etc.. English 
is also taught. At the beginning, the students are taught preliminary 
subjects of these courses more or less as in Dars-i-Nizamiya. Those 
8. Shoba-i-.Tamir-o-Taraqqi; Pamphlet, Darul-uloom Nadwatul-ulema, 1981, pp. 8-18. The information has 
also been collected personally. 
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graduating from this Madrasa are entitled to append Islahi to their 
names. Its publishing wing, 'Daira-i-Hamidya' (The Hamidya Circle) 
has its own press and brings out an Urdu monthly, *Al-Islah\ The 
Madrasa also has a boarding house, which provides free boarding 
and lodging to most of the students. 'Dar-ul-Malumat and 'Dar-ul-
Mubahasa' are two literary societies of its s tudents . It ha s a rich 
library. Terminal examinations are held after every three months 
and the annual examination is held at the end of the year. 
The students are encouraged to develop creative talents 
both in oratory and writing through debating assemblies and essay 
writing competitions. Among its Alumni are: Maulana Amin Ahsan 
Islahi, Maulana Abul Lais Islahi Nadvi, Maulana Najmuddin Islahi, 
Maulana Zia-ud-Din Islahi and many others.* 
4. JAMIATUL FALAH, BELARIYAGANJ, AZAMGARH 
Jamiatul Falah is not jus t a traditional institution but 
also a grand Islamic citadel and a renowned seat of theological and 
modern learnings. Its products are spread all over India and even 
abroad. Being well versed both in religious and secular learnings, 
they face the world with great confidence and appear different from 
the products of traditional madrasas. 
The Madrasa has seven educational stages: Primary, 
Secondary, Higher Secondary, Intermediate, Graduat ion, Post-
graduation and Department of Hifz and Taj weed. Its activities are 
covered by seven departments or wings: the Department of boys, 
the depar tment of girls, the depar tment of memorizat ion and 
9. Traditional Education among Muslim Op. Cit., pp. 40-42 
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recitation of the Qur'an, the Department of publicity, the library, 
the Students Association and the Old Boys' Association. 
AIMS AND OBJECTIVES OF JAMIATUL FALAH 
The various Islamic movements, launched now and then in 
the 20th century, brought an awakening in the Muslim Community. 
Muslim thinkers felt a strong urge to lay down an effective system 
of education and schooling for Muslims, which may infuse them 
with deep oriental learning as well as with the essentials of modern 
branches of knowledge. It was with the above ideal and objective 
that Jamiatul Falah was instituted. From its very inception, the 
Institution has been upholding the following aims and objects: 
1. To Prepare Youths: 
(a) Who are well versed in the knowledge of Qur'an and 
Sunnah, and possess deep understanding of the Qur'an 
and Islam. 
(b) Who are well aware of the Non- I s lamic t h i n k i n g 
confronting Is lam, and a re c a p a b l e of facing the 
challenges to Islam and the Muslim society in thought 
and action. 
(c) Who bear and display a truly Islamic character and 
conduct. 
(d) Who are enthusiastic about the revival of Islamic values 
and who can loudly proclaim God's command. 
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(e) Who may be above all kinds of prejudice against any sect, 
group or faction and who are devoted and broad-minded 
enough to carry on programmes of social reform and 
reconstruction. 
(2) To set up and implement a course of study which may be 
a combination of religious and modern education. 
SECTIONS AND BRANCHES 
In May 2001, Jamia has taken some important decisions 
for better education. In primary classes, English has been introduced 
from class-II and in Arabic Classes Urdu and Hindi have also been 
introduced but without in any way diluting the existing contents of 
Arabic and Islamic studies. The new and revised curriculum provides 
18 years of schooling from Primary to the Postgraduation stage. 
The students of 'Falah' develop deep understanding of Islam 
and the theological subjects. They become equally well- grounded 
in the religious and the modern secular branches of learning. The 
high quality of religious and secular education enable^5th.e"fi^joyitrGi^s 
of Jamiatul Falah to keep pace with the times. / .^ ,. v,, '^ j^\ 
>• '" -* «• 
GIRLS' SECTION *^^ V^  -^<^^3' V^ / 
For girl students there is a separate setup for their education 
up to Fazilah Standard. The duration of their complete education is 
13 years.The girls' section is a unique feature of Jamiatul Falah. 
The other three Madrasas, mentioned earlier, have no provision for 
education of the girls. 
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DEPARTMENT OF PUBLICITY 
The department provides an introduction of Jamia and its 
varied activities to its patrons, donors and the common people. 
ACADEMIC UNIT 
This department under takes printing and publishing of 
books prescribed for students as well as learned articles of research 
and intellectual values. 
SUPERVISION AND ORGANISATION OF MAKTABS 
The department organises deputations to be sent to various 
par ts of the country. Steps are also undertaken to raise standard of 
Jamia and its affiliated Madrasas through strict supervision. 
LIBRARY 
The 'Jamia Library' is richly treasured with books in Arabic, 
Urdu, Hindi, English, Persian and Bengali. 
STUDENTS ASSOCIATION 
In order to develop s tudents ' intellectual level and practical 
qualities there is a unit called 'Jameyatul-Talaba' (students ' union). 
It has its separate library equipped with books of various branches 
of Art and knowledge. The Madrasa holds weekly meets for extempore 
speeches and debates in Urdu, Hindi, Arabic and English under the 
supervision of teachers. Apart from this sanitation social service, 
store keeping and gardening etc., are also entrusted to students . 
OLD BOYS ASSOCIATION 
For the old boys of the Jamia , there is a body called 
'Anjumane Talbae Qadeem'. This uni t has been established to 
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advance the aims and objects of the Jamia, to keep the alumini 
organized and effective in the society and to seek their cooperation 
in the onward march of the Jamia. This body has steered several 
conventions in the Jamia and it brings out regularly and punctually 
the esteemed journal 'Hayat-e-Nau'. 
FUTURE PLAN AND PROJECTS 
The eminent persons, who visited the Jamia from time to 
time, have been highly impressed by its rapid and amazing progress. 
Among such dignitaries are Maulana Syed Abul Hasan Ali Miyan 
Nadvi, Maulana Abul lais Islahi Nadvi, Maulana Mohd. Serajul 
Hasan, Syed Hamid, Dr. Abdullah bin Abdullah Alizaid, (Vice-
Chancellor, Jamia Islamia, Madina Manauvarah), Dr. Mohd. Ziaur 
R a h m a n Al Azami (Sheikhul Hadis J a m i a I s l amia , Madina 
Manauvarah) Dr. Mohd. Ziaul Rehman Ali Azami {Sheikhul Hadis, 
Jamia) Salah Bin Abdur Rehman Almazada (Incharge, Shoba-e-
Tafteesh-o-Tadeeb, Reyaz) and many others. 
The future plans of the Jamia include an extension of the 
Jamia mosque, construction of a boundary wall for new girls hostel, 
central library, guest house, offices of the administrative block, 
lecture hall, dining hall, reading room, boys hostel, own press, water 
work etc.^° 
10. A brief Intoroduction of JamiatuI Falah, taken from the ofTlce of the JamiatuI Falah, Bilariyaganj, 
Azamgarh. 
CHAPTER-4 
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MEANING OF SECULAR AND NON-SECULAR 
EDUCATION 
BROAD MEANING OF SECULARISM 
The term 'secular', coined by George Jacob Holyoke in 1850, 
li terally m e a n s This -wor ld ly ' and ' s ecu la r i sm ' m e a n s ' th is -
worldliness' as different from and opposed to 'other-worldliness'. It 
requires that in all their worldly affairs human beings—people and 
citizens of countries—should desist from making a reference to the 
otherworldly context. In simple terms it means that since religion 
primarily has a supernatura l and supramundane overtone and 
reference, it should not be allowed to become the sole basis of our 
worldly human-relationships. While establishing our relationships 
as citizens we should function purely as human-beings as naturally, 
rationally, objectively, and as free from religious prejudices and 
preferences, as is humanly possible. No discrimination should ever 
be made between citizens on religious grounds. Superstitions and 
mythical beliefs and practices should be eschewed. State and religion 
should be separated-each allowed to remain and function in its own 
respective domain, without meddling with the other^ 
Secularism, thus involves two things (1) a secular state and 
(2) citizens with secular attitude. A secular state has to have no 
religion of its own but has to allow its citizen the freedom of choice of 
religion. That is, the state has to maintain equidistant from all 
1. Ali Akhtar Khan: A Historical and Comparative Study of Secularism with Suggestions for a 
Secular Education in India, (Unpublished M.Ed. Dissertation) Department of Education, 
Aligarh Muslim University, Aligarh, 1962, pp. 6-10. See also Muktishrighosh : Concept of 
Secular Education in India, B.R. Publishing Corporation, Delhi, 1991, pp.25-27. 
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religions in practise in the state but has to give the individuals and 
groups the freedom to adopt, practise and propagate any religion of 
their choice. Such a brand of secularism can be most suitable as a 
state policy to make and keep a multi-religious society cohesive and 
trouble-free. It can also prove a bedrock for democracy. 
Secular attitude means that people should behave in the 
most rational and scientific manner, giving no quarter to religious 
bigotry, superstitions and mythical beliefs and practices. Religion 
should be made an ethical basis of conduct, an instrument for 
unifying people, and not a wedge for dividing them.^ 
B. SECULAR EDUCATION IN THE CONTEXT OF SECULAR STATE 
The concept of secular education is a key concept in the 
modern Indian educational thought. Different and conflicting views, 
ranging from one extreme to the other, about the problems are held 
and freely expressed. However, the proper meaning of the term 
"Secular Education" cannot be explained without a reference to the 
context of secular State pragmatic rational non-religious and non-
communal principles of conduct in all public activities. 
Indian has chosen the path of democracy. The concept of 
the secular state assumed great importance as soon as the country 
achieved I n d e p e n d e n c e on 15 Augus t , 1947 , t h o u g h some 
speculation in that direction had already started as easily as 1930. 
The questions raised were What kind of a state was free India to 
become'? 'Would the policy to be es tabl ished u n d e r the New 
2. Ibid.See also Article "Secularism" in Encyclopaedia of Social Sciences, Vol. 13, pp. 631-635 
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Constitution treat various religions equally?', providing freedom of 
worship for all communities'?.^ 
Might not the dominant community so frame the constitution 
of free India as to monopolise priviledges to the disadvantages of 
minority communities? Was the newly created state to be identified 
with any particular religion'?.* 
Questions like these and many more arose in thoughtful 
minds and this was not without reason because it is well known how 
painful was the birth of free India. After years of s t renuous struggle 
for freedom, India has the bitter experience of partition which made 
the relation between the Hindu majority and the Muslim minority 
fraught with tension. The infusion of religious fanaticism into political 
affairs by the Hindu Mahasabha, Rashtriya Swayam Sevak Sangh 
(RSS) and Muslim League embittered the position of the two groups. 
The two-nation theory was propounded by V.D. Sarvarkar and 
Hedgewar (1923) and later accepted and advocated by M.A. J innah: 
"Ask any Indian or Pakistani: "who first propounded the 
two-nation theory?" The immediate response will be "Mohammad 
Ali Jinnah". Not correct. 
The first man to talk of Hindus and Muslims as separate 
nations was V.D. Sarvarkar who coined the word 'Hinduttva' in a 
book with the same title in 1923. Other Hindu leaders who accepted 
the two-nation theory were Dr. Moonje of the Hindu Mahasabha, 
3. Divakar, R.R.: Secularism and Politics, Bhawan's Journal, Vol. IX, No. 7, Oct. 95, 1964, 
Bhartiya Bhawan Bombay 
4. Muktishri Ghose, Op.Cit., p. 1 
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Pandit Madan Mohan Malaviya, founder of Banaras Hindu University, 
Lala Lajpat Rai, Bhai Parmanand, Swami Shraddhanand. Eminent 
Bengali writer Bankimchandra Chattopadhyaya also supported the 
notion".® 
The two-nation theory at last resulted in the partition of the 
Country, followed by dea th , d ishonour , and the d i s a s t rous 
displacement of millions of people from both communities. 
This was the background out of which free India emerged 
yet inspired by the belief that "whatever the past . Free India should 
have a fresh start".* It was realised that the ideal should be an India 
free from all narrow partiality or special priviledges for any community 
and that all, irrespective of caste or community, should receive equal 
treatment from the state. Thus the concept of secularism in India 
was originally born as a political concept. This concept, as is evident, 
genuinely attempted to establish a kind of harmony between the 
two major communities of India, the Hindus and the Muslims, and 
during the days of India's struggle for political freedom and more 
particularly after independence, this doctrine has been studiously 
pursued mainly on the political plane. This doctrine has inspired 
and enabled the nation to resist the theory of two nations. India now 
believes that a multi racial, multilingual, multi-religious community 
like the Indian community can never subscribe to the theory of two 
nations based on the religions of the citizens. 
5. Khushwant Singh : "Hindutva Manufactured", Review Article in the Hindustan Times, June 
29,2002. 
See Also Verandra Prakash : Hindutva Demystified (Virgo) 
6. G.N. Joshi, The Preamble, The Constitution of India, MacMillan and Company, 1950, p.49 
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The Constitution of free India came into force on 26th 
J a nua ry , 1950. As the Preamble declared' the people of India 
solemnly resolved, "to constitute India into a Sovereign Democratic 
Republic and to secure for all its citizens justice, social, economic 
and political; liberty of thought, expression, belief, faith and worship, 
equality of s ta tus and of opportunity and to promote among them 
all Fraternity, assuring the dignity of the individual and the unity of 
the nation".'' 
It is however remarkable that the words "secular" and 
"secularism" were nowhere used in the Indian Constitution (before 
the 42"^ ^ Amendment) and yet the concept of secularism is writ large 
in a lmos t every signif icant and i m p o r t a n t provis ion of t he 
Constitution. The Constitution has promised to the citizens of India 
the establishment of a welfare state and it has given them the solemn 
assurance that justice, social, political and economic will tr iumph 
and prevail in this country. 
It is stated that Indian citizenship is a purely and entirely 
secular status. The fundamental rights are guaranteed to the citizens. 
The basic concept of fundamental rights guarantees equality before 
the law and equal protection of laws to all the citizens. This guarantee 
is enshrined in Article 14 of the Constitution. In one sense this 
equality of protection is the basis of the Indian Constitution. It is 
from this basic concept of equality that all other fundamental rights 
flow and th is brings out the secular charac te r of the Indian 
7. Ibid. 
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Constitution. This secular character is all-embracing and it affords 
benevolent protection not only to the Hindus and Muslims of this 
country but to all the communities and religions. This country is 
multi religious and multi lingual and the constitution has assured 
to all its citizens the same basic fundamental rights. 
Consistently with its policy that all religions practised in 
India must receive equal protection, the Constitution has made 
specific provisions in this regard. Article 25 guarantees freedom of 
conscience and freedom of profession, practice and propagation of 
religion, while Article 26 guarantees freedom to manage religious 
affairs. These two articles afford equal protection to all religions. The 
most significant part in regard to this protection is that this is subject 
to certain overriding considerations: Article 25(1) provides that 
"subject to public order, morality and health and to other provisions 
of this part, all persons are equally entitled to freedom of conscience". 
In short the fundamental elements of India's policy as a 
secular state are: 
(i) A state policy of neutrality towards all religions. 
(ii) A social structure free from the inequalities imposed by 
religion. 
(iii) A state in which all citizens enjoy equal rights irrespective 
of religion.* 
Alongwith other provisions. Articles 26,27 and 28 mention 
8. Smith, D.E.: Nehru and Democracy: India as a Secular State, Princeton Publication, 1965, p. 152. 
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the state's policy and principles regarding religious denomination; 
taxes, payable for the promotion or maintenance of any particular 
religion or religious education. Article 28 (1) states that no religious 
instruction shall be provided in any educational institutions wholly 
main ta ined out of s ta te funds . ' This is in a broad sense the 
const i tut ional meaning of secular education i.e. provision for 
education without religious instruction. In conformity with the secular 
policy of the state religious instruction in government institutions 
h a s been prohib i ted . It is s t r e ssed u n d e r Article 28 of the 
Constitution that no religious instruction of any kind or of any 
religious faith shall be provided in state controlled educational or 
other institutions, nor can any attempt be made to propagate or 
publicise any belief or doctrine, faith or creed of any kind through 
such institutions. This is the constitutional context of the concept of 
secular education in India. *° 
C- MEANING OF SECULARISM AND SECULAR EDUCATION 
Bertrand Russell once remarked that human knowledge 
must always be content to accept some terms as intelligible without 
definition to serve as start ing points for defining other te rms . 
Secularism is certainly one such term and considering the variety 
of meanings it has acquired since it was coined by G.J. Holyoake, in 
1850, one despairs of defining it in a brief sentence. Like all other 
similar concepts secularism is also rather elusive. That is why there 
are varying s h a d e s of opinions abou t i ts real m e a n i n g a n d 
comprehensive definition. 
9! Dr. V.N. Shukia, 'The Constitution of India', Part III p. 108. Fundamental Rights. 
10. MuktishreeGhosh, Op.Cit. pp. 1-4. 
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According to the Encyclopedia of Religion and Ethics, 
Secularism means "a movement intentionally ethical, negatively 
religious, with political and philosophical antecedents. It is described 
as a theory of life and as it is proposed to fulfil a function of religion 
apart from all religious associations, it may be regarded as negatively 
religious". ^ ^ 
The Oxford English Dictionary explains secularism as the 
doctrine stressing that "morality should be based solely on regard to 
the well-being of mankind in the present life, to the exclusion of all 
considerations drawn from the belief in God or in future state". ^ ^ 
The more recent explanation we find in Webster's New 
International dictionary: (i) a system of social ethics based upon a 
doctrine advanced by G.J. Holyoake (1817-1906) t h a t ethical 
s t andard and conduct should be determined exclusively with 
reference to the present life and social being^^," (ii) secondly it is 
interpreted as "any view of life, education etc., or any policy or 
programme referring to such based on the premise that religion and 
religious consideration as of God and a future life should be 
ignored".^'* 
From the above definitions, secularism seems to be based 
solely on considerations of practical morality with a view to the 
physical, social and moral improvement of society. It neither affirms 
nor denies the theistic promises of religion and is thus a particular 
variety of utilitarianism. 
11. J. Hastings : Encyclopaedia of Religion and Ethics: Vol. XI-XII: pp. 347-349. 
12. TheShorterOxfordEnglishDictionary, Vol.11, p. 1828,1959. 
13. Webser's International Dictionary: Vol. II: p. 2263. 
14. Ibid. 
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The word secular ism is derived from the Latin word 
"Seculum" meaning "age" or by derivation this age or generation. Its 
meaning was, until the 19th century, highly specific. Still today in 
technical scientific vocabulary it refers to a long indefinite period of 
time and is used to describe something that is not recurrent or 
periodical as for example "The Secular cooling of the Earth".^^ 
From all these interpretations it is clear that the term 
'secular' in a general sense indicates a state not connected with, or 
separated from, religion, or to use a terminology which is generally 
employed to indicate such relationship between the state and religion 
it is a condition where there is separation of the state and the church 
i.e. religion.^^ 
But what then is the meaning of Secularism in Education? 
Secularism, in Educat ion m e a n s the a t t i t ude of empi r ic i sm, 
skepticism and rationalism as applied to all mat ters of education. 
"A secularist in education has no supernatural or religious aims, no 
religiously biased curriculum or preconceived and rigid notion about 
methodology. His aims in education are h u m a n and social, his 
approach is humanistic and utilitarianian, rationalistic and scientific 
and his method is empirical. Thus a secularist has an entirely 
different outlook towards the whole system of education".^"' 
"Instead of bringing up his children in liturgical exercises, 
he instructs them in the scientific method. Concerning any meaning 
of the world beyond what the natural and social sciences reveal, he 
15. P.K. Sundaram : Hinduism and Secularism: Religion and Society: Vol XI: No. 2, 1964 p. 84. 
16. Chambers Encylopaedia, p. 752. 
17. Ali Akhtar Khan, Op.Cit. p. 10. 
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is agnostic or at least holds himself in a s ta te of suspended 
judgement. If the secularist has any religion at all, it is likely that 
scientific doctrines constitute the presuppositions of tha t religion 
and the scientists are its high priests".^^ 
According to John Child, the edifice of secular education 
had been built on the foundation of two basic ideas namely (i) 
confidence in the authority of man and (ii) moral autonomy in the 
sphere of human experience." 
Secularism in education has a very wide appeal in the 
modern democracies. The autonomy and enrichment of secular living 
has become the goal of democratic education. There is no place for 
fixed-in-advance values in secular education. George Counts says: 
"a critical factor must play an important role in any adequate 
educational programme at least in any such programme fashioned 
for the modern world".^° 
The development of experimental thinking is an inherent 
implication of secular education. Any imposition of indoctrination is 
foreign to the secular concept of education. It emphasises the social 
setting of education, and it "implies ways of thinking and living 
appropriate to a heterogeneous society."^^ 
Thus we can draw the conclusion t h a t secular ism in 
education means an educational system imbued with rationalism 
18. Ibid. 
19. L. Child George : 'American Progamatism and Education'; Henr Halt and Company, 1960, 
p. 350. 
20. C. Counts George : "Dare the Schools build a new Social Order'? John Day and Company, 
1958, p. 230. 
21. Muktishri Ghosh, Op. Cit. p. 11. 
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and the scientific and analytic spirit, free from the cramping control 
of religion. It means the teaching of secular subjects and emphasizing 
the spirit of free enquiry which is the most effective instrument of 
human progress. It also means non-parochial non-denominational 
public control of education"." 
SECULAR EDUCATION IN MADRASAS 
Apart from the religious subjects, the non-religious or 
"secular subjects have always been taught in the Madrasas. Among 
such secular subjects Arabic language and li terature naturally 
enjoyed a favoured position because Arabic was the medium of 
intellectual communication among the learned and also the medium 
of instruction in Madrasas. In short, it was the language of the Arab 
civilization. Moreover, the literary excellence of the Quran was 
unsurpassed and this had established relationship between din and 
adab (religion and Arabic l i terature). This is why it became a 
prerequisite for every mutakallim, faqih, mufassir, and muhaddi th 
to be well versed in adab and rhetorics in order to be able to fully 
comprehend the essence of the prophetic message of Muhammad 
(PBUH). Renowned scholars like Abu Zakaria al-Khalib at-Tabrizi 
(1030-1109), AH bin Muhammad al-Fisihi (d. 1516/1123) and 
Mawhub bin Ahmad al-Jawaliqi (1073-1145) occupied the chair of 
Arabic language and literature at the madrasas at Baghdad which 
was a centre of attraction even for those who aspired to specialize in 
fiqh or any other branch of Islamic learning".^^ 
22. Ali Akhter Khan, Op. Cit., p. 9. 
23. Zia-ul-Hasan Farooqi: 'Some aspects of Muslim Education; Islam and The Modern Age, 
Vol. XXVIII No.-l, pp. 22-27, Jamia Millia Islamia, New Delhi. 
9 1 
"Arrangement was also made for the teaching of mathematics 
in madrasas . It is said that Abdullah bin Ahmad bin al Khashshab 
(1099-1172) learn t adab at the feet of Mawhub al -Jawal iqi , 
mathematics and faraid at the feet of Ibn Abd al-Baqi al-Ansari and 
al-Marzuqi, respectively. All of them were teachers at the Nizamiyah 
of Baghdad. They usually consulted with each other and discussed 
academic matters among themselves. It can, therefore, reasonably 
be conjectured that the teaching of mathemat ics was part of 
madrasas education".^* 
"History was also taught in madrasas, though it did not form 
one of the core or basic subjects of the madrasa curriculum. It 
depended upon the personal inclination of the teachers themselves 
that, if they wished they gave some lessons in history to their students 
who were, otherwise, admitted there to specialise in some other field. 
For example, Hafiz-al-Humaydial-Andalusi (1029-1095) and Khalib-
al-Baghdadi (1002-1072) taught history to their s tudents . Likewise, 
Hafiz Shahabuddin, well known as Abu Shamah al-Damashqi (1202-
1267) used to give lectures on history books, which were some times 
attended even by great scholars of the time. One reason why history 
could no t find a p lace in t he c o u r s e s of s t u d i e s was t h e 
preponderance of the science of Hadith from which Sirah as a special 
subject was deduced. And doing with Sirah, attention was gradually 
concentrated on the history of the first century of Islam. In the 
beginning, muhaddithin, barring a few, generally considered it below 
their dignity to show interest in akhbar (history). Some of them even 
24. Ibid. 
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expressed their strong disapproval of it if they found any student or 
teacher interested in it. But afterwards, when the compilation of 
Hadith was completed, history gradually came to be recognised as 
worthy of attention by the muhaddithin themselves, some of whom 
made significant contributions to the field."" 
"Study of Falsafah (Philosophy)...translatioin of Greek 
philosophical works...was greatly encouraged by some of the Abbasid 
Caliphs, but it did not find a place in the Madrasas and Masjids. 
Muslim society, in general, frowned upon it and considered it as 
something obnoxious. There were, however, scholars who made a 
thorough study of Falsafah. They kept Din and falsafah at their proper 
places. Some of them even made an at tempt to bring about a 
reconciliation between the two. But they did not succeed in producing 
any thought system out of their intellectual pursui ts in this field. 
Had they been able to do this, they would have certainly created a 
climate, atleast to some extent, favourable to it".^* 
"Muslims generally displayed an inimical attitude towards 
Falsafah for the main reason that its study created skepticism in the 
s tudents towards their own religion. However, Falsafah, though not 
taught in Madrasas and Masjids, was not completely banished from 
the Muslim society. It enjoyed a place of pride in the discourses of 
the learned who had real and purely academic interest in it and 
whose houses had become the centres of philosophical studies. It 
was from these centres that Ibn-Sina (980-1037 A.D.) Al-Farabi (873-
950 A.D.) and Ibn-Rushid (1126-1198 A.D.) d r ank deep and 
K [biZ 
26. Ibid. 
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subsequently flourished as the leading lights of what little is today 
known as Muslim falasafah".^'' 
"The people of Andalus (Spain) gained notoriety as being 
obstinately opposed to falsafah and falasifah. The author of Nafh al-
Tib on the authority of Ibn Said, al Maghribi, has observed that the 
Andalusians had interest in all the branches of learning except 
philosophy and astrology. The elite among them were, however, 
interested in them also, but because of the popular antagonism 
towards these, they could not publicly express their interest in these 
subjects . The orthodox theologians were responsible for this 
situation. On any pretext, they were prepared to dub and declare 
any individual an Zindiq. The rulers themselves feared the orthodoxy 
who had a hold on the community. There were rulers who would 
love to study philosophy but, in order to be popular and to strengthen 
their position among the masses, they went as far as persecuting 
the philosophers and burning their books. (Ghunayamah, Op. Cit., 
p. 169). Ibn Rushid, for example enjoyed Yaqub al-Mansur's favour 
for a time, "but he fell into disgrace as a result of the opposition of 
the theologians to his writings and after having been accused of 
various heresies, he was tried and banished to Lucena near Cardova. 
At the same time, the Caliph ordered the books of the philosophers 
to be burnt, except those on medicine, arithmetic and elementary 
astronomy (about 1195). Duncan Macdonald observes that these 
orders of Almohad ruler, who had hitherto encouraged philosophical 
studies, probably were a concession to the Spanish Muslims, who 
were much more orthodox than the Berbers".^* 
Zf. Encyclopaedia of Philosophy, MacMillaii and Free Press, Vol. I, p.220 & p. 226, Vol. Ill, pp. 179-180. 
28. TheEncyclopaediaoflslam, Vol. II, 1927, p. 410. 
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"The orthodox tJieologians, because of their vested interests, 
supported and sided with the rulers who always expected trouble 
from the heretical and heterodox groups, some of which were, no 
doubt , politically motivated and which always looked for an 
opportunity to organise themselves to lead an uprising against the 
established authority. As indicated above, some of these heterodox 
groups also had philosophical background and, in their zeal to oppose 
and combat orthodoxy further encouraged the forces of disintegration 
in the society by propagating pse udo-philosophical ideas. Thus the 
rulers and the theologians, considering orthodoxy as defence strategy, 
conspired against the falasifah (Philosophers) in general and 
vehemently discouraged the study of philosophy in madrasas which 
turned out to be the citadels of orthodoxy. It should, however, be 
kept in mind that the falasifah devoted much of their attention to 
the metaphysical concept and it was this aspect of philosophy which 
could not reconcile with the fundamental articles of Islamic belief'.^* 
Otherwise, other aspects of rational science like logic, medicine, 
astronomical sciences, geography and arithmetic, were not forbidden 
and, as Qazi Said( 1029-1070) has mentioned in his Tabaqat al-
Umam, the people of Andalus were not opposed to these branches 
of learning and the umayyad Caliphs generally patronised the 
scholars of these sciences. 
29. Professor Fazlur Rehman, in his brilliant analysis of the subject in Islam. (London, 1966. pp. 
117-120) concludes that he philosophical system, constructed by the Muslim falsifah (Ibn-
Sina, al-Farabi and IbnRushd) "was a magnificient creation of the Islamic civilization. In 
itself it was an impressive achievement, and both in the ethos of its Weltranschaucing and in 
its actual structure it represents a genuine Modern Age. But vis-a-vis is the religion of 
Islam, it created a perilous situation for itself. It was not so much in the actual doctrines 
professed by it, taken severally, that the danger lay, but in its overall judgement on the nature 
of religion, and its implications for the Shariah. 
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"The natural theology of the philosophers posed a potential 
threat to the revealed content of Islam. The very points of its original 
achievements in religious thought became the target for orthodoxy's 
suspicion and attack, i.e. the point where it had sought deliberately 
avid consciously a liaison with orthodox dogma and had hoped for 
acceptance as valid interpretation of Islam".^° Imam-al-Ghazali, 
therefore, rejected the position taken by the falasifah and pointed 
out the right course of thought and action in his works, al-iqtisad 
fi'Ilm al-Itiqd, Tahafutal-Falasifah' and al-Munqidh min al-Dalal. 
The refutation formulated by al-Ghazali won recognition from the 
renowned asharite theologians and in course of time came to be 
accepted as the true basis of intellectual exposition of the religion of 
Islam and, by implication, as the backbone of the Shariah. The 
fourteenth century theoretician-historian Ibn Khaldun speaks on 
behalf of almost the entire orthodox world of Islam of his time when 
he says: "Thus, as one has seen, the science (of logic) is not adequate 
to achieve the avowed intentions (of the philosophers). In addition, 
it contains things that are contrary to the religious laws and their 
obvious meaning. As far as we know, this science has only a single 
fruit, namely, it sharpens the mind in the orderly presentation of 
proofs and arguments, so that the habit of excellent and correct 
arguing is obtained....such is the fruit of this craft (of logic). It also 
affords acquaintance with the doctrines and opinions of the people 
of the world. One knows what harm it can do. Therefore, the student 
of it should be aware of its pernicious aspects as much as he can. 
Whoever studies it should do so (only) after he is saturated with the 
30. Ibid. ^ ~ ~ 
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religious law and has studied the interpretation of the Quran and 
jurisprudence (al-tafsir wa l fiqh). No one who has no knowledge of 
the Muslim religious science should apply himself to it. Without that 
knowledge, he can hardly remain safe from its pernicious aspects.^^ 
Experimental science, namely, alchemy, medicine (tib) and 
physics were studied; particularly medicine was taught in masjids 
and madrasas . In hospitals, alongwith instruction in theories, 
arrangements were made for practical and clinical training. The 
teaching of alchemy was not generally encouraged at the madrasas . 
This was not due to any religious prejudice but, perhaps, due to 
the current view that it was a science that studied the substance 
through which the generation of gold and silver may be artificially 
accomplished, and commented on the operation leading to it. There 
were people who did try to find out the substance to produce gold 
and silver. But this was all based on misunderstanding. Jabir bin 
Hayyan (1815) who is considered the chief systematic writer on al-
chemy, had it undoubtedly as his special reserve. He wrote several 
treatises on al-chemy. All of them read like puzzles.^^ 
Medicinal chemistry (alchemy) was in vogue, bu t it is not 
known whether it enjoyed the status of an independent discipline or 
was taught as a part of the syllabus of medicine. There were however, 
people like Abu Bakr-al-Razi (865-923) who was well versed in tib 
and chemistry and taught in hospitals of Ray and Baghdad. Probably 
he gave lectures on alchemy also. Some madrasas were known for 
lessons in physics, and Ibn al-Hayatham (965 circa 1038) was 
31. Ziaul Hasan Farooqui, Op.Cit. p. 26. 
32. Ibid. 
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unsurpassed in this field. He was as a matter of fact, the Newton of 
the middle ages. He lectured at al-Azhar and wrote more than 
seventy treatises.^^ 
True that Arabic was the language of the Arab civilization 
and hence the medium of instruction at educational institutions. 
But the doors of these institutions were not closed to other languages. 
There were teachers who knew languages other than Arabic and 
explained the difficult portions of the lessons to their non-Arab 
s tudents in their own languages. Abu Bakr Wajihuddin al-Darir-an-
Nahwi (1140-1215) was a teacher of Nahw at the Nizamiyah of 
Baghdad. He knew Turkish, Persian, Greek, American and Ethiopian 
very well and helped his Aiami students through the medium of their 
own languages. So was the case with Abu Hayyam al-Gharnate al-
Nahwi (1256-1344) who taught Hadith and Tafsir at the Madrasah 
Mansuriyah (Cairo). He knew Turkish and Persian and also wrote 
books in these languages which were taught in the madrasas . The 
study of tib required knowledge of Syriac and Greek and that is why 
we find that generally, scholars of tib during those days knew at 
least one of these languages.^"^ 
RELIGIOUS EDUCATION 
In the madrasas ' regular system, Quran was taught and 
learnt, and then came the Hadith. It was Sunnah of the Prophet 
(PBUH) and then of his Companions. It was also a routine for the 
teachers to answer the questions of the devotees and give them 
proper advice in respect of a good and commendable religious 
7T. 1513: ~ ~ ~ 
34. Ibid. pp. 26-27. 
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conduct. It was this very tradition, out of which arose schools of higher 
learning through the halqahs of learned teachers who attracted students 
even from far off places. 
It may be concluded that the concept of secularism in the 
Indian context, is drastically different from the concept of secularism 
as it developed in the West. Indian secularism is not hostile or 
antagonistic to religion. It is rather accommodative of religion. The Indian 
State has no religion of its own, but citizens are free to follow any 
religion of their choice. The State has simply to maintain equi-distance 
from all religions. State-dealings are to be free from all religious-
considerations. That is, citizens are not to be discriminated against on 
grounds of their religious affiliations. 
Secular education, likewise, means that in educational 
institutions wholly maintained by the State on public funds, no 
denominational education is to be imparted. However, in private and 
aided educational institutions, especially of minorities, religious 
education can be imparted under certain conditions. Secular education, 
comprising mostly the teaching of sciences, social sciences and 
humanities, is to aim at developing scientific attitude and temper, 
objective and empirical stance, and a broad humanistic out look in the 
students. 
Since Madrasas are private, mostly unaided, institutions, 
running a parallel system of education of their own, they are entitled, 
under the provisions of article 30(1) of the Constitution, to impart their 
brand, of religious education. However, to the extent to which they 
teach secular subjects or impart secular learnings, they can be regarded 
secular institutions, as well. 
CHAPTER-5 
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CURRICULUM (NISAB) OF PROMINENT MADRASAS 
OF UTTAR PRADESH 
A. DEVELOPMENT OF MADRASA NISAB OVER THE AGES 
Before coming to the curriculum of the prominent madrasas 
of Utter Pradesh, it would be appropriate to cast a cursory glance at 
the Madrasa-curriculum as it has historically developed. 
Cur r i cu lum plays a pivotal role in any educa t i ona l 
programme. The ideals of a society determine the purpose of 
education, and the curriculum or the content of education is, 
accordingly, determined by the purposes or goals chosen by 
education in tha t society. Societies choose their sys tems and 
institutions of education to serve their purposes in the best possible 
manner. 
Since the Islamic society is committed to the goal of 
safeguarding and perpetuating the Islamic way of life, the content of 
Islamic education is bound to be directed towards this goal, and to 
achieve this goal the content has to reflect the basic teachings of 
Islam. This was the basic principle, which guided the Muslim 
educators of the past in all their educational activities. Actually, they 
did not formulate the courses of study in the manner in which we do 
it today. Since Islam accepts no compartmentalisation of life in the 
secular and religious domains, education is concerned with providing 
training to a Muslim for a successful confrontation with both the 
worlds, mundane and supra-mundane. Life in both the worlds is 
taken as a continuum. 
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The centre of gravity of Islamic education is the Holy Quran 
and the Traditions of the Prophet (PBUH). It was the Holy Scripture 
and the life and teachings of the Prophet (PBUH), which served as 
the main sources of education in Islam. For the early Muslims, this 
Book of God was everything. It served them as a complete guide in 
their way of life. So passionately attached they were to it that every 
word of it was read with devotion and was commented upon. Next to 
the Quran were the sayings and deeds of the Prophet (PBUH) that 
were looked upon as the source of guidance for the true believers. 
It was natural, therefore, that in the curriculum of elementary 
stage so much emphasis was laid on the learning of the Quran. 
However, the way the Quran was taught to children of those days 
was different from the way we teach it to our children today. Mere 
recitation of the verses of the Book was not considered enough. 
Children were made to u n d e r s t a n d the verses and see their 
implications for their own life. This was the reason that a child in 
those days was not required to read the whole of the Book as is the 
practice today. He was required to learn only selected verses of the 
Quran as learning entailed complete understanding of those verses. 
After learning the Book, he was initiated into reading poetry. It was 
the second Caliph, Hazrat Umar-ibn-al-Khattab, who pointedly drew 
the attention of the educators poetry and asked them to include 
popula r proverbs and beautiful poems in the cu r r i cu lum of 
elementary education. But the poems that were taught to children 
were those that emphasized the virtues of honesty and right conduct. 
Ibn Abbas, a cousin of the Prophet (PBUH), and Hasan Ibn Thabit 
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too emphasized the need of teaching poetry to children. Since it 
was not easy for non-Arab children to unders tand the Quran, it was 
thought desirable to teach them first elementary Arabic grammar. In 
this way elementary grammar was made a part of the curriculum. It 
is the fourth Caliph, Hazrat Ali, who is credited with having 
introduced it. Next to grammar was the elementary arithmetic tha t 
was taught in Kuttabs or the Maktabs. The s tudents of the Kuttabs 
were also taught the art of writing. Lawh (wooden board) was used 
for writing practice. The Arabs were very particular about good 
handwriting. Besides, s tudents were also taught swimming and 
horsemanship, etc. which, in the modern sense, may be considered 
as part of extracurricular activities. 
With the extension of Islamic territory beyond Arabia, the 
Arabs came into contact with new races and civilizations. As a matter 
of fact, they came to confront people who had altogether different 
cultures and spoke»»languages other than Arabic. They also came to 
be aware of the fact that some of the non-Arab converts were superior 
to them in respect of certain cultural at tainments. This mingling of 
Arab and non-Arab Muslims brought in a new awakening, which 
was to a large extent responsible for enlarging the base of Islamic 
education. This resulted in the birth of higher institutions, which 
came to be known as "Madrasas". 
With the establishment of Madrasas the base of curriculum 
was greatly widened. The teaching of the Quran was there, but it 
was put on a much higher plane. By the time Madrasas came to be 
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established, a good number of commentaries on the Holy Quran by 
learned divines had appeared in the expanding Islamic world. 
Naturally the students of a Madrasa were required to go into detailed 
study of the whole of the Quran. They were expected to be familiar 
with the interpretation of the Quranic verses as given by different 
scholars who were considered as authority on the Book. Thus Tafseer 
(exegesis) or commentary on the Quran came to be introduced as 
part of the Madrasa curriculum. 
Islam brought in a new social order repudia t ing and 
replacing the old, useless and even harmful customs, by a new way 
of life based way on the teachings of the Quran and the sayings and 
deeds of the Prophet (PHUH) and his pious Companions. Quran gave 
the broad and fundamental principles of life, while the details and 
models were provided by the sayings and deeds of the Prophet 
(PBUH) and his pious Companions. On subjects and issues on which 
Holy Book appeared to be silent, Muslims sought guidance from the 
Traditions. This was the reason for giving Hadith (Traditions) the 
importance next only to the Quran in the curriculum construction. 
In less than a century after the Prophet (PBUH), the Arab 
Muslims had built up a great empire. Arabia, Palestine, Syria, 
Armenia, Mesopotamia, Persia, part of India, Egypt and the rest of 
North Africa had become parts of this empire. With the conquest of 
new countries, Arabs came into contact with the lands tha t differed 
vastly from their own in physical features and socio-cultural 
attributes. Understanding those differences became essential for 
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them. As a result of this, Muslims started studying physical and 
cultural features of the countries under their control, and produced 
several geographical works of great importance. The practice of the 
portraying ideas geographically is universal and ageless. The Arab 
geographers too felt the need of drawing maps and within a short 
time became adept cartographers. They also perfected the astrolabs, 
and instruments used in navigation to determine the altitudes of 
planets and stars. 
The development of some of the positive sciences in Islam 
could be traced to the religious requirements of the Muslims. "Every 
mosque had to face the Kaba in Mecca. The builder of the mosque 
had to know the latitude and the longitude of the Kaba with reference 
to site of his choice. This also incidentally, brought in astronomy. 
Computation was there, but fractions were necessary for calculating 
the shares of inheritance regulated under the Fiqh (the law of Islam). 
Algebra had come to be known to the Arabs in the lifetime of the 
Prophet (PBUH)".^ 
On the basis of the evidences of certain writers the picture 
that emerges about Islamic Nisab (curriculum) of this period is that 
the following subjects were studied in Madrasas: 
(1) Grammar, (2) Literature, (3) Logic, (4) Fiqh (Islamic law), 
(5) Usulul Fiqh (Principles of Islamic law or Islamic Jurisprudence), 
(6) Tafseer (Quranic commentary or Exegesis), (7) Hadith (Prophet's 
(PBUH) Traditions), (8) Islamic mysticism (sufism), and scholasticism 
(Al-Kalam).2 
1. Mohammad Akiaq Ahmad : 'Traditional Education Among Muslims'; B.R. Publishing 
Corporatioin, Delhi, 1985, pp. 45-48. 
2. Ibid. 
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NISAB DURING THE TIME OF PROPHET (PBUH) 
The following curriculum (Nisab) was generally followed in 
the Maktabs and Madrasas: 
(i) THE QURAN:- Learning, recitation and teaching of the Quran 
were regarded as virtuous deeds. 
(ii) SUNNAH:-The Prophet (PBUH) practised those beliefs and deeds 
which have been prescribed in the Quran. These were called Sunnah. 
Following Sunnah is essential part of being a true Muslim. 
(iii) PHONETICS:-Teaching the rules of reciting the Quran with 
correctness and proper pronunciation. 
(iv) FIQH:-The understanding and drawing conclusion on various 
issues in the light of the Quran and the Sunnah. 
(v) FOREIGN LANGUAGES:-For better communication and socio-
cultural exchange, it was necessary to know some of the foreign 
languages spoken in the conquered lands. 
OPTIONAL SUBJECTS:-The curriculum included certain optional 
subjects also according to the local circumstances and needs. 
NISAB DURING THE PERIOD OF ORTHODOX CALIPHATE 
During the period of Pious Caliphate the Nisab included 
the following elements: 
(1) The Quran, (ii) Tawheed (unity or one-ness of God), 
(iii) Arabic language and literature, (iv) written work, (v) Hadith, (vi) 
Fiqh, (vii) Some Optional Subjects of local need and importance. 
105 
NISAB DURING THE UMAYYED PERIOD 
Nisab during the Umayyed period included the following 
subjects:-
(i) Recitation of the Quran, (ii) Tafsirul Quran, (iii) Hadith, 
(iv) Fiqh, (v) History, (vi) Genealogy, (vii) Arabic Grammer.^ 
NISAB IN MEDIEVAL INDIA 
During the medieval period, when Muslims ruled over India, 
the curriculum included the following subjects:-
(i) Grammar - Dealing with typology, syntax, and rhetoric. 
(ii) Literature-Maqamatul Hariri was the main text book prescribed. 
(iii) Logic, (iv) Fiqh (Islamic law), (v) Usulul Fiqh (Principles of Islamic 
law), (vi) Tafseer (commentary on the Quran), (vii) Apostolic 
Tradition of Hadith, (vii) Islamic mysticism (Sufism), (ix) 
scholasticism (Ilmul-Kalam). 
EVOLUTION OF DARS-I-NIZAMIYAH 
Towards the eighteenth century, Mulla Nizamuddin of Sihali 
drew up a Nisab (syllabus) for the madrasas . This Nisab came to be 
universally known as Dars-i-Nizamiyah. It was adopted all over India 
and consisted of the following eleven subjects:-
(i) Sarf, (ii) Nahv, (iii) Mantiq, (iv) Hikmat, (v) Riyadi, (vi) Balaghat, (vii) 
Fiqh, (viii) Usul-i-Fiqh, (ix) Kalam, (x) Tafseer, (xi) Hadith.* 
A few decades later, the following four subjects were added 
3. Mohammad Sharif Khan : Sopme Aspects of Islamic Education, The Associate Publishers, 
AmbalaCantt, 1997, pp. 108-112. 
4. Yusuf Husain Khan, "The Educational System in Medieval India', Islamic Culture; April, 
1956, pp. 106-125. Abul Hasan Nadvi, : 'Hindustan Ki Qadim Isiami Darsgahen; p. 97. 
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to the syllabus(Dars-i-Nizamiyah):-
(i) Adab, (ii) Faraid, (iii) Munazirah, (iv) Usul-i-Hadith. 
In the Dars-i-Nizamiyah, certain books were prescribed for 
teaching certain subjects. That is, the Nisab was not-subject-centred 
but rather book-centred. 
NISAB DURING THE BRITISH PERIOD 
When India came under British rule, Dars-i-Nizamiyah was 
in vogue in most of the Madrasas. They had become so much attached 
to the books prescribed under Dars-i-Nizamiyah that , contrary to 
the intention of its founder, these books assumed much more 
importance than the subjects themselves. Moreover, every book 
prescribed in the course now had a number of commentaries and 
annotations, with the result that the student started paying more 
attention to these commentaries and annotations than the texts 
themselves. Moreover, these commentaries and annotat ions made 
the course of study unwieldy and failed to convey effectively the 
basic ideas and thoughts of the subjects taught under the Dars. 
Proliferation of the commentaries sometimes confused the s tudents 
and made it very difficult for them to understand the subjects. Much 
of the criticism against Dars-i-Nizamiyah is really with regard to this 
stage of its development. 
With the advent of British rule in India, some new books 
for different subjects were introduced alongwith the Dars-i-Nizamiyah 
syllabus. Dasturul-Mubtadi for grammar; Dawa Sharh Mullah for 
syntax; Mulla-Zada or Mukhtasar for rhetoric; annotations of Bahrul-
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ulum on Mir Zahid and Mulla JaJail for philosophy and logic; Muwatta 
and Sihahe Sitta, (consisting of (i) Sahih Bukhari, (ii) Sunan-Ibn-
Mayah or Muwatta-Imam Muhammad or Tahawi) for Hadith and 
principles of Hadith; Kanz-un-Daqaiq, Taudith, Musallam-us-Subut, 
Dair-ul-usul, Husami for Muslim Law and Principles of Muslim Law. 
The following additional subjects were also taught in 
madrasas during the British period: 
(1) Literature:- (a) Maqamatul Hariri; (b) Deewanul-Mutanabbi; (c) 
Saba Muallaqat; (d) Hamasatul Arab (e) Nafhatul Yaman; (f) Al-
Azab-ul-ujab. 
(2) Lexicography—Qamus (3) Medicine:- (a) Qanuncha; (b) Mujaz; (c) 
Kulliyat or Nafis; (d) Mualajat of Sadidi; (e) Sharh Arab; (f) 
Hummayat-ash-Sheikh.* 
B. CURRICULUM (NISAB) OF PROMINENT MADRASAS OF UTTER 
PRADESH 
1. CURRICULUM (NISAB) AT DARUL-ULOOM, DEOBAND 
The cur r i cu lum of Darul-Uloom, Deoband , since i ts 
inception continues to be based mainly on Dars-i-Nizamiyah. Some 
new subjects have, however, been introduced from time to time and 
the number of books in some existing subjects have also been 
changed to meet the contemporary needs. The Nisab has been 
designed to produce, alongwith Ulemas, administrators, accountants, 
juris ts , teachers and scholars. Realizing the compulsions of the fast 
changing scenario, the Institution started giving more and more 
importance to secular knowledge. It wanted to equip its s tudents 
5. Muhammad Akhlaq Ahmad : op.cit. pp. 60-66.. 
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with learnings so as to make them proficient in Islamic learning and 
well acquainted with secular knowledge. The idea behind this was 
that the products of Deoband may not only give religious guidance 
to the Muslims but also may effectively counteract the activities of 
Christian missionaries which had become very active and were 
making every endeavour to win as many adherents to their faith as 
they could. Inkeeping with this objective, this Seminary introduced 
a few new subjects, laid more emphasis on teaching of certain older 
subjects like Tafsir, Tradition and Fiqh.* 
In the beginning, the duration of the course of study in the 
Deoband, was nine years. But in 1869 the period was reduced to 
six years on the recommendations of the syllabus-committee. In 1880 
the Deoband struck a surprise on all by excluding philosophy from 
its syllabus. This was done at the instance of Maulana Rashid Ahmad 
Gangohi who was very much opposed to the teaching of philosophy 
in the Madrasa, as he thought that the teaching of this subject not 
only confused the students and weakened their faith but also wasted 
a lot of time which could have been devoted to other subjects. 
However, after sometime the philosophy was re-introduced."^ "The 
interest of Falsafa, 'says Prof. Ziaul Hasan Farooqi, "nonetheless, 
persisted and it soon regained its traditional position at the Darul-
Uloom, thanks to the intrinsic rigidity of Taqlid.* 
It is really surprising that this Madrasa which was so devoted 
to Greek thought and learning was opposed to the study of English, 
6^  Ibid. p. 72. 
7. Ibid. 
8. Ziaul Hasan Farooqi; 'Deoband and tiie Demand for Palcistan' Bombay, Asia, 1983, p. 83. 
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which opened a window to a New World of knowledge and science 
that was emerging in those days. 
The subjects for the eight year course were:-
1. Literature; 2. Grammar; 3. Rhetoric; 4. Logic; 5. Philosophy; 6. 
Mathematics; 7. Islamic law; 8. Principles of Islamic law; 9. Medicine; 
10. Tradition; 11. Principles of Traditions; 12. Inheritance; 13. 
Dialectics; 14. Tafsir or commentary on the Quran ; and 15. 
Scholastics. 
The detailed syllabi were arranged as follows:-
1st Year: 1. Muzan-us-Sarf; 2. Munshaib; 3. Sarf-i-Mir; 4. Panj-
Ganj; 5. Dasturul-Mubtadi; 6. Zarqavi; 7. Mirah-ul-
Aswah; 8. Fusul-I-Akbari; 9. Nahv-i-Mir; 10. Miat-i-
Amil; 11. Sharh Miat-i-Amil; 12. Misbah; 13. Hidayat-
un-Nahv; 14. Isaghoji; 15. Qala Aqul; 16. Mirqatul 
Mantiq; 17. Mizan-ul-Mantiq; andTahdhib . . 
Ilnd Year: 1. Shafiya; 2. Mufid-ul-Tahibin; 3. Nafhatul-Yaman; 4. 
Kafiya; 5. Sharh Mulla Jami; 6. Sharh Tahdhib; 7. Qutbi; 
8. Mir Qutbi; 9. Sullam-ul-uloom; 10. Munyat-ul-
Musalli; 11. Quaduri; and usul-ush-Shashi . 
IIIrdYear: 1. Miftahul-Arud; 2. Maqamatul Hariri; 3 . Talkhisul 
Miftah; 4. Mukhtasarul Maani; 5. Tasawwurat of Mulla 
Mubin on Sharah Sullani; 6. Mulla Hasan; 7. Risala 
Mir Zahid; 8. Ghulam Yahya; 9. Kanz-ud-Daqaiq; and 
10. Sharh-ul-Wiqayah. 
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rvth Year: Diwanul Mutanabbi; 2. Saba Muallaqat; 3. Mutawwal 
4. Maibudhi; 5. Sharh Aquaid-an-Nasafi; 6. Khayali; 7. 
Abdul Ali Mir Zahid Risala; 8. MuUa Jalal; 9. Mir Zahid 
MullaJalal; 10. Abdul Ali Mulla Jalal; 11. Nurul-Anwar; 
12. Husami; and 13. Khulasatul-Hisab. 
Vth Year: 1. Hamasa; 2. Tarikhul - Yamini; 3. Nukhbatul Fikr; 4. 
Miskat; 5. Hamdullah; 6. Qazi Mubarak; 7. Siraji; 8. 
Sharhul-Mawaqif; 9. Mir Zahid; and 10. Abdul Ali Mir 
Zahid. 
Vlth Year: 1. Tafseer Jalalain; 2. Tafsirul Madarik 3. Jami Tirmidhi; 
4. Sahih Muslim; 5. Sadra; 6. Shams Bazigha; 7. Majaz; 
8. Sharh-ul-Mawaqif; 9. Mir Zahid and 10. Abdul Ali 
Mir Zahid. 
Vllth Year: 1. Hidaya Book II; 2. Sahih Bukhari; 3 . Nasai; 4. 
Shamail Tirmidhi; 5. Nafisi; 6. Sharh-ul-Asbab; 7. Al 
Qanum-Hummiyat; 8. Algebra; 9. Geometry etc. 
Vlllth Year: 1. Taudihul - Talwih; 2. Tafsir; Baizawi; 3. Abu Daud; 
4. Ibn Majah; 5. Muwatta of Imam Muhammad; 6. 
Muwatta of Imam Malik; 7. Tashrih; Sharh-ul-Tashrih; 
8. Sharh Chaghmini; 9. Subshidad; 10. Musallam-us-
subut; 11. Tahawi, 12. Darul Mukhtasar.^ 
With the introduction of University Education in India, it 
was felt that two different educational systems were creating a 
division among educated Muslims. To bridge the gulf it was thought 
9. lbid.p.35. 
I l l 
that the Madrasa curriculum should be revised so tha t it could 
accommodate elements of modern education, without losing the 
religious character. The Ulema felt the need for a Madrasa where 
secular as well as religious education could be imparted side by 
side. A new system of education was, therefore, introduced to be 
more efficient in imparting religious as well as secular knowledge. 
The course of s tudy consisted of reading the Quran; 
Principles of interpretation of the Quran; Memorization of the Quran; 
interpretation of the Quran; the Prophet's Traditions; principles of 
the Prophet's Traditions; Fiqh; scholastic theology; rhetoric; logic, 
philosophy; mathematics; prosody; astronomy; metrics; debate; 
general science; general knowledge; medical science; Urdu; Persian; 
Arabic language and literature; grammar; syntax; calligraphy and 
practical training in cottage industry. Deoband prescribed different 
courses of study to meet the demand of the people from all walks of 
life. Every department came to have a separate entity and g o ^ 
designated as a madrasa or college; like college of Islamic law, school 
of the art of Quranic recitations etc. So this Institution has the status 
of a full-fledged university. 
In the recent years, new courses in history, geography 
general knowledge, civics, economics, English and Hindi have also 
been introduced. The Darul-Ullom has 11 years ' course in Islamic 
studies, based mainly on Dars-i-Nizami syllabus. Nine years are 
devoted to the study of prescribed books on the concerned subjects 
and two years to intensive studies in the Arabic language and 
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literature, religious and some intellectual sciences. The diplomas or 
certificates awarded are of 'Alim' after seven years, 'Fazil' after nine 
years, and 'Kamil' after eleven years. There is also a special three 
years ' course in extensive Arabic studies, including modern Arabic, 
in which students are taught through Urdu medium in the first year; 
through Urdu and Arabic in the second year; and entirely through 
Arabic in the third year. This provides them with a specialized 
knowledge of written and spoken Arabic. There is also a five years ' 
course in Persian, Mathematics and Social studies. A five years ' 
course covers the Social sciences, Arithmetic and Moral sciences, 
etc. In the Department of Religious Decisions, the Madrasa provides 
free legal guidance from the religious point of view. It also has a 
department of Quranic studies, where s tudents are encouraged to 
work out on different aspects of the Quran. This course is designed 
to introduce the Holy Book and its message in a scientific way. There 
is also a training institute where training is given in ar ts and crafts, 
such as book-binding, tailoring and manufacturing of tailoring-goods. 
English has also been included.^° 
2. DARUL-ULOOM NADWATUL ULEMA, LUCKNOW 
The establishment of Nadwa, was the result of the thinking 
of those enlightened Ulema who made every endeavour to reconcile 
the views of the orthodox divine scholars who stuck to the pas t 
tenaciously and the progressive ones who desired to move with the 
changing times, within the framework of the basic tenets of Islam. 
The founders of this Seminary wanted it to be, in a way, the synthesis 
10. The information has been collected through personal visits. 
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of both the Mohammedan Anglo Oriental College, Aligarh, and the 
Darul-Uloom, Deoband. The main architect of this Institute was 
Maulana Shibli Naumani, who was not happy with certain features 
of the M.A.O. College, Aligarh, especially its pronounced pro-British 
stance. As a result of his contact with the English Professors at the 
College, he had developed an understanding of the modern world 
and its new sciences. It was due to this understanding of the modern 
world that he was equally unhappy with the M.A.O. College and the 
traditional institutions, like Deoband, as they were working in his 
times. Maulana Shibli Naumani wanted Nadwa to produce such type 
of educated Muslims who would be well-versed in Islamic thoughts 
and learning and well-acquainted with the new ideas and trends 
that were fast changing the face of the world. It can never be over-
emphasized that this Institute with all its strengths and weaknesses, 
has rendered valuable servicesto the cause of Islamic education in 
India. In the eyes of some of its products it may not appear to have 
the vision of the new modern society and may also betray lack of 
knowledge of the modern trends and thinking in different modern 
subjects, especially in sciences, but their knowledge of the modern 
Arabic language and literature and their unders tanding of the old 
and new Arab-worlds can look awesome to scholars in these fields. 
Since Nadwa represented a new experiment in Muslim 
educat ion, natural ly it introduced changes in the syllabus of 
traditional education according to the needs of modern age. The 
syllabus is so designed that there is less emphasis on logic and 
philosophy. Prominent place has been given to the teaching of Hadith 
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and Tafsir. Arabic language and literature are taught in such a 
manner that its products can write and speak the modern Arabic 
easily and fluently. The teaching of English and other modem subjects 
like Geography, History, Political Science etc. h a s also been 
introduced in the Nisab. 
The Nadwa has four departments:-
a. Ibtidai, b. Alamiyat, c. Fazilat, and d. Takmil. 
(a) The Ibtidai Department imparts education at three stages: 
primary (including Pre-primary) course of six years; Secondary 
course of three years, and Higher Secondary course of two years. 
The subjects of study in Ibtidai Department, at the primary, 
secondary and higher secondary levels include Urdu, Hindi, 
Persian, English, Arithmetic, Literature and composition, drawing, 
elementary geography, elementary hygiene, Islamic History, and 
religious sciences. English upon matriculation is also taught. 
Beside these secular subjects, Religious instruction, consisting 
of recitation of the Quran, Wazu, Salat and Muslim Adab in 
general, too, is imparted. 
(b) The Alamiyat (Graduate stage) Department conducts a four 
years ' course in Arabic language, l i terature , g rammar and 
rhetoric. Fiqh, Tafseer, Principles of Hadith, Philosophy and 
Quranic Aqaid (Islamic doctrines), the Prophet's biography. Islamic 
History, Indian History, Arithmetic, Algebra, Physical and general 
geography and elementary English. 
115 
(c) The Fazilat (Post-Graduate) Department r uns a two years ' 
course and teaches at a much higher level. Arabic literature, 
principles of Islamic law, principles of Traditions, Hadith, Tafseer, 
Mysticism, the Qurani Aquaid, and Kalam. Ancient and Modern 
Philosophy, History of Philosophy, Astronomy, Politics, Economics, 
Ethics, and Islamic Dawah have also been started. 
(d) The Takmil (Doctorate stage) Department provides research 
facilities and requires the s tudents to specialize in a selected 
branch of study, culminating in the submission of a thesis. There 
are also arrangements for deep study and research in literature 
and theology. The duration of the research period is, normally, 
two years. 
The Tabligh Department is for training in theology and 
has a two years ' course comprising Kalam or interpretation of Islam 
in terms of modern philosophy, the study of the scriptures of other 
religions of the world and education. 
The course of study in Nadwa is essentially based on Dars-
i-Nizamiyah, with a number of modifications thrown in. The Nisab at 
the Nadwa has been revised a number of times but its traditional 
look has remained almost intact. One of the innovative features of 
Nadwa, however, is that unlike other Madrasas, it has introduced 
and continues the teaching of English. ^ ^ 
3. MADARSATUL ISLAH, SARAIMIR, AZAMGARH 
For the survival and progress of the Muslim Community 
schooling of the new generation on sound lines has come to be 
11. The information has been collected from the printed Nisab of Nadwa and through personal 
visits. 
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regarded as the prime need of the hour. This noble objective has 
been motivating the Muslim thinkers and the well wishers of the 
Muslim community to establish Maktabs. Madrasas, and other kinds 
of religious institutions, like Darul Musamnifeen, Azamgarh, Idara-
e-Tahqeeqat-e-Islami, Aligarh, Institute of Objective Studies, New 
Delhi, Hamdard Foundation, New Delhi. The overriding objective 
has always been to impart religious as well as secular education to 
the new generation in order to develop in them the true Islamic spirit 
and characteristics of a devoted preacher; to gird them up with 
modern knowledge for guarding themselves against heretic ideologies 
and material outlook, and to make them able, with their reasonable 
and logical approach, to put forth Islam before others as an ideal 
way of life beneficial to the whole mankind. 
The various Islamic movements l aunched in the 20th 
century, brought a remarkable awakening in the Muslim community. 
Muslim thinkers felt a strong urge to lay down a system of education, 
which may infuse students with a deep knowledge of oriental learning 
as well as modern knowledge. 
Keeping this in view there came to be es tabl ished in 
Azamgarh two institutions of International repute: Madrasatul Islah, 
Saraimir, and, later, Jamiatul Falah, Bilariyaganj. Madrasatul Islah 
was established in 1327 Hijri. The founder of the Madrasa was 
Maulana Mohamad Shafi. Maulana Hameeduddin Farahi was the 
first "Nazim" of this prominent Institution and he served it in that 
capacity till his death. Most of the luminaries who, later left Islah to 
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found and serve Jamiatul Falah are the products of Madrasatul Islah 
and are known the world-over as 'Islahi'. 
The Madrasatul Islah imparts education at two levels— 
Primary and Secondary. But the studies are so organised as to lead 
to graduation and post-graduation, with specialization. 
The following Nisab (curriculum) is prescribed in Islah:-
a. THE PRIMARY STAGE 
Ibtidai - Time Period - 5 years 
The course content: 
CLASS-I ; The Quran (Nazirah-3 paras), Qaidah Arabi, (Yassarnal 
Quran) Urdu, Arithmetic. 
CLASS-II : The Quran (Nazirah - 3 paras), Urdu, Theology and 
Seerat, General Knowledge, Art, Elementary Science, 
Arithmetic. 
CLASS-III: The Quran (Nazirah - 6 Paras), Urdu, Theology and 
Seerat, General knowledge, Art, Geography, Hindi, 
Arithmetic, Elementary Science. 
CLASS-IV : The Quran (Nazirah-9 Paras), Urdu, Seerat and Theology, 
Art, Science, Geography, Hindi, Persian and Arithmetic. 
CLASS-V : The Quran (Nazirah - 9 Paras) , Urdu, Seera t and 
Theology, Science, Geography, Art, English, Hindi, 
Persian and Arithmetic. 
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b. SECONDARY STAGE (ALMIYAT) 
CLASS ARABIC-I :- Nahv and Sarf, Arabic language, English, 
Science,Mathematics. 
CLASS ARABIC-II :- Nahv and Sarf, Arabic language, English, 
Science, Mathematics. 
CLASS ARABIC-III :- Nahv and Sarf, Arabic, the Quran, Pre-lslamic 
History, English, Mathematics, Science. 
CLASS ARABIC-IV :- The Quran , Hadi th , Fiqh, Adab-e-Arabi, 
English, Science, Mathematics. 
CLASS ARABIC-V :- The Quran, Hadith, Adab-e-Arabi, English, 
Science, Mathematics. 
CLASS ARABIC-VI :- The Quran, Hadith, Adab-e-Arabi, English, 
Science, Mathematics. 
CLASS ARABIC-VII:- The Quran, Hadith and Ilm-e-Faraiz, Adab-e-
Arabi, English, Science, Mathematics.^^ 
4. JAMIATUL FALAH, BELARIYAGANJ, AZAMGARH 
Jamia tu l -Fa lah , Belariyaganj Azamgarh, is in fact an 
outgrowth of, and, in so ways, an improvement upon Madrasatul-
Islah, Saraimir, Azamgarh. It has the following sections and branches: 
for imparting education at the Primary, Secondary, Higher Secondary, 
Intermediate, Graduation, Post-graduation, Hifz and Tajweed Stages 
of learning. The duration and courses of studies at different levels 
are the following: 
12. The information has been gathered fk)m the 'Nisab' of the Madrasa and throu^ personal visits of it. 
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PRIMARY STAGE 
Duration - 5 years, from class I to V. 
The course of studies at this stage includes Theology, Urdu, 
Hindi, Maths , General knowledge, General Science, English, 
Geography, Sports, and such other subjects as are taught in 
government primary schools. 
SECONDARY STAGE 
Duration - 3 years from Class VI to VIII 
The course of s tudies includes Theology, Urdu, Hindi, 
History, Geography, Science, Home Science, Maths, English, Persian 
and other subjects as are prescribed for the s tudents of Junior High 
Schools. 
HIGHER SECONDARY STAGE 
The duration is three years and the courses taught at this 
stage are: Arabic, Nahv, Sarf, Insha, Tajweed, English including 
English grammar, Urdu, Hindi, Political Science, Home Science, Fiqh, 
Tafseer, Hadith, History and Geography. 
INTERMEDIATE STAGE 
Duration - 2 years 
The subjects taught at this stage are as follows: Tafseer, 
Hadith, Aqeedah, Fiqh, Arabic, History, Geography, Insha, English, 
Urdu, Hindi, Economics, Home Science ( for girls), Mantiq, Falsafah 
and Balaghat etc. 
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GRADUATION STAGE 
Duration - 3 years 
The subjects taught at this stage are as follows: Tafseer, 
Hadith, Aqeedah, Fiqh Maqarin, Arabi Adab, Insha, Urdu Adab and 
History, English, Education, Asrar-e-Shariyat etc. Besides the 
teaching of the above-mentioned common subjects, there is provision 
for specialisation, at graduation and Post-graduation levels, in the 
following subjects : Tafseer, Usool-e-Tafseer, Uloomul Quran , 
Manahijul Tafseer, Ehkamul Quran, Tareekhul Quran, Aijazul Quran, 
Ghareebul Quran, Hadith, Mustalahul Hadith, Tadweenul Hadith, 
Fiqhul Hadi th , J i r ah-o-Tadee l , Uloomul Hadi th . This is the 
specialization in Islamic education, which is totally religious. 
But there is also provision for specialization in totally 
secular subjects, like: Taqabli Mutalayah Adyan (comparative study 
of religions), Tareekh-e-Dawat, Usool-e-Dawat, Hindi, Sanskrit, 
Tareekh-i-Hind. " 
13. The information has been collected through personal visits and from the printed material of 
JamiatuI Falah, Bilariyaganj, Azamgarh, Uttar Pradesh 
CHAPTER-6 
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ANALYSIS OF COURSE-CONTENTS OF PROMINENT 
MADRASAS AND IDENTIFICATION OF SECULAR 
ELEMENTS IN THEM 
The content of education as prescribed in the four 
prominent madrasas of Uttar Pradesh for their Primary, Secondary 
and Higher-secondary levels of education is being broken into the 
secular and non-secular (religious) categories for analysing and 
ascertaining as to what relative weightage is being given in these 
madrasas of national and international repute to these two distinct 
categories of 'contents' of education. This presentation (in tabular 
form) and analysis may provide a scientific basis for some important 
conclusions. 
These conclusions may mainly be about: 
(i) How far these Madrasas (smd the madrasas in general) 
are serving the worldly and otherworldly needs and 
interests of their students? 
(ii) How close to, or removed from, our mainstream system 
of education is this Madrasa-system of education? 
(iii) Can Madrasa-system of education (much cheaper than 
our national and mainstream system of education, and 
not dependent on governmental grants) be accepted aind 
encouraged as a parallel system of education for, at 
least, augmenting our national endeavour of eradication 
of illiteracy and spread of education free of cost? 
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CURRICULUM OF DARUL-ULOOM DEOBAND AND ITS 
ANALYSIS: -
The curriculum adopted by Darul-Uloom, Deoband 
continues to be based mainly on the Dars-i-Nizamiya. Some new 
subjects have, however, been introduced and the numbers of books-
in some existing subjects have been changed to meet to some extent 
the needs of the changing situation. 
From the very beginning the Darul-Uloom has 
endeavoured to make its students proficient in Islamic learning. The 
idea was to produce such Muslims as could also counteract the 
activities of the Christian missionaries. Keeping this objective in 
view, this seminary introduced from time to time a few new 
subjects, while keeping its Dars-e-Nizami structure of the 
curriculum intact. 
In the beginning the duration of study in Deoband was 
nine years, but in 1869, it was reduced to six years, on the 
recommendation of the Syllabus Committee. In 1880 Philosophy 
was excluded from its syllabus. This was done at the instance of 
Maulana Rashid Ahmad Geingohi, who was very much opposed to 
teaching of philosophy in the Madrasas, as he thought that it did 
not only confuse the students and weakened their faith, but also 
wasted much of the time which could be devoted to other subjects. 
However, after sometime philosophy was reintroduced. 
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The Darul-Uloom Deoband has six years' primary 
(including Pre-Primary) course and eight years' course in Arabic 
specialisation (Fazilat). The tabulair presentation of the Nisab 
follows: 
A. PRE-PRIMARY AND PRIMARY STAGE (6 YEARS): 
PRE-PRIMARY (ITFAL) CLASS: 
Table-1 
S.No. 
1 
2 
3 
Total 
Subjects 
Percentage 
Secular 
Content 
Identification 
of words of 
Arabic 
Numbers from 
1-100 writing 
and reading 
Writing 
Three 
50% 
Periods 
per week 
* • 
** 
" 
-
-
Religious 
Content 
Qaida Noorani 
Complete 
1st and llnd 
Kalima 
Basics of 
Taleemul 
Islam 
Three 
50% 
Periods 
per week 
"" 
~ 
~ 
-
-
Table-1-shows that the curriculum for Pre-Primary (Itfal) 
Class has 50%, Secular and 50% religious content. (Detailed 
periodwise time-table for Itfal class was not available). 
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CLASS-I 
Table-2 
S.No. 
1 
2 
3 
Total 
Subjects 
Percentage 
Secular 
Content 
Urdu 
Elementary 
Maths 
Two 
40% 
Periods per 
week 
-
-
-
-
-
Religious 
Content 
Taleemul 
Quran 
Theology 
Amali 
Mushq 
Three 
60% 
Periods 
per week 
-
-
-
-
-
Table-2-shows that the curriculum for Class-I has 40%, 
secular and 60% religious content. (Detailed, periodwise, time-table 
for class I was not available). 
CLASS-II 
Table-3 
S. No. 
1 
2 
3 
Total 
Subjects 
Percentage 
Secular 
Content 
Elementary 
Hindi 
Elementary 
Geography 
Maths 
Three 
50% 
Periods 
per week 
-
-
-
-
Religious 
Content 
Quran 
Theology 
Amli Mushq 
Three 
50% 
Periods 
per week 
-
-
-
-
Table-3-shows that the curriculum for Class-II has 50%, 
Secular and 50% religious content. (Detailed, periodwise, time-table 
for class-1 was not available). 
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CLASS-III 
Table - 4 
S.No. 
1 
2 
3 
4 
5 
6 
Total 
Subjects 
Percentage 
Secular 
Content 
Urdu 
Geography 
Hindi 
Mathemati-
cs 
Persian 
English 
Six 
60% 
Periods 
per week 
6 
3 
3 
6 
6 
6 
30 
55.5% 
Religious 
Content 
The Quran 
Islamic History 
Theology 
Amali Mushq 
-
-
Four 
40% 
Periods 
per week 
6 
6 
6 
6 
-
-
24 
44.5% 
Table-4- shows that the curriculum for Class-Ill has 
60%, secular and 40% religious content. The time and weightage, in 
terms of periods per week, given to secular content is 55.5% and to 
religious content 44.5%. 
126 
CLASS-IV 
Table-5 
S.No. 
1 
2 
3 
4 
5 
6 
7 
Total 
Subjects 
Percentage 
Secular 
Content 
Persian 
(Qawaid and 
Adab) 
Urdu (Adab) 
Geography 
Hindi 
English 
Mathematics 
Science 
Seven 
70% 
Periods 
per week 
6 
6 
3 
3 
6 
6 
6 
36 
66.6% 
Religious 
Content 
The Quran 
Islamic 
History 
Theology 
-
-
-
-
Three 
30% 
Periods 
per week 
12 
6 
6 
-
-
-
-
18 
33.3% 
Table-5- shows that the curriculum has 70% secular 
content and 30% religious content. The time and weightage, in 
terms of periods per week, given to the secular content is 66.6% and 
to the religious content 33.3%. 
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CLASS-V 
Table-6 
S.No. 
1 
2 
3 
4 
5 
6 
7 
8 
Total 
Subjects 
Percentage 
Secular 
Content 
Persian 
(Adab and 
Qawaid) 
Urdu (Adab) 
Hindi 
Geography 
English 
Mathematics 
Science 
General 
Knowledge 
Eight 
80% 
Periods 
per week 
6 
6 
3 
3 
6 
6 
6 
3 
39 
81.25% 
Religious 
Content 
Islamic 
History 
History 
related to the 
personalities 
of the 
Institution 
-
-
-
-
-
-
Two 
20% 
Periods 
per week 
6 
3 
-
-
-
-
-
-
9 
18.75 
Table-6- shows that the curriculum for Class-V has 
80%, secular content and 20% religious content. The time and 
weightage, in terms of periods per week, given to the secular content 
is 81.25% and to the religious content 18.25%. 
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FAZILAT STAGE (ARABIC CLASSES): 
CLASS-I (FAZILAT): 
Table - 7 
S.No. 
1 
2 
3 
Total 
Subjects 
Percentage 
Secular 
Content 
Sarf 
Nahv 
Tamreen Arabic 
Three 
60% 
Periods 
per week 
6 
6 
12 
24 
66.7% 
Religious 
Content 
Seerat 
Tajweed 
-
Two 
40% 
Periods 
per week 
6 
6 
-
12 
33.3% 
Table-7- shows that the curriculum for Class-! (Fazilat) 
has 60%, secular content and 40% religious content. The time and 
weightage, in terms of periods per week, given to secular content is 
66.7% and to religious content 33.3%. 
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CLASS-II (FAZILAT) 
Table - 8 
S.No. 
1 
2 
3 
4. 
5. 
Total 
Subjects 
Percentage 
Secular 
Content 
Nahv 
Sarf 
Tamreen Arabi 
Mantiq 
Khush Naveesi 
Five 
71.43% 
Periods 
per week 
6 
6 
6 
6 
6 
30 
71.43% 
Religious 
Content 
Fiqh 
Tajweed 
-
-
-
Two 
28.57% 
Periods 
per week 
6 
6 
-
-
-
12 
28.57% 
Table-8- shows that the curriculum for Class-II has 
71.43%, secular content and 28.57% religious content. The time 
and weightage, in terms of periods per week, given to secular 
content is 71.43% and to religious content 28.57%. 
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CLASS-III 
Table - 9 
S.No. 
1 
2 
3 
4. 
5. 
Total 
Subjects 
Percentage 
Secular 
Content 
Nahv 
Arabi 
Adab 
Tamreen 
Arabi 
Mantiq 
General 
knowledge 
Five 
50% 
Periods 
per week 
6 
3 
3 
6 
6 
24 
50% 
Religious 
Content 
Translation of 
the Quran 
Fiqh 
Hadith 
Islami Akhlaq 
TajweecL 
Five 
50% 
Periods 
per week 
6 
6 
3 
3 
6 
24 
50% 
Table-9- shows that the curriculum for Class-Ill has 
50% secular content and 50% religious content. The time and 
weightage, in terms of periods per week, given to secular content is 
50% and to religious content 50%. 
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CLASS-rV 
Table - 10 
S.No. 
1. 
2. 
3. 
4. 
5. 
6. 
Total 
Subjects 
Percentage 
Secular 
Content 
Nahv 
Arabi Adab 
Balaghat 
Mantiq 
Tareekh 
Funoon-i-
Asriyah 
Six 
54.5% 
Periods 
per week 
6 
3 
3 
6 
3 
3 
24 
47.1% 
Religious 
Content 
Translation 
of the Quran 
Fiqh 
Hadith 
Usool-i- Fiqh 
Tajweed 
-
Five 
45.5% 
Periods 
per week 
6 
6 
3 
6 
6 
-
27 
52.9% 
Table-10- shows that the curriculum for Class-IV has 
54.5% secular content and 45.5% religious content. The time and 
weightage, in terms of periods per week, given to secular content is 
47 .1% and to religious content 52.9%. 
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CLASS-V 
Table- 11 
S.No. 
1 
2 
3 
4. 
5. 
Total 
Subjects 
Percentage 
Secular 
Content 
Maani (Arabic 
grammer) 
Arabi Adab 
Mantiq and 
Aqaid 
Mutalah 
-
Four 
44.4% 
Periods 
per week 
6 
6 
3 
6 
— 
21 
43.7% 
Religious 
Content 
Fiqh 
Translation 
of Quran 
Usool-i-
Fiqh 
Aqaid 
(Faith) 
Tajweed 
Five 
55.6% 
Periods 
per week 
6 
6 
6 
3 
6 
27 
56.3% 
Table-11- shows that the curriculum for Class-V has 
44.4% secular content and 55.6% religious content. The time and 
weightage, in terms of periods per week, given to secular content is 
43.7% and to religious content 56.3%. 
133 
CLASS-VI 
Table - 12 
S.No. 
1. 
2. 
3. 
4. 
5. 
Total 
Subjects 
Percentage 
Secular 
Content 
Arabi Adab 
Philosophy 
-
-
-
Two 
28.6% 
Periods 
per week 
6 
6 
6 
-
-
18 
36.7% 
Religious 
Content 
Tafseer 
Fiqh 
Usool-i-
Tafseer 
Tajweed 
Mutalah-i-
Seerat 
Five 
71.4% 
Periods 
per week 
12 
6 
6 
6 
1 
31 
63.3% 
Table-12- shows that the curriculum for Class-VI has 
28.6% secular content and 71.4% religious content. The time and 
weightage, in terms of periods per week, given to secular content is 
36.7% and to religious content 63.3%. 
CLASS-VII 
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Table - 13 
S.No. 
1. 
2. 
3. 
4-
Total 
Subjects 
Percentage 
Secular 
Content 
Mutalah 
-
-
-
One 
20% 
Periods 
per week 
6 
-
-
-
6 
13.3% 
Religious 
Content 
Hadith 
Fiqh 
Aqaid and 
Faraiz 
Tajweed 
Four 
80% 
Periods 
per week 
15 
12 
6 
6 
39 
86.7% 
Table-13-shows that the curriculum for Class-VII has 
20% secular content and 80% religious content. The time and 
weightage, in terms of periods per week, given to secular content is 
13.3% and to religious content 86.7%. 
CLASS-VIII 
Table - 14 
S.No. 
1. 
Total 
Subjects 
Percentage 
Secular 
Content 
-
NU 
0% 
Periods 
per week 
-
NU 
0% 
Religious 
Content 
Hadith 
One subject 
100% 
Periods 
per week 
54 
54 
100% 
Table-14-shows that the curriculum for Class-VIII has 
0% secular content and 100% religious content. The time and 
weightage, in terms of periods per week, given to secular content is 
0% and to religious content 100%. 
In this class exclusive attention is given to specialization 
in Hadith. 1 
1. The information has been collected through personal visits and also from printed material 
available on Nisab of Darl-Uloom, Deoband. 
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This class does not have any secular subject. There is 
100 % religious content and the time in terms of periods per week is 
also 100%. The Number of Periods is 54 per week. 
2. CURRICULUM (NISAB) OF NADWATUL ULEMA, LUCKNOW, 
AND ITS ANALYSIS:-
Establishment of Nadwatul-Ulema, Lucknow, came as a 
new experiment in Madrasa education. It made a significant 
departure from the past by introducing changes in the traditional 
syllabus (Dars-e-Nizamiya) generadly followed in the Madrasas in 
order to meet the needs and challenges of the modern age. 
It its course-content, there is less emphasis on 
philosophy and logic and more on Quranic learnings, specially on 
teaching of Hadith and Tafseer. The study of Arabic language is so 
designed that the products of the Madrasa can read write and speak 
modern Arabic easily and fluently. The teaching of modern, secular 
subjects, like English, History, Geography, Political Science, etc., 
has also been given a place in the Nisab. 
Education in Nadwa is imparted at the following levels or 
stages: 
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A. PRIMARY AND SECONDARY STAGES: 
(a) IBTEDAI (PRE-PRIMARY AND PRIMARY) STAGE: It 
runs a six years' course, one year's (Itfal Pre-Primary) 
course and 5 years' Primary (Classes I to V) course. 
(b) SECONDARY STAGE: It runs a three-years' secondary 
course (Classes VI, VII & VIII). 
(c) SENIOR SECONDARY STAGE: It runs a two years' 
course (Class IX 85 X). 
The subjects taught include Urdu, Hindi, Persian, 
English (of matriculation level), and Arithmetic. Literature and 
composition. Drawing, Elementary Geography, Elementary Hygiene, 
Islamic History, and Religious instruction consisting of recitation of 
the Holy Quran, Principles and practices of Wazu and Salat and 
Muslim Manners (Adaab) in general. 
B. AL MIYAT (GRADUATE STAGE) 
The Almiyat department conducts a four years' course in 
Arabic language, literature, grammar and rhetoric, Fiqh, Tafsir, 
Principles of Hadis, the Quran, Aqaid or Islamic doctrines, the 
Prophet's biography. Islamic history, logic, Philosophy, Indian 
history, Arithmetic, Algebra, Physical and general geography and 
Elementary English. 
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C. THE FAZILAT (POST GRADUATE STAGE) 
This department runs a two years' course and teaches 
Arabic literature; principles of Islamic law; principles of Traditions; 
Hadith; Tafsir; Mysticism; the Quran; Aqaid; Kalam; Ancient and 
Modern Philosophy; Political Science; Economics; Ethics and Islamic 
History. Two more courses, namely, Comparative Religion and 
Islamic Dawa have also been started recently. 
D. THE TAKMIL (DOCTORATE STAGE) 
This department of education provides research facilities 
and requires the students to specialize in a selected branch of 
study, culminating in the submission of a thesis. Arrangements also 
exist for research in literature and theology. The duration of 
research is normally two years. 
There is also a separate department of Tabligh for giving 
training in theological discourses; It runs a two years' course 
comprising Kalam or interpretation of Islam in terms of modern 
philosophy, the study of scriptures of other religions of the world, 
and elocution. 
All these courses are based on the traditional Dars-i-
Nizamiya but with a number of modifications therein necessitated to 
meet the modern needs and challenges. Actually some Ulema had 
felt the need of a Madrasa where religious as well as secular 
education would be imparted side by side. It was this urge, which 
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brought into being the Nadwat-ul-Ulema a big and bold experiment 
in Madrasa education. 
The analysis of the religious and secular content of the Nadwa 
is given below: 
CLASS-ITFAL{PRE-PRIMARY) 
Table-15 
S.No. 
1. 
2. 
3. 
4. 
Total 
Subjects 
Percentage 
Secular 
Content 
Urdu 
Arithmetic 
Social 
Science 
Physical 
Education 
Four 
66.6% 
Periods 
per week 
9 
6 
3 
6 
24 
66.6% 
Religious 
Content 
Arabic Qaidah 
and The Quran 
Theology 
-
-
Two 
33.3% 
Periods 
per week 
6 
6 
-
-
12 
33.3% 
Table-15- shows that the curriculum of class-ltfal has 
66.6% secular content and 33.3% religious content. The time and 
weightage, in terms of periods per week, allotted to secular content 
and to the religious content is 66.6% and 33.3%, respectively. 
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CLASS-I 
Table - 16 
S.No. 
1. 
2 . 
3. 
4. 
Total 
Subjects 
Percentage 
Secular 
Content 
Urdu 
Arithmetic 
Social 
Science 
Gaines, 
P.T. and 
Gardening 
Four 
66.6% 
Periods 
per week 
12 
6 
3 
3 
24 
66.6% 
Religious 
Content 
The Quran 
Theology and 
Moral 
Science 
~ 
-
Two 
33.3% 
Periods 
per week 
6 
6 
— 
-
12 
33.3% 
Table-16- shows that the curriculum of class-I has 
66.6% secular content and 33.3% religious content. The time and 
weightage, in terms of periods per week, allotted to secular content 
and to the religious content i s 66.6% and 33.3%, respectively. 
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CLASS-II 
Table - 17 
S.No. 
1. 
2. 
3. 
4. 
Total 
Subjects 
Percentage 
Secular 
Content 
Urdu 
Arithmetic 
Social Science 
Games, P.T. 
and 
Gardening 
Four 
66.6% 
Periods 
per week 
12 
6 
3 
3 
24 
57.14% 
Religious 
Content 
The Quran 
Theology 
and Moral 
Science 
-
— 
Two 
33.3% 
Periods 
per week 
6 
6+6=12 
-
-
18 
42.85% 
Table-17- shows that the curriculum of class-II has 
66.6% secular content and 33.3% religious content. The time and 
weightage, in terms of periods per week, allotted to secular content 
and to the religious content is 57.14% and 42.85%, respectively. 
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CLASS-III 
Table - 18 
S.No. 
1 
2 
3 
4 
5 
6 
Total 
Subjects 
Percentage 
Secular 
Content 
Urdu 
Arithmetic 
Social 
Science 
General 
knowledge 
Hindi 
P.T., Games 
and 
Gardening 
Four 
66.6% 
Periods 
per week 
9 
6 
3 
3 
6 
3 
30 
62.5% 
Religious 
Content 
The Quran 
Theology and 
Moral 
Science 
-
-
-
-
Two 
33.3% 
Periods 
per week 
6 
6+6=12 
-
-
-
-
18 
37.5% 
Table-18- shows that the curriculum of class-Ill has 
66.6% secular content and 33.3% religious content. The time and 
weightage, in terms of periods per week, allotted to secular content 
and to the religious content is 62.5% and 37.5%, respectively. 
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CLASS-rV 
Table - 19 
S.No. 
1 
2 
3 
4 
5 
6 
Total 
Subjects 
Percentage 
Secular 
Content 
Urdu 
Arithmetic 
Social Science 
General 
Knowledge 
Hindi 
English 
Six 
75% 
Periods 
per week 
6 
6 
3 
3 
6 
6 
30 
62.5% 
Religious 
Content 
The Quran 
Theology 
& Moral 
Science 
-
-
-
-
Two 
25% 
Periods 
per week 
6 
6+6=12 
-
-
-
-
18 
37.5% 
Table-19- shows that the curriculum of class-IV has 
75% secular content and 25% religious content. The time and 
weightage, in terms of periods per week, allotted to secular content 
and to the religious content is 62.5% and 37.5%, respectively. 
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CLASS-V 
Table - 20 
S.No. 
1 
2 
3 
4 
5 
6 
Total 
Subjects 
Percentage 
Secular 
Content 
Urdu 
Arithmetic 
Social 
Science 
General 
knowledge 
Hindi 
English 
Six 
subjects 
75% 
Periods 
per week 
9 
6 
3 
3 
6 
3 
30 
62.5% 
Religious 
Contents 
The Quran 
Theology & 
Moral 
Science 
-
-
-
-
Two subjects 
25% 
Periods 
per week 
6 
6+6=12 
-
-
-
-
18 
37.5% 
Table-20-shows that the curriculum of class-V has 75% 
secular content and 25% religious content. The time and weightage, 
in terms of periods per week, allotted to secular content and to the 
religious content is 62.5% and 37.5%, respectively. 
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SECONDARY STAGE 
CLASS-VI 
Table - 21 
S.No. 
1 
2 
3 
4 
5 
Total 
Subjects 
Percentage 
Secular 
Content 
Urdu 
Arabic 
English 
Hindi 
Science 
Five 
71.43% 
Periods 
per week 
6 
12 
6 
6 
6 
36 
75% 
Religious 
Content 
The Quran 
Theology 
and Moral 
Science 
-
-
-
Two 
28.57% 
Periods 
per week 
6 
6 
-
-
-
12 
25% 
Table-21- shows that the curriculum of class-VI has 
71.42% secular content and 20.57% religious content. The time and 
weightage, in terms of periods per week, allotted to secular content 
and to the religious content is 75% and 25%, respectively. 
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CLASS-VII 
Table - 22 
S.No. 
1 
2 
3 
4 
5 
6 
Total 
Subjects 
Percentage 
Secular 
Content 
Arabic 
Language 
Arabic 
Qawaid 
Urdu 
Persiain 
English 
Science 
Six 
75% 
Periods 
Per week 
9 
12 
3 
6 
6 
6 
42 
87.5% 
Religious 
Content 
Tajweed 
Theology and 
Moral 
Science 
-
-
-
-
Two 
25% 
Periods 
per week 
3 
3 
-
-
-
-
6 
12.5% 
Table-22- shows that the curriculum of class-VII has 75% 
secular content and 25% religious content. The time and weightage, 
in terms of periods per week, allotted to secular content and to the 
religious content is 87.5% and 12.5%, respectively. 
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CLASS-VIII 
Table - 23 
S.No. 
1 
2 
3 
4 
5 
6 
Total 
Subjects 
Percentage 
Secular 
Content 
Arabic 
Persian 
Nahv 
Saraf 
English 
Science 
Six 
75% 
Periods 
Per week 
6 
12 
6 
6 
6 
6 
42 
87.5% 
Religious 
Content 
The Quran 
Theology 
and Moral 
Science 
-
-
-
-
Two 
75% 
Periods 
per week 
3 
5 
-
-
-
-
6 
12.5% 
Table-23- shows that the curriculum of class-VIII has 
25% secular content and 25% religious content. The time and 
weightage, in terms of periods per week, allotted to secular content 
and to the religious content is 87.5% aind 12. 5%, respectively. 
CLASS-IX 
Table-24 
S.No. 
1 
2 
3 
4 
Total 
Subjects 
Percentage 
Secular 
Content 
English 
Insha 
(Essay 
writing) 
Nahv 
Saraf 
Four 
57.14% 
Periods 
Per week 
6 
6 
6 
6 
24 
57.14% 
Religious 
Content 
Al-Tajweed 
Seerat-un-Nabi 
Fiqh 
-
Three 
42.86% 
Periods 
per week 
6 
6 
6 
-
18 
42.86% 
Table-24-shows that the curriculum of class-IX has 
57.14% secular content and 42.86% religious content. The time and 
weightage, in terms of periods per week, allotted to secular content 
and to the religious content is 57.14% and 42.86%, respectively. 
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CLASS-X 
Table - 25 
S.No. 
1 
2 
3 
4 
5 
Total 
Subjects 
Percentage 
Secular 
Content 
English (of High 
School level) 
Arabic 
Literature 
Translation and 
composition 
Nahv 
Sarf 
Five 
62.5% 
Periods 
Per week 
6 
6 
6 
6 
6 
30 
71.43% 
Religious 
Content 
Hadith 
Fiqh 
Islamic 
History 
-
-
Three 
37.5% 
Periods 
per week 
3 
6 
3 
-
-
12 
28.57% 
Table-25- shows that the curriculum of class-X has 62.5% 
secular content and 37.5% religious content. The time and 
weightage, in terms of periods per week, allotted to secular content 
and to the religious content are 71.43% and 28.57%, respectively, 
giving more tuitional time and weightage, to the secular content 
than to the religious content.^ 
2 The information has been collected through personal visits and also from the printed 
material available on Nisab of Darul-Uloom, Nadwatul-Ulema, Lucknow, Uttar Pradesh. 
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CURRICULUM (NISAB-E-TALEEM) OF MADARSATUL ISLAH, 
SARAIMIR, AZAMGARH AND ITS ANALYSIS:-
Madarsatul Islah, Saraimir, Azamgarh, has the following 
academic structure: 
1st STAGE - From Class-I to V (5 Years) 
Il-d STAGE - From Class-VI to VII (2 Years) 
Ilpd STAGE - Class-VIII (1 Year) 
IVth STAGE - Class-IX (1 Year) 
Vth STAGE - Class-X (1 Year) 
Vlth STAGE - Class-XI (1 Year) 
Vllth STAGE - Class-XII (1 Year) 
1st _ STAGE 
CLASS-I 
Table-26 
S.No. 
1 
2 
Total 
Subjects 
Percentage 
Secular 
Content 
Elementary 
Urdu 
Elementary 
Arithmetic 
Two 
50% 
Periods 
per week 
6 
6 
12 
40% 
Religious 
Content 
The Quran 
Hadith 
Two 
50% 
Periods 
per week 
12 
6 
18 
60% 
Table-26-shows that the curriculum for class-I has 50% 
secular content and 50% religious content. The time and weightage, 
in terms of periods per week, given to secular content and religious 
content is 40% and 60%, respectively. 
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CLASS-II 
Table - 27 
S.No. 
1 
2 
3 
Total 
Subjects 
Percentage 
Secular 
Content 
Urdu 
General 
knowledge 
Arithmetic 
Three 
60% 
Periods 
per week 
9 
3 
6 
18 
60% 
Religious 
Content 
The Quran 
Theology 
-
Two 
40% 
Periods 
per week 
6 
6 
-
12 
40% 
Table-27-shows that the curriculum for class-II has 60% 
secular content and 40% religious content. The time and weightage, 
in terms of periods per week, given to secular content and religious 
content is 60% and 40%, respectively. 
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CLASS-III 
Table - 28 
S.No. 
1 
2 
3 
4 
5 
Total 
Subjects 
Percentage 
Secular 
Content 
Urdu 
General 
knowledge 
Geography 
Hindi 
Arithmetic 
Five 
71.43% 
Periods 
per week 
6 
6 
6 
6 
6 
30 
71.43% 
Religious 
Content 
Quranic 
Education 
Theology 
-
-
-
Two 
28.57% 
Periods 
per week 
6 
6 
-
-
-
12 
28.57% 
Table-28-shows that the curriculum for class-Ill has 
71.23% secular content and 28.57% religious content. The time and 
weightage, in terms of periods per week, given to secular content 
and religious content is 71.43% and 28.57%, respectively. 
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CLASS-IV 
Table - 29 
S.No. 
1 
2 
3 
4 
5 
6 
Total 
Subjects 
Percentage 
Secular 
Content 
Urdu 
General 
knowledge 
Geography 
Hindi 
Persian 
Maths 
Six 
75% 
Periods 
per week 
6 
6 
6 
6 
6 
6 
36 
75% 
Religious 
Content 
Quranic 
Education 
Theology 
-
-
-
-
Two 
25% 
Periods 
per week 
6 
6 
-
-
-
-
12 
25% 
Table-29-shows that the curriculum for class-lV has 
75% secular content and 25% religious content. The time and 
weightage, in terms of periods per week, given to secular content 
and religious content is also the same, that is 75% and 25%, 
respectively. 
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CLASS-V 
Table - 30 
S.No. 
1 
2 
3 
4 
5 
6 
7 
Total 
Subjects 
Percentage 
Secular 
Content 
Urdu 
Science 
Geography 
English 
Hindi 
Persian 
Maths 
Seven 
77.8% 
Periods 
per week 
6 
6 
3 
6 
6 
3 
6 
36 
75% 
Religious 
Content 
The Quran 
Theology 
and Seerat 
-
-
-
-
-
Two 
22.2% 
Periods 
per week 
6 
6 
-
-
-
-
-
12 
25% 
Table-30-shows that the curriculum for class-V has 
77.8% secular content and 22.2% religious content. The time and 
weightage, in terms of periods per week, given to secular content 
and religious content is 75% and 25%, respectively. 
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STAGE-II 
CLASS-VI 
Table - 31 
S.No. 
1 
2 
3 
4 
Total 
Subjects 
Percentage 
Secular 
Content 
Arabic 
English 
Science 
Maths 
Four 
66.6% 
Periods 
per week 
6 
6 
6 
6 
24 
57.14% 
Religious 
Content 
The Quran 
Theology and 
Seerat 
-
-
Two 
33.3% 
Periods 
per week 
12 
6 
-
-
18 
42.86% 
Table-31-shows that the curriculum for class-VI has 
66.6% secular content and 33.3% religious content. The time and 
weightage, in terms of periods per week, given to secular content 
and religious content is 57.14% and 42.86%, respectively. 
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CLASS-VII 
Table - 32 
S.No. 
1 
2 
3 
4 
Total 
Subjects 
Percentage 
Secular 
Content 
Arabic and 
Grammar 
English 
Math 
Science 
Four 
66.6% 
Periods 
per week 
12 
6 
6 
6 
30 
62.5% 
Religious 
Content 
The Quran 
Theology and 
Seerat 
-
-
Two 
33.3% 
Periods 
per week 
12 
6 
-
-
18 
37.5% 
Table-32- shows that the curriculum for class-VII has 
66.6% secular content and 33.3% religious content. The time and 
weightage, in terms of periods per week, given to secular content 
and religious content is 62.5% and 37.5%, respectively. 
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THIRD STAGE 
CLASS-VIII 
Table - 33 
S.No. 
1 
2 
3 
4 
Total 
Subjects 
Percentage 
Secular 
Contents 
Arabic and 
Grammar 
English 
Maths 
Science 
Four 
66.6% 
Periods 
per week 
12 
6 
6 
6 
30 
62.5% 
Religious 
Contents 
The Quran 
Theology 
and Seerat 
-
-
Two 
33.3% 
Periods 
per week 
12 
6 
-
-
18 
37.5% 
Table-33-shows that the curriculum for class-VIII has 
66.6% secular content and 33.3% religious content. The time and 
weightage, in terms of periods per week, given to secular content 
and religious content is 62.5% and 37.5%, respectively. 
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FOURTH STAGE 
CLASS-EX 
Table-34 
S.No. 
1 
2 
3 
4 
Total 
Subjects 
Percentage 
Secular 
Content 
English 
Science 
Maths 
Arabic 
Four 
66.6% 
Periods 
per week 
6 
6 
6 
6 
24 
66.6% 
Religious 
Content 
The Quran 
Hadith 
-
-
Two 
33.3% 
Periods 
per week 
6 
6 
-
-
12 
33.3% 
Table-34-shows that the curriculum for Class-IX has 
66.6% secular content and 33.3% religious content. The time and 
weightage, in terms of periods per week, given to secular content 
and religious content is 66.6% and 33.3%, respectively. 
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FIFTH STAGE 
CLASS-X 
Table - 35 
S.No. 
1 
2 
3 
4 
5 
Total 
Subjects 
Percentage 
Secular 
Content 
Arabic 
Balaghat 
English 
Science 
Maths 
Five 
71.43% 
Periods 
per week 
6 
6 
6 
6 
6 
30 
71.43% 
Religious 
Content 
Hifz-e-
Quram 
Hadith 
-
-
-
Two 
28.57% 
Periods 
per week 
6 
6 
-
-
-
12 
28.57% 
Table-35-shows that the curriculum for class-X has 
71.43% secular content and 28.57% religious content. The time and 
weightage, in terms of periods per week, given to secular content 
and religious content is 71.43% and 28.57%, respectively. 
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SIXTH STAGE 
CLASS-XI 
Table - 36 
S.No. 
1 
2 
3 
4 
Total 
Subjects 
Percentage 
Secular 
Content 
Arabic 
English 
Maths 
Science 
Four 
66.6% 
Periods 
per week 
6 
6 
6 
6 
24 
66.6% 
Religious 
Content 
The Quran 
Hadees 
-
-
Two 
33.3% 
Periods 
per week 
6 
6 
-
-
12 
33.3% 
Table-36-shows that the curriculum for class-XI has 
66.6% secular content and 33.3% religious content. The time and 
weightage, in terms of periods per week, given to secular content 
and religious content is 66.6% and 33.3%, respectively. 
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SEVENTH STAGE 
CLASS-XII 
Table - 37 
S.No. 
1 
2 
3 
4 
Total 
Subjects 
Percentage 
Secular 
Content 
Arabic 
English 
Maths 
Science 
Four 
66.6% 
Periods 
per week 
6 
6 
6 
6 
24 
66.6% 
Religious 
Content 
The Quran 
Hadith 
-
-
Two 
33.3% 
Periods 
per week 
6 
6 
-
-
12 
1 
33.3% i 
1 
Table-37-shows that the curriculum for class-XII has 
66.6% secular content and 33.3% religious content. The time and 
weightage, in terms of periods per week, given to secular content 
and religious content is 66.6% and 33.3%, respectively.3 
The Information has been collected through personal visits and also from the printed 
material available on the Nisab of Madrasatul Islah, Saraimir, Azamgarh. 
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Tables from 26 to 37 make it evident that the Nisab of 
Madarsatul Islah, Sariamir Azamgarh, gives more weightage to the 
secular then to the religious, content of education. Through 
primarily concerned with religious education, the Madrasa in no 
way belittles the need and importance of secular education. 
CURRICULUM OF JAMIATUL FALAH AND ITS ANALYSIS:-
The Jmiatul-Falah, Bilariyaganj, is, perhaps, the most 
modernistic of the four prominent Madrasas of UP which make the 
subject of the present study. It has been found to be most receptive 
to the idea of modernising and secularising its curriculum in order 
to better equip its products for realising their worldly and other-
worldly aspirations. 
In May 2001, the jamia has taken some bold measures 
in curriculum reform. In primary classes, English has been 
introduced from class-Ill. Even in Arabic classes, Urdu and Hindi 
have been introduced, without in any way diluting the Arabic and 
Islamic studies. 
The academic and course structure is as follows: 
1. Primary stage 
Duration - 5 years 
From class - I to V 
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2. Secondary stage 
Duration - 3 years 
From class - VI - VIII 
3. High School (Mutawassitah) Stage 
Duration - 3 years 
From class - I - III 
4. Intermediate (Aalamiyat) Stage 
Duration - 2 years 
From class - IV - V 
5. Graduation (Fazilat) Stage 
Duration - 3 years 
From class - VI - VIII 
Beside the above general courses, there are also specialization 
courses in Quran and Hadith for those who feel interested in them: 
i. Al Tafseer Ulumul Quran 
Duration - 3 years 
From class - VI - VIII 
ii. Al-Hadith and Ulumul Hadith 
Duration - 3 years 
From class - VI - VIII 
6. Post Graduation (Takhassus) 
Duration - 2 Years 
7. Deptt of Hifz and Tajweed 
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CLASS-I 
PRIMARY STAGES 
Table - 38 
S.No. 
1. 
2. 
3. 
4. 
Total 
Subjects 
Percentage 
Secular 
Content 
Urdu 
Maths 
General 
Knowledge 
Sports 
Four 
80% 
Periods 
per week 
12 
12 
6 
6 
36 
75% 
Religious 
Content 
Theology 
-
-
-
One 
20% 
Periods 
per week 
12 
-
-
-
12 
25% 
Table-38 shows that the curriculum for class I has 80% 
secular content and 20%, religious content. The time and weightage, 
in terms of periods per week, given to secular and religious content 
is 75% and 25%, respectively. 
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CLASS-II 
Table - 39 
S.No. 
1. 
2. 
3. 
4. 
Total 
Subjects 
Percentage 
Secular 
Content 
Urdu 
General 
Science 
Maths 
Sports 
Four 
66.6% 
Periods 
per week 
12 
6 
12 
6 
36 
75% 
Religious 
Content 
Nazirah 
Theology 
-
-
Two 
33.3% 
Periods 
per week 
9 
3 
-
-
12 
25% 
Table-39-shows that the curriculum for class II has 66.6% 
secular content and 33.3%, religious content. The time and 
weightage, in terms of periods per week, given to secular and 
religious content is 75% and 25%, respectively. 
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CLASS-III 
Table - 40 
S.No. 
1 
2 
3 
4 
5 
Total 
Subjects 
Percentage 
Secular 
Content 
Urdu 
General 
Science 
Maths 
Hindi 
English 
Five 
71.42% 
Periods 
per week 
12 
6 
9 
6 
3 
36 
75% 
Religious 
Content 
Niziyah 
Theology 
-
-
-
Two 
28.58% 
Periods 
per week 
9 
3 
-
-
-
12 
25% 
Table-40-shows that the curriculum for class-Ill has 71.42% 
secular content and 28.58% religious content. The time and 
weightage, in terms of periods per week, given to secular content is 
75% and to religious content 25%. 
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CLASS-IV 
Table - 41 
S.No. 
1 
2 
3 
4 
5 
6 
Total 
Subjects 
Percentage 
Secular 
Content 
Urdu 
Hindi 
Geography 
General 
Science 
Maths 
English 
Six 
75% 
Periods 
per week 
12 
6 
3 
3 
9 
3 
36 
75% 
Religious 
Content 
Nizirah 
Theology 
-
-
-
-
Two 
25% 
Periods 
per week 
9 
3 
-
-
-
-
12 
25% 
Table-41- shows that the curriculum for class-IV has 75% 
secular content and 25% religious content. The time and weightage, 
in terms of periods per week, given to secular content is 75% and to 
religious content 25%. 
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CLASS-V 
Table - 42 
S.No. 
1 
2 
3 
4 
5 
6 
Total 
Subjects 
Percentage 
Secular 
Content 
Urdu 
Hindi 
Geography 
General 
Science 
Maths 
English 
Six 
75% 
Periods 
per week 
12 
6 
3 
3 
9 
3 
36 
75% 
Religious 
Content 
Nizirah 
Theology 
-
-
-
-
Two 
25% 
Periods 
per week 
9 
3 
-
-
-
-
12 
25% 
Table-42-shows that the curriculum for class-V has 75% 
secular and 25% religious content. The time and weightage, in terms 
of periods per week, given to secular content is 75% and to religious 
content 25%. 
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CLASS-VI 
SECONDARY STAGE 
Table - 43 
S.No. 
1 
2 
3 
4 
5 
6 
7 
Total 
Subjects 
Percentage 
Secular 
Content 
Urdu 
Hindi 
History 
Geography 
Science 
English/ 
Home 
Science (for 
girls) 
Maths 
Seven 
87.5% 
Periods 
per week 
9 
6 
3 
3 
6 
3 
6 
36 
85.7% 
Religious 
Content 
Theology 
-
-
-
-
-
One 
12.5% 
Periods 
per week 
6 
-
-
-
-
-
6 
14.3% 
Table-43-shows that the curriculum for class-VI has 87.5% 
secular content and 12.5% religious content. The time and 
weightage, in terms of period per week, given to secular content is 
85.7% and to religious content 14.3%. 
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CLASS-VIII 
Table - 44 
S.No. 
1 
2 
3 
4 
5 
6 
7 
8 
Total 
Subjects 
Percentage 
Secular 
Content 
Urdu 
Persian 
Hindi 
History 
Geography 
Science 
English/Ho 
me 
Science(for 
girls) 
Maths 
Eight 
88.8% 
Periods 
per week 
6 
3 
6 
3 
3 
6 
6 
6 
39 
86.6 
Religious 
Content 
Theology 
-
-
-
-
-
-
One 
11.1 
Periods 
per week 
6 
-
-
~ 
-
-
-
6 
13.3% 
Table-44- shows that the curriculum for class-VII has 88.8% 
secular content and 11.1% religious content. The time and 
weightage, in terms of periods per week, given to secular content is 
86.6% and to religious content 13.3%. 
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CLASS-VIII 
Table - 45 
S.No. 
1 
2 
3 
4 
5 
6 
7 
8 
Total 
Subjects 
Percentage 
Secular 
Content 
Urdu 
Persian 
Hindi 
History 
Geography 
Science 
English/ 
Home Sc. (for 
girls) 
Maths 
Eight 
88.8% 
Periods 
per week 
6 
3 
6 
3 
3 
6 
6 
9 
42 
87.5 
Religious 
Content 
Theology 
-
-
-
-
-
-
-
One 
11.1% 
Periods 
per week 
6 
-
-
-
-
-
-
-
6 
12.5% 
Table-45- shows that the curriculum for class-VllI has 88.8% 
secular content and 11.1% religious content. The time and 
weightage, in terms of periods per week, given to secular content is 
87.5% and to religious content 12.5%. 
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CLASS-I 
HIGH SCHOOL (MUTAWASSITA) STAGE 
(DURATION- 3 YEARS) 
ARABIC CLASSES 
S.No. 
1 
2 
3 
4 
5 
6 
7 
8 
9 
Total 
Subjects 
Percentage 
Secular 
Content 
Arabic 
Nahv 
(Grammer 
and Syntax) 
Sarf(Etymo-
logy or Decl-
ension and 
Conjugation) 
Insha 
(Elegant 
composition) 
English 
General 
English 
Urdu 
Hindi 
Political 
Science/Ho-
me Science 
(for girls) 
Nine 
90% 
Table - 4( 
Periods 
per week 
11 
6 
12 
6 
3 
6 
1 
1 
1 
47 
97.91 
3 
Religious 
Content 
Tajweed(Science 
of Pronunciation 
of the Quran) or 
the art of 
reciting the 
Quran 
-
-
-
-
One 
10% 
Periods 
per week 
1 
-
-
-
-
1 
2.09% 
Table-46- shows that the curriculum for class-I (Arabic) has 
90% secular content and 10% religious content. The time and 
weightage, in terms of periods per week, given to secular content is 
97.91% and to religious content 2.09%. 
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CLASS-II 
Table - 47 
S.No. 
1 
2 
3 
4 
5 
6 
7 
8 
9 
Total 
Subjects 
Percentage 
Secular 
Content 
Arabic 
Nahv(Grammer 
and Syntax) 
Sarf(Etymology 
or Declension 
and 
Conjugation) 
Insha(Elegant 
composition) 
English Reader 
General 
English 
Urdu 
Hindi 
Political 
Science/Home 
Science (for 
girls) 
Nine 
81.8% 
Periods 
per week 
11 
6 
6 
6 
3 
6 
1 
1 
1 
41 
85.4 
Religious 
Content 
Tajweed 
(Science of 
Pronunciation 
of the Quran) 
or the art of 
reciting the 
Quran 
Fiqh (Islamic 
law) 
-
-
-
-
-
Two 
18.2% 
Periods 
per week 
1 
6 
-
-
-
-
-
7 
14.6% 
Table-47- shows that the curriculum for Arabic class-II has 
81.8% secular content and 18.2% religious content. The time and 
weightage, in terms of periods per week, given to secular content is 
85.4% and to religious content 14.6%. 
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CLASS-III 
Table - 48 
S.No. 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
Total 
Subjects 
Percentage 
Secular 
Content 
Arabic and 
Adab-e-Arabic 
Nahv(Grammer 
and Syntax) 
Insha(Elegant 
composition) 
English Reader 
General 
English 
Urdu 
Hindi 
Political 
Science/Home 
Science (for 
girls) 
History 
Geography 
Ten 
76.9% 
Periods 
per week 
9 
4 
3 
6 
3 
1 
1 
1 
1 
1 
30 
62.5% 
Religious 
Content 
Tafseer 
(Exegesis of 
the Holy 
Qur'an) 
Hadith 
(Tradition or 
sayings of 
the Prophet) 
Fiqh (Islamic 
Law) 
-
-
-
-
-
Three 
23.1% 
Periods 
per week 
6 
6 
6 
-
-
-
-
-
18 
37.5% 
Table-48- shows that the curriculum for class- Arabic Class-
Ill has 76.9% secular content and 23.1% religious content. The time 
and weightage, in terms of periods per week, given to secular 
content is 62.5% and to religious content 37.5%. 
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INTERMEDIATE (AALAMIYAT) STAGE 
DURATION 2 YEARS 
CLASS - IV (ARABIC) 
Table - 49 
S.No. 
1 
2 
3 
4 
5 
6 
7 
8 
Total 
Subjects 
Percentage 
Secular 
Content 
Arabic and 
Adab-e-
Arabic 
History 
Geography 
Insha(Elegant 
composition) 
English 
Urdu Adab 
Hindi 
Economics/ 
Home 
Science (for 
girls) 
Eight 
66.6% 
Periods 
per week 
6 
1 
1 
1 
6 
1 
1 
3 
20 
46.5% 
Religious 
Content 
Tafseer(Exeges 
is of the Holy 
Qur'an) 
Hadees(Traditi 
on or saying of 
Prophet) 
Aqeedah(belief) 
Fiqh (Islamic 
law) 
-
-
-
Four 
33.3% 
Periods 
per week 
9 
6 
2 
6 
-
-
-
23 
53.4% 
Table-49- shows that the curriculum for Arabic Class IV has 
66.6% secular content and 33.3% religious content. The time and 
weightage, in terms of periods per week, given to secular content is 
46.5%% and to religious content 53.4%. 
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CLASS-V 
Table - 50 
S.No. 
1 
2 
3 
4 
5 
6 
7 
8 
Total 
Subjects 
Percentage 
Secular 
Content 
Arabic and 
Adab-e-Arabi 
Insha 
Balaghat 
(Rhetoric) 
Logic & 
Philosophy 
English 
Urdu 
Hindi 
Economics/ 
Home 
Science 
Eight 
61.5% 
Periods 
per week 
6 
1 
2 
1 
6 
1 
1 
3 
21 
43.75 
Religious 
Content 
Tafseer 
(Exegesis of 
the Holy 
Qur'an) 
Hadith 
Fiqh (Islamic 
law) 
Usool-al-fiqh 
Faraiz 
-
-
~ 
Five 
38.5% 
Periods 
per week 
9 
6 
6 
3 
3 
-
-
-
27 
56.25% 
Table-50- shows that the curriculum for Arabic class-V has 
61.5% secular content and 38.5% religious content. The time and 
weightage, in terms of periods per week, given to secular content is 
43.75% and to religious content 56.25%.* 
4. The information has been collected through personal visits and also from printed material 
available on the Nisab of JamiatuI Falah, Belariyaganj. 
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Table 38-50 maike it evident that the curriculum (Nisab) 
prescribed in Jamiatul Falah, Bilariyaganj, Azamgarh, is 
overwhelmingly secular, while retaining the traditionally followed 
religious content. The happy balance maintained between the 
secular and religious types of education, makes the products of 
Jamiatul. Falah capable of better adjustment in the fast changing 
Indian society. 
CHAPTER-7 
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CONCLUSIONS AND SUGGESTIONS 
Madrasa system of education came into being and gained 
currency and prominence with the advent of Islam in the two holy 
cities of Medina and Mecca some fourteen centuries ago . It spread 
out far and wide when countries after countries fell under the spell 
of Islam. 
For centuries in the Muslim world Madrasa education was 
the established and comprehensive system of education. Though 
heavily tilted towards religious education, it also very well attended 
to the ever changing secular needs and demands of the societies 
concerned . As Islam does not accept compartmentalisation of life 
and society into secular and religious, worldly and otherworldly, 
realms, the Islamic system of education also shunned this artificial 
cleavage, and presented itself as a process which formed a happy 
blend of religious and secular elements. All contemporary needs, 
both of secular and religious nature , of the beneficiaries of Madrasa 
e d u c a t i o n were c a t e r e d to p r o p e r l y a n d s i m u l t a n e o u s l y . 
Consequently, the Madrasas produced not only God-fearing, pious, 
and highly moral men and women but also wise, efficient, responsible 
and dutyful personnel for different positions in the Muslim world. 
Madrasa education threw-up not only Alims, Muftees, Hafizs, Qarees 
and other brands of religious scholars but also soldiers, generals, 
m a t h e m a t i c i a n s , a l c h e m i s t s , a s t r o n o m e r s , p h y s i c i a n s , 
historiographers, sociologists and other brands of secular scholars. 
It was, indeed, a comprehensive system of education which could 
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take care of all the religious and secular needs and aspirations of 
the ever growing Muslim world. 
Consequently, Muslims could become not only good warriors 
but also pioneers and leaders in different walks of life. For centuries 
they dominated the intellectual scene of the world. They blazed the 
path in the fields of science and technology. Their contributions to 
the fields like Chemistry, algebra, trigonometry, astronomy, tib 
(medicine), mechanical and civil engineering, weaponry, etc., were 
not only innovative and path-breaking but also far ahead of their 
times. When there was darkness in Europe and the rest of the 
world, there was broad-day light in the Muslim world. They did not 
have universities like Oxford, Cambridge and Harvard but only their 
Maktabs and Madrasas which gave them the kind of learning and 
character to became a world-class force. It was indeed their Madrasa 
education (as there was no other system of education prevalent in 
their part of the world) which made and maintained them as world 
leaders in almost all walks of life for centuries, that is, till the 
beginning of the Reformation and Renaissance periods in Europe. 
II 
May be the Madrasa education, with its heavy religious 
content and some sprinkling of the secular content, could well serve 
the growing needs of the changing human society till the Reformation 
and Renaissance periods, for the reason that the human society at 
that stage of its development was not as complex and complicated, 
and the secular demands on education were not as many and varied 
and as pressing, as the onset of Renaissance made them to be. 
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Renaissance made mankind first to make a recourse to 
Hellenistic learning and culture, and then to surge forward on the 
pa th of progress. Science and technology made great s tr ides. 
Scientific humanism and nationalism were born. Ultimately, a 
complete separation of the Church (religion) and the State, that is, 
the religious and the secular domains, took place. Democracy and 
Secularism came to be accepted as new social deities. As an 
i m p e r a t i v e of the d e v e l o p m e n t s d u r i n g R e n a i s s a n c e to 
Enlightenment period, foundations of a new secular system of 
education, as separate and distinct from the religious (Madrasa/ 
Church) system of education were laid. Since then it is this secular 
system of education which is the state-sponsored and patronized 
system of education in most parts of the world, including many 
Muslim countries. And the Madrasa/Church system of education 
has been relegated to the background and is left mostly to the charge 
of non-governmental organisations (N.G.O.s), with or without some 
governmental aid. 
Ill 
In India, too, the Madrasa system of education functioned 
well during the long period of Muslim rule. It produced qualified 
and efficient personnel for various levels in the administration of 
the Muslim rulers and their subordinates. While Oxford university 
(1163 AD) was established in England, Taj Mahal (1632-1643 AD), 
a marvel of Mughal architecture, was built in India. Red Fort and 
J a m a Masjid of Delhi, as many other s t ructures elsewhere, Mughal 
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miniature paintings, Mughal administrative structure and system, 
etc. all go to demonstrate the level of professional excellence and 
sophistication of skills which were reached mostly through Madrasa 
education. There being no recognizable, alternative, system of 
education during that period, it can be said that Madrasa education 
served all purposes of education during the long period of Muslim 
rule in India. 
IV 
However, when Britishers came they brought with them 
their own Western, scientific and secular system of education, which 
had by tha t time become well-developed. Alongside, Christ ian 
Missionaries started and continued imparting their brand of religious 
educat ion. Madrasas , too, continued impart ing their b rand of 
religious education. But faced with the challenge of fast-spreading 
Christianity, and the need of defending and preserving Islam, they 
started gradually and gradually shedding-off the secular content 
from their curriculum and packing it up more and more with 
religious content. As a result, Madrasas went on losing much of 
their relevance and worthwhileness as inst i tut ions of secular 
learning and gradually and gradually came to be regarded as 
institutions of mere religious education. 
While Madrasas and Missionary schools both functioned 
side by side as competitors, the system of education which the British 
rule set in motion and officially patronized was secular and scientific 
in its nature and character. Religious and sectarian education being 
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imparted by Missionaries, Madrasas and Pathshalas were gradually 
and gradually pushed aside and left to private enterprise. However, 
some big Madrasas, like the Calcutta Madrasa, were recognised and 
fully financed by the British government. 
V 
After Independence when India became a secular and 
socialistic democracy, the national government led by Jawahar Lai 
Nehru with Maulana Abul Kalam Azad as the first Education Minister 
of independent India, persisted with the secular and scientific 
education introduced in the country by the Britishers. Madrasa 
education, as also religious education being imparted by the religious 
and ethnic minorities was, however, constitutionally given ample 
space in the educational scenario of the Country as a private and 
parallel system of education. 
This could be possible for two main reasons:-
1. Independent India was conceived to be a modern secular 
democracy wherein religious and ethnic minorities were to enjoy 
certain special constitutional rights and safeguards, including 
those relating to their religion and education. 
2. While the Muslim League had lifted its leadership mostly from 
the Universities, the products of Madrasas, the Ulema, were 
mostly drawn into the Indian National Congress, the chief 
instrument of Independence, and had played a prominent and 
sterling role in the freedom struggle. The 'Khilafat Movement' 
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and the 'Reshmi Roomaal Tehrik' had given much bone and 
flesh to the Indian National Congress and had made it a truly 
mass -based All-India Party. The Indian Nation felt highly 
indebted to Madrasas and their system of education for having 
produced a strikingly large number of freedom fighters of rare 
qual i t ies . Nobody ever en ter ta ined any doubts about the 
nat ional is t ic and patr iot ic credent ia ls of the p roduc t s of 
Madrasas. 
With the end of the Nehru era in the mid-sixties of the last 
century, however, the political climate of the Country started getting 
gradually and gradually communalised. Political organisations and 
their ideological fountainheads, as also their satellite outfits, which 
had played no or, at best, very insignificant, even dubious, role in 
the freedom struggle started gaining ground and have, through 
playing the communal card, come on to the centre-stage of power. 
The pseudo secularists are siding with them on one pretext or the 
other. The genuine secularists have been put on the defensive in 
the political arena by the tyranny of the number game. Secularism 
and Democracy as articles of faith and creed are getting increasingly 
on discount. The worst sufferers in this respect are the Muslims 
and their Madrasas. 
After the demolit ion of the Babri Masjid and , more 
specifically , after the Kargil war , hell seems to have been let loose 
on Muslims and their Madrasas. Every Muslim is being seen as a 
potential terrorist, and every Madrasa is being believed as a breeding 
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ground of I.S.I. (Inter Services Intelligence of Pakistan) agents. Gujrat 
has shown that Hindu communalism practised by certain Hindutva-
wadi organisations has now become very virulent and wantonly 
destructive. In the corridors of power, Hindutva has come to be 
accepted as the very synonym of 'patriotism' and 'nationalism' , 
while anything related to Muslims and Madrasas is taken as suspect 
and a potential threat to the unity and integrity of India. The Gujrat 
tragedy has further widened the Hindu-Muslim divide. 
Political parties which have by and large been secular now 
feel intimidated and though they make protestations, on occasions, 
in and outside the Parliament, on issues like Gujrat communal 
carnage, their political expediencies make them practically leave 
the injured Muslim psyche in the lurch. In crucial moments, they 
develop cold feet and do not come forward to unite in defense of 
democracy and secularism. Taking the bull of communalism by its 
horns, therefore, remains for them an ever receding objective. 
The only redeeming feature and source of some strength 
that remains is that the majority of Hindus and Muslims still remain 
u n b i t t e n by the bug of c o m m u n a l h a t r e d and frenzy. The 
intelligentsia, especially the media persons, have not let democracy 
and secularism down. 
Madrasas these days have suddenly come in sharp focus. 
And not for savory reasons. On the one hand, as stated above, certain 
political outfits inimical to anything with an Islamic or Muslim 
connection see them as suspect, as potential breeding ground of 
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cross-border terrorism, and, on the other, certain sections in the 
Muslim community itself regard, for various reasons , Madrasa-
education either inadequate or totally ungainful and, therefore, a 
sheer waste of time, effort and resources. Their contention, among 
other things, is that Madrasas impart instruction only or mostly in 
religion, mostly in Theology, and totally or largely neglect secular 
and scientific education. As a result, their products suffer from gross 
educational, inadequacies and insufficiencies which makes them 
misfits in the society. There are no takers of them in the job-market. 
They are, therefore, generally employed as Moazzins and Imams of 
Masjids or, at their best, as teachers in Madrasas or as preachers 
in religious organisations. Their salaries are often so low that their 
families are forced to live on sub-subsistence levels. Sometimes even 
their otherwise bright children are found suffering from complexes 
and psychological disorders. This unfortunate state of affairs, they 
say, h a s been exercising a cumulat ive economic d ra in and 
educational pull-down on the Muslim Community as a whole. 
FINDINGS 
It was in the above -men t ioned b a c k g r o u n d and to 
investigate into the above- mentioned kind of allegations against 
Madrasas and their system of education that the present Study was 
undertaken. And the findings are quite revealing and startling:-
A. Contrary to the motivated and sus ta ined propaganda tha t 
Madrasas are turning out I.S.I, agents and international terrorists, 
the positive facts which the present Study has led to are the following: 
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(i) Neither the police raids on some world-renowned Madrasas, 
nor the police records and pronouncements, nor the media reports 
have so far produced any concrete evidence of the involvement of 
the Madrasas of India, as such, in any anti-national or anti social 
activities. Mere fictions are being paraded as facts by elements 
blindly hostile to Muslims and their institutions. 
(ii) Madrasas as institutions and systems are purely a-political and 
detest the very idea of issuing Fatwas or appeals in favour of political 
parties to buttress their electoral prospects. May be it is their refusal 
to do so that has invited reprisals from the rebuffed political outfits. 
Hence, perhaps, the tirade against the Madrasas by the ruling 
conglomerations. 
(iii) Madrasas are presently, as ever, carrying on their historically 
well-defined and well-known functions of imparting instruction in 
religious and secular subjects and producing good human beings 
and good citizens for India, imbued with the qualities of character, 
compassion, commitment, patriotism, devotion to duty, etc. 
(iv) Confus ing Ind ian M a d r a s a s with t h e M a d r a s a s in t he 
neighbouring State, wherein certain objectionable activities are 
allegedly going on, will not be justifiable. The Indian Madrasas, 
especially the prominent Madrasas of Utter Pradesh which form the 
subject of the present Study, have their record so far unblemished. 
(v) Madrasas have been found working within the four-walls of the 
Constitutional provisions made under article 25 to 30 (1). Maligning 
them and tarnishing their image just to suit certain nefarious political 
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designs, and utterly disregarding the positive, patriotic, role played 
by them during the Freedom struggle, will be a travesty of facts 
and a historical unthankfulness. 
A. The view that Madrasas are imparting only religious instruction 
to the exclusion of secular education, and are thus producing 
unemployables, hasalso been found contrary to facts. A mere look 
into the tables Nos 01 to 50 given in the Chapter V (Analysis of 
Course Contents of Prominent Madrasas and Identification of Secular 
Elements in Them) will make it evident that in the prescribed Nisab 
(Curriculum) and the daily instructional programme (Time-Tables) 
for all the classes (excepting the Religious Specialization Classes) of 
all the Madrasas coming under the present Study: 
(i) The number of secular subjects is much larger than the number 
of religious subjects. 
(ii) The range of secular content is 0.0% to 90.0% while the range 
of religious content is only 10.0% to 100%. 
(iii) The range of periods per week allotted to the teaching of secular 
subjects is 00.00% to 97.91% while to that of the religious subjects 
is only 2.09% to 100%. 
Thus the Madrasas are not only not neglecting the secular 
education but, on the contrary, are giving more weightage to it than 
to the religious education (upto the Higher Secondary Stage) in 
terms of the number of subjects, percentage of range of content, 
and the tuitional periods per week given to them. 
(i) At the Primary, Secondary and Higher Secondary stages, the 
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Madrasas are teaching almost the same secular subjects as are being 
t a u g h t a t t he c o r r e s p o n d i n g s t a g e s in t h e m a i n s t r e a m , 
governmental, schools. And, likewise, they are teaching from the 
N.C.E.R.T. books prescribed for subjects like English, Hindi, Science, 
Mathematics, History, Social Studies, Etc. 
Of course, over and above the prescribed secular subjects, 
the Madrasas have in their Nisab a heavy dose of religious subjects 
as well. 
The Madrasas have been found to have ensured that their 
products get good grooming both in secular and religious kinds of 
knowledge , so t h a t they may become c o m p a r a b l e to the i r 
counterparts in the mainstream schools in respect of their grasp of 
Secular learning, and over and above of them in respect of their 
religious learning. 
In fact, in perseverance, diligence, commitment, devotion 
to duty, hardwork, and other habits and att i tudes, the Madrasa 
products may be found even one-up to the products of mainstream 
schools. Austerity, strict discipline, and a morally very healthy social 
environment ensured in the Madrasas saves their products from 
gruesome social evils like drug-addiction, disco-culture, truancy, 
vagabond-ness, etc., to which s tudents from affluent and ultra-
modern families admitted to mainstream schools and elitist Public 
Schools often fall easy prey. 
(i) The one thing going much against the Madrasas is that their 
certificates are not recognised as equivalent to the certificates of 
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similar levels issued to the products of mainstream schools. As a 
result , the products of Madrasas are not getting jobs or even 
admissions to msdnstream institutions for higher secular learning 
on the basis of their Madrasa-certificates. 
But now Aligarh Muslim University, J amia Millia Islamia, 
New Delhi, Jamia Hamdard University, New Delhi, and some other 
institutions as well, have recognised some Madrasa-certificates/ 
degrees for admission to their certain courses , like B.U.M.S. 
(Bachelor of Unani Medicine and Surgery). B.Ed., M.A. in Urdu/ 
A r a b i c / P e r s i a n , e tc . This h a s opened new r o o m s for t h e 
accommodation and rehabilitation of Madrasa-products in the 
distinctly and exclusively secular, mainstream, institutions of higher 
learning. 
All said, all is not well with Madrasa system of education. 
There is lack of standardization and uniformity in courses and 
curricula, examinations, and certification. Some Madrasas persist 
in following their own furrows, refusing to accept the dictates of the 
fast changing times. Any suggestion for revision of their courses or 
opening of some new courses in order to make their educational 
programmes more viable and more beneficial to their products meets 
stiff resistence. This resistence becomes all the more stiffer when 
more secularisation and professionalisation of their educational 
programmes is brought into discussion. However, there are some 
big Madrasas which have shown willingness and readiness to move 
with the times in respect of secular education, without compromising 
with the religious part of their educational programmes. 
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SUGGESTIONS 
In the light of the above discussion, a few suggestions 
can be made to make Madrasas play their roles better and more 
effectively:-
1. There is no gainsaying the fact that Madrasa-education is 
a parallel system of education and makes an important ingredient 
of our total system of education. Even after more than 50 years of 
Independence, the Nation, despite its huge resources and Herculean 
efforts has not been able to wipe out illiteracy from India through 
its mainstream educational system. About 40% of our population is 
still illiterate. 
The generally unrecognised and certainly unrewarded, 
continuous contribution of Madrasas in the spread of literacy, free 
of cost, without governmental assistance and aid, among the poorest 
of the poor section of our population should, therefore, be given, 
a t l eas t , due recognition and apprec ia t ion . Those b e n t upon 
destroying Madrasas through their poisonous propaganda against 
them should be bridled by involving against them the relevant laws 
of the land. The secular and democratic majority of India should 
rise in defence of the Madrasas. 
2. Since Muslims make the second largest religious group in 
the world and the second largest religious community of India, they 
should be allowed and encouraged to freely establish and administer 
Madrasas and other educational institutions of their choice in the 
t rue letter and spirit of the provisions of article 30(1) of the 
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Constitution. The only thing to be guarded against should be to 
ensure that the Madrasas, as other institutions of the Country also, 
do not indulge in any antinational and antisocial activities. All 
politically motivated and baseless campaigns against them should 
be dealt with firmly. 
3. It should be widely and genuinely accepted as a solemn 
fact in secular and democratic India that Muslims maintain their 
Madrasas, on their own, without any governmental aid or assistance 
for the sole purpose of preserving their religion and religio-cultural 
identity in India. Any attack on Madrasas, without any justificable 
reasons, is, therefore, bound to be taken as an attack on Islam and 
Muslim Culture and identity. Such unfortunate happenings, if 
allowed to t ake place and go u n p u n i s h e d , will no t only be 
anticonstitutional but will also adversely affect the fabric of national 
unity and peace. 
Madrasas as sanctified institutions should, therefore, be allowed 
to carry on their genuine, legitimate, educational activities, without 
uncalled for and unjustifiable interferences and pin-prickings by 
petty politicians. 
4. All big and small Madrasas of India should be brought under 
the ambit and administrative control of a Central Board of Madrasa 
Education (C.B.M.E.) to be created more or less on the pattern of 
Central Board of Secondary Education (C.B.S.C). Of necessity, 
C.B.M.E. has to be a non-governmental organisation, as Madrasas 
are wary of governmental aids and strings. The membership of 
190 
C.B.M.E. should be drawn from Ulemas (of all hues and shades) 
Muslim scholars, educationists , social scientists and activists, 
philanthropists, journalists and media persons, leaders of public 
opinion, etc. It may also have one or two Muslim representatives of 
the government. All the members of the proposed C.B.M.E. are, of 
necessity, not only to be well-acquainted with the Madrasa system 
of education but also genuinely symipathetic to it or, atleast, not 
hostile to it. 
The C.B.M.E. should frame its own rules, set its conditions, 
and take measures for the affiliation of all Madrasas to it, for 
standardisat ion of educational s t ructure , curricula and syllabi, 
teaching, examinat ions, certification, etc. It should also take 
measures for uniform and universal recognition of the terminal 
certificates/degrees of the Madrasas (to be issued by the C.B.M.E. 
itself for all Madrasas affiliated to it), by the various mainstream 
educational boards and universities. With this recognition, the 
Madrasa students may join, if they so desire mainstream educational 
institutions after passing any terminal examination of their respective 
Madrasas. 
5. The Madrasas should further enrich their secular part of 
education by opening more professional courses (like computer 
awareness, electric wiring, leather work, carpentry, motor winding, 
tailoring, etc.) and by better equipping their science and computer 
labs. Libraries, Hobbies-workshops, and games and sport facilities, 
etc. 
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6. As far as possible, only t ra ined t e a c h e r s should be 
employed, and the teachers on existing staff should be given facilities 
to undergo a crash-training programme of varying duration, wherever 
possible. Pay-scales of teachers should be made reasonable and 
respectable. Philanthropists and community leaders should be 
approached to augment financial resources of the Madrasas for this 
purpose. Madrasa-managements and the Muslim community as a 
whole should realise that by paying low salaries to Alims, Hafizs, 
Muftees,, Qareen etc., they, infact lower the esteem of their religion 
and the Holy Book in the eyes of the general public. 
7. It is to be generally realised tha t e lements hostile to 
Madrasas are quite convinced that so long as Madrasas are there, 
the Muslim-identity cannot be winded out from India. From their 
point of view, therefore, their blind hostility to Madrasas is quite 
understandable and even justifiable. Likewise, the Muslim-resolve 
to preserve and maintain their Madrasas, at all costs, under all 
odds for preserving their religion, their identity, in India is also quite 
understandable and justifiable. What is needed is to make the 
Muslim community as a whole and the secular and democratic people 
of India to realise that defending and preserving Islam and the 
Muslim identity in India is not the sole responsibility of Madrasas 
and the people associated with them, alone. Others also need to 
come forward and join h a n d s in looking after t h e s e sacred 
institutions of learning, which are serving, in their own way, the 
great national cause of spreading literacy and education, free of 
cost, in a large section of the people of India where such an effort is 
needed most. 
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GLOSSARY 
GLOSSARY 
Abbasid 
Adab 
Akhbar 
Akhlaq 
Alim: 
Amir 
Nahv 
Aqaid 
Aqidah 
Ashraf 
Ayats 
Balaghat 
Dar-ul-Ifta 
Das ta r 
Das ta r Bandi 
Din or Deen 
Diwan 
Duniya 
Dunyavi 
Falsafa 
Faraiz 
Farigh 
Farz 
Fatwa 
Fa th 
The name of a dynasty of Caliphs, descended 
from al-Abbas (paternal uncle of the Prophet), 
which succeeded the Umayyed dynasty of 
Damascus , and ruled at Baghdadfrom 
749 A. D. to 1258A.D. This dynas ty was 
overthrown by the Mangols u n d e r Halaqu. 
Literature. 
New Paper 
Morals, ethics. 
A Muslim divine, a learned m a n , especially 
and technically a graduate of a Madrasa . 
Literally, 'prince' and 'noble' also s t ands for 
commander 
Grammer, syntax. 
Doctrines, beliefs. 
A creed or belief 
Muslims of respectabe s t a tus . 
Verses of the Qurafi. 
Rhetoric 
Literally, adobe of legal opinion, the 
depar tment issuing Fa tawa or seat of 
religious. 
Persian word for Turban. 
Tying t u r b a n s and conferment of 
conventional honours on completion of 
religious education. 
The Islamic word for religion; particularly for 
the religion of the Prophets . Creed. Creed, 
religion refers especially to Islam. 
The Chancellor of the Exchequer of the 
Mughals, also collection of poem. 
The material world. 
The wordly. 
Philosophy 
Obligations, obligatory r i tuals , also Muslim 
law of inheri tance. 
Person who h a s completed religious 
education. 
Compulsory, obligatory. 
Religious opinion or decision given by Ulema 
or legal opinion, judicial verdict. 
Victory. 
Fatimids 
Fazilat 
Fiqh 
Hadis or Hadith 
Hafiz 
Halqah 
Hanafi 
Hifz 
Hijri 
Ifta 
Ilm 
Imam 
Insha 
Jadid Talim 
Jagir 
Jamat 
Jami Masjid 
Kuttab 
Madrasa 
Majlis 
Majilis-e-Amila 
Majilis-e-Ilmiya 
Mahalsargd 
Mantiq 
Maki-ab 
Maulana 
The dynasty of Caliph, which ruled over 
Egypt and north Africa (908-1171 A.D.) and 
which claimed descent from Fatimah, the 
daughter of the Prophet. And Ali. 
Post graduate stage in religious learning. 
Islamic law, jurisprudence. 
Tradition or a saying or reported action of 
the Prophet. 
One who learnt the Holy Quran by heart. 
Literally, assembly or gathering for learning 
and spiritual training. 
Belonging to the school Imam of Abu Hanifa, 
one of the four glossographers of Islamic law. 
Learning of the Quran by Heart. 
The Muslim era which began in 622 A.D. 
when the Prophet left Mecca and settled in 
Madina. From Hijrat literally means 
migration. 
Issuing of juridical verdict or legal opinion. 
Knowledge or learning 
Head of the Muslim community, leader of 
prayers, congregational prayers. 
Elegsmt composition, style and diction, 
Epistomology. 
Modern Education. 
Estates. 
A congregation or collection of people. Also 
association and society. 
The large mosque of a city where Muslim 
population are supposed to congregate to say 
the Friday prayer. 
Elementary school. 
A place where teaching is conducted or 
Muslim religious school. 
Council; Assembly. 
Executive Council. 
Academic council. 
Harem. 
Logic. 
Muslim Primary School. A place where 
reading and writing is taught. 
A title applied generally to Muslim religious 
teacher with an advanced knowledge of 
Islamic theology. 
Muhtamim 
Mudarris 
Mufti 
Munazara 
Munshi 
Muazzin 
Nahv 
Nisab 
Nazirah 
Nazim 
Qari 
Qazi 
Riyzai 
Sadr 
Sarf 
Sihah Sitta 
Shariat 
Shura 
Tabligh 
Tafsir 
Tajweed 
Takhassus 
Takhti 
Usui 
Usul-i-fiqh 
Usul-i-Hadith 
Vice-Chancellor or Executive Head of a 
Madrasa. 
Teacher. 
Head of the department of Fatwa. 
Polemical writings and oral debates. 
Clerk or Stylist. 
One who calls to prayers. 
Grammar and Syntax. 
Syllabus, Curriculum. 
bearing to recite the Holy Quran without 
committing it to memory or trying to 
understand its meaning. 
Secretary. 
A reader, recter of the Quran 
A judge, especially one who has been 
appointed by the state to decide cases 
according to the law of Shariat. 
Mathematics. 
Chairmen 
Etymology or Declension and Conjugation. 
The six Canonical Books of Traditions of the 
Prophet. 
The laws of Islaim comprising rules and 
regulations based on the Quran and Hadis. 
Advisory council or court. 
Preaching missionary work. 
Exegesis of the Holy Quran. 
Science of pronunciation of Quran 
Specialization. 
Wooden Board. 
Principles. 
Principles of Islamic Law. 
Principles of Hadith. 
